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FOREWORD 

Every state needs the best possible research base from which 
the entire public school program can be improved or redirected, 
preferably by the teachers and administrators themselves. Although 
not every person would agree that a crisis in confidence exists today 
at the schoolhouse, surely persons agree that schools continue to 
change. They must be changed intelligently and in accordance with 
the needs of students and the society they serve. One way of 
ascertaining needs is to ask ex-students. That, in essence? is the 
objective of the Texas Education Product Study. 

The "student" of 1968-69 and, mere particularly, of 1963-64, 
is now an ADULT. The 5,063 responses included in this report are 
from persons who now teach, preach, serve as master craftsmen, 
practice law, participate as parents in the P-TA, own and operate or 
work in businesses, nurse and perform surgery or vital paranedical 
duties. Included are Job Corps graduates, Viet Nam veterans. Ivy 
League graduates. Technical Institute graduates, military sergeants, 
almost 2,000 housewives, and thousands of persons in other occupations. 
Included also are scores of predominantly successful, taxpaying adults 
who live productively and happily ~ although never graduated from 
high school* 
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INTRODUCTION 



This report is about Texas public high schools as viewed by their 
ex-students. It summarizes the views and experiences of students (now 
adults) who left Texas high schools as graduates or as dropouts during 
the school years 1963-64 and 1968-69. 

Thfe Study's objectives were: 

• To determine the extent to which work and studies or training 
beyond high school are based upon high school experiences; 

• To gather comprehensive employment status information; 

• To obtain appraisals of courses, activities, and school personnel; 

• To obtain suggestions for improving schools and preventing dropouts; 

• To establish a data base for educational planning and assessment. 

The research design for this Study was developed by the Southwest 
Educational Development Laboratory for the Advisory Council for Technicals- 
Vocational Education in Texas. This Council, which in 1971 made this 
follow-up study of public school education its top priority, includes 
these leading citizens, who give their time and energy to the enhancement 
of educational opportunities: 



William L. Jones Jr., Kingsland, Chairman 
*Dr. James L. Boone Jr., College Station 
*John L. Cockrill, Dallas 

Elwood E. Collins, Texarkana 

Supt. S. P. Cowan, Ri^' :e Cit^ 

Dewey M. Cox, Ora'^s^ 

W, T. Crouch, Itascr 
*Roy B. Davis, Lubbock 

Dr. Michael E. DeBakey, Houstot? 

Romeo S. Escobar, Pharr 

Mrs. Gwendolyn M. Foster, Dallar* 

Roff W. Hardy, Abilene 

Robert M. McAbee, Fort Worth 



*Dr. H. ^. McCallick, Houston 

*Vernon A. McGeg, Austin 
Luis M. Morton Jr., KiUeen 
Ed D, Redding, Houston, Past 
Chairman 

Mrs. Dorothy R. Robinson, Palestine 
W. H. (Harrell) Townsend, Austin 
Marcos A. Vann, Fort Worth, 

Vice Chairman 
Morris S. Webb, Waco 

Asterisks denote members of the 
Council's Product Study Committee. 
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Chaired by Mr. McGee, the Council's Product Study Committee joined 
with the Laborator^y in planning and co-sponsoring a **Concerns Conference" 
in Austin on October 11, 1971. Conference participants included the 
Commissioner of Education, the Council's Product Study Committee, staff 
members of the sponsoring organizations and of the Texas Education Agency, 
and representatives of the following organizations: 



AssociaLed General Contractors 

Chenier Business College 

Coordinating Board, Texas Col- 
leges and University Systems 

Educational, Testing Service 

Elkins Institute 

Evaluation Research Associates 

Houston-Galveston Area Council 
of Governments 

Mechanical Contractors Associ- 
ation of Texas 

Nixon-Clay College 

North Texas State University 

Office of the Governor 

San Antonio ISD 

San Jacinto College 

Tarrant County Junior College 



Texas A. & M. University 
Texas Association of School 

Administrators 
Texas Employment Commission 
Texas Hospital Association 
Texas Industrial Commission 
Texas Research, League 
Texas State Teachers Association 
Texas State Technical Institute 
The University of Houston 
The University of Texas at Austin 
.Vocational Agriculture Teachers 

Association of Texas 
Vocational Homemaking Teachers 

Association of Texas 
Waxahachie Independent School Dist. 



All conference participants were asked to study and react to the 
research design and follow-up instruments* Many helpful suggestions 
were received. 

Keynoter for the conference was Dr. Jacob Kaufman, nationally-known 
consultant to follow-up studies. An economist from Pennsylvania State 
University, he described follow-up L-udies completed in other states. He 
pointed to the enduring and beneficial returns that can be expected from 
a reliable data base of follow-up information. 

Staff members of the Laboratory, the Advisory Council, and titc Texas 



1-2 



•-7 ■ 



Education Agency also met with another nationally-known consultant for 
follow-up studies, Dr. Kenneth Hoyt of the University of Maryland. 

The Laboratory's task force worked closely with both Executive 
Director Alton Ice and PrograaTOf f icer Elton Thomas on the development 
of survey instruments. Valuable instrument design assistance came from 
Dr. Rodman Porter, an administrator with the Texas Department of Public 
Welfare; Oscar Millican, a vocational program director with the Te^cas 
Education Agency; J. Armand Lanier, a vocational consultant with the 
Texas Rehabilitation Commission ;__ and. Mrs. Anita Brewer, assistant 
program director , Coordinating Board, Texas College and University 

r 

System.* ^ , 

In response to recommendations by Comiaissioner J. W. Edgar and 
Associate Commissioner John Guemple, the State Board of Education 
authorized a follow-up study to be performed as proposed in the 
89-district research design developed for the Advisory Council by the 
Laboratory. Nine prospective contractors considered the request for 
proposals distributed by the Texas Education Agency. The Laboratory was 
the successful bidder. The State Board in January, 1972, authorized 
the Commissioner of Education to negotiate a contract for the study's 
implementation. 

Dr. James H. Pem^, the Laboratory's executive director, named the 
primary author of the research design. Dr. Weldon Brewer, the study 
director. Dr. Brewer's previous research included a follow-up study 
of 536 Houston graduates 'of 1967-68. 

Commissioner Edgar requested the superintendents of 89 districts 
(varying in size, geography, ethnic membership, and economic conditions) 
to participate. Specific persons from specific high schools in specific 



districts were targeted for interview in accordance with a research design 
that allowed no substitutions. The design called for a representative 
sample (one interviewee in every 20 possible names for each of the 1963-64 
and 1968-69 years) of the entire State. 

Although all 89 districts participated, some were sJow to respond 
for various reasons: 

» 

• Staff busy with other studies 

• Serious doubts whether after eight years ex-students could be found 

• Concern about how the information might be used 

• Inaccessibility of 1964 records that had been reduced to microfilm 

• Mixing of permanent records for subject years with accumulations of 
several years 

• Records destroyed when high school bur'^ ' 

• Some questions about possible duplication of the Product Study and 
follow-up information already being sought locally 



SELECTION OF THE SAMPLE 



The intent of the Texas Education Product Study (hereinafter: "the 
^ "Study") was to obtain data from which generalizations could be nade 
concerning the entire public school system in Texas. To have included 
every public high school would have been impractical. The research design 
called for a probability sample of approximately the same size that 
would have resulted if every Texas public high school had contributed the 
names of 5% of its graduates plus 5% of its dropouts — for the 
school years 1963-64 and 1968-69. 

Before the chance selections were made, eliminating some districts 
and some high schools within districts, every one of the 250,000 to 
300,000 graduates and dropouts for the two years named had the same 
mathematical probability of selection as every other graduate and dropout 
from those years. It was assumed that a chance selection of representa- 
tive districts from groups of districts having approximately the same 
average daily attendance would provide a feasible basis for obtaining 
the state-wide sample. 

Twenty-nine districts, representing the major urban concentrations 
in Texas, were not subjected to the possibility of elimination. Their 
retention was considered necessary if the final results were to be 
regarded as representative of all regions in the StaJe, ihe o**her 992 
districts which operated high schools in 1968-69 were grouped on the 
basis of their average daily attendance for that y? ar. One district then 
was selected by chance front each group. Each surviving district con- 
tributed to the probability sample a number of names equivalent to the 



overall number that would have come from all districts in that particular 



group if there had been no eliminations (i.e., if the 5% ratio had been 
applied singly to every district in the group;, ^ 

The surviving district, if the group represented by it contaTned / 
ten districts, had 50% of all its eligible names (10 X 5%) included in 
the s^tate-wide sample. If the group represented by it contained five 
districts, tlien 25% of the surviving district's eligible names (5 X 5%) 
were included in the sample. Twenty-nine large districts, representing 
only themselves > had only 5% (1 X 5%) of their eligible names included in 
the* state-wide sample. 

The following list of the selected districts includes the percentages 
of participation in the Study, by district. 





1968-69 ADA 


Pet. 


Number 


Number 


Pet. of 






Included 


Included 


Responses 


Respons 


1. Houston 


207,704 


,57o 


1,028 


343 


33.4% 


2. Dallas 


141,732 


5 ■ 


784 


337 


43.0 


3, Fort Worth 


75,379 


5 


369 


122 


33.1 


4. San Antonio 


70,040 


5 


470 


96 


20.4 


5. El 'Paso 


^ 56,215 


5 


219 


76 


34.7 


6« Austin 


47,136 


5 


217 


62 


28.6 


7. Corpus Christi 


^ 42,095 


5 


265 4 


101 


38.1 


8, Spring Branch 


31,958 


5 


' 181 


86 


47.5 


9. Lubbock 


31,358 


5 


207 • 


93 


44.9 


10. Pasadena 


31,350 


5 


122 


43 


35.2 


11, Ysleta 


23,364 


5 


124 


50 


40.3 


12. Amarillo 


27,267 


5 


82 


33 


40.2 


13. Beaumont 


13,930 


. 5 


89 


29 


, 32.6 


14. South Park 


11,932 


5 


131 


46 


35.1 


15. Richardson 


"25,332 
* 


5 


133 


55 


41.4 


16. North East (Bexar) 


24,406 


. 5 


144 


64 


44.4 


17. Ector Co. (Odessa) 


23,034 




111 


42 


37.8 


18. Irving 


21,049 


5 


72 


25 


34.7 


19. Edgewood 


20,424 


'5 


51 


9 


• 17.7 


20. Arlington 


19,112 


5 


94 


40 


42.6 





1968-69 ADA 


Pet. 


Number 


Number 


Pet. of 








lucluded 


Included 


Responses 


Respons 


91 


Aldine 


18,076 


5 A 


81 


18 


22.2% 


22. 


Abilene 


17,853 


-5 


85 


47 


55.3 


23. 


Garland 


17,772 


5 


64 


26 


40.6 


24. 


Waco 


17,648 


■ 5 


144 


35 


24.3 


25. 


Wichita Falls 


17,262 




94 


55 


58.5 




Laredo 


lo,671 


5 


91 


27 


29.7 


27. 


Midland 


16,604 


5 


88 


37 


42.0 


28. 


Northfide (San A.) 


15,934 


5 


54 


18 


33.3 


29. 


Brownsville. 


15,697 


5 


54 


16 


29.6 


30. 


Harlandale (San A.) 


15,622 


20 


190 




44.7 


31 


Goose Creek 


11,968 


ZD 


373 


jl39 


37 . J 


32. 


Killeen 


10,485 


25 


212 


57 


26.9 


33. 


Clear Creek 


8,627 


25 


172 


58 


33.7 


34. 


Pharr-San Juari-Alamo 


8,013 


25 


127 


60 


47.2 


35. 


South San Antonio 


6,979 


25 


145 


36 


24.8 


36 


Plainview 


6,094 


DU 


3oo 


181 


46 . 6 


37. 


Kingsville 


5,569 


50 


270 


114 


42.2 


38. 


Rob St own 


4,805 


50 


239 


81 


33.9 


39. 


Bay City 


3,939 


50 


202 


121 


59.9 


40. 


Pecos 


3,851 


50 


281 


103 


36.7 


H J. . 


McKinney 


3,533 


!>U 


256 


110 


43.0 


42. 


Levelland 


3,153 


50 


125 


70 


56.0 


43. 


Jacksonville 


3,006 


50 


170 


81- 


47.4 


44. 


Everraan • 


2,783 


50 


125 


19 


15.2 


45. 


Belton 


2,689 


50 


159 


52 


32.7 




Crystal City 


2,523 


50 


104 


32 


30.8 


47. 


Sheldon 


2,192 


100 


213 


63 


29.6 


* 


Pittsburg 


1,891 


100 


275 


146 


53.1 




Muleshoe 


1,815 


100 


231 


'l24 


53.7 




Gatesville 


1,695 


100 


250 


101 


40.4 


51. 


Hondo 


1,538 


100 


126 


103 


81.7 


52. 


LaGrange 


1,334 


100 


- 281 


'110 


39.1 


53. 


Needville 


1,183 


100 


154 


85 


55.2 


54. 


Bridgeport 


1,106 


100 


106 


72 


67.9 


55. 


Hempstead 


1,049 


100 


125 


52 


41.6 


56. 


Hamsh i re-Fanne 1 1 


973 


100 


116 


68 


58.6 


57. 


Fairfield 


873 


100 


71 


36 


78.9 


58. 


Crowlry 


856 


100 


58 


34 


58.6 


59. 


Memphis 


806 


100 


83 


44 


53.0 


60. 


Trinity 


762 


100 


78 


33 


42.3 
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1968- 


69 ADA 


Inc luded 


Number 


Numbcr 


Kosgon; 






Included 


Re.S{)on.s«.s 


61. 


Somerset A 


685 


100% 


1 1 1 




/i 7 7' 


62. 


Hardin 


629 


100 


86 


42 


48.9 


63. 


Sunray 


618 


100 


68 


44 


64.7 


64. 


Dub] in 


573 


100 


86 


64 


74.4 


65. 


Archer City 


533 


100 


53 


41 


11. h 


66. 


Bovd 


512 










67. 


If . ' -anty 


466 


100 


60 




68.0 


68. 


Ma.- n\ 


457 


100 


66 


43 


65.2 


69. 


S i.iums 


422 


100 


49 


36 


73.5 


70. 


Austwell-Tivoli 


385 


100 


39 


20 


51.3 


71. 


Avery 


377 


100 


46 


'\'\ 

-J ,J 


71 7 


72. 


Dawson (Navarro 


346 


100 


53 


29 


54.7 


73. 


Windthorst- 


338 


100 


43 


39 


90.7 


74. 


Wells 


306 


100 


46 


25 


54.4 


75. 


Central Heights 


281 


100 


38 


16 


42.1 


76. 


Alvord 


272 


100 


39 


28 


71 8 


77. 


Dawson (Dawson Co^) 


249 ^ 


100 


11 


10 


45.5 


78. 


Woden 


226 


100 


45 


13 


28.9 


79. 


Blue Ridge 


221 


100 


26 


20 


76.9 


80. 


Boles Home 


197 


100 


29 


10 


34.5 


81. 


Roxton 


179 


•100 


65 


24 


36.9 


82. 


Campbell 


172 


100 


20 


9 


45.0 


33. 


Sulphur^Bluff 


155 


100 


27 


19 


70.4 


84. 


Southland 


147 


100 


13 


7 


53.8 


85. 


Talpa-Centennial 


126 


100 


19 


15 


78.9 


86. 


Prairie Valley 


109 


100 


24 


12 


50.0 


87. 


Windom 


101 


100 


16 


11 


68.8 


88. 


Westminster 


91 


100 


16 


6 


37.5 


89. 


Old Glory 


72 


100 


16 


13 


81.3 
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GEOGRAPHIC DISTRIBUTION OF THE 
PARTICIPATING SCHOOL DISTRICTS 



Mules hoe 
Level] and 



• Sunray 



Amarillo 



1— 'Fort Worth*) 

2 — Arlington / 

3— Irving 1 

4 — Richardson V 

5 — Garland j \ 

6— Dallas I \ 

7— Campbell \ \ 

8 — Boles Home I / 

/ 

JWichlta Falls^' 



(Westminster 
Blue Ridge 
McKinney 




Lgbb 



ocK 



Southland • , 
Old Glory 

Dawson County 



Alvord 
t 



Prairie Valley 
Archer City • 
Wlndthorst 

Bridgeport 
Boyd 
Crowley 

Abilene 
• Dublin • 



r 

• 2 

Everman 



8 



Roxton 

• ^Slmm! 
•Sulphur Bit 

Pittsburg 



ff 



Jacksonville 



Talpa-Centennlal 



Dawson 
Waco 



Gatesvllle 
Kllleen. 



Austin 



Bel ton 



l^^^Majlon 




Wells 



Fairfield 



* Woden 
, Trinity 



Hempstead 
LaG range 

Need vl lie 
Bay City 



1— Northslde 

2— Edgewood 

3 — South San Antonio 

4— North East 

5 — Son Aiitonlo 

6 — Harlandalo 



Austwell-T^^oll 



^iCorpus Christi 
Kliifesvillc 




lamo 



Brownsville 



1 — Spring Branch 
2~Houston 

3— Aldine 

4 — Sheldon 

5 — Pasadena 

6 — Goose Creek 
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DATA-GATHERING PROCKDURKS 

Of the 12.^49 persons. named in: the probabiHty sample, 5,063 had 
completed a 16-page questionnaire whon computer printout summaries were 
prepared in mid-January, 1973, (The 210 questionnaires that arrived 
since then are not included in the printouts,) 

Forty percent of the responses came from the 1963-64 group; 60% 
came from 1968-69. Respondents were 54% female and 46% male; 96% 
graduates of high school and' 4% dropouts; 9% Black Americans, 12% 
Spanish-surnamed, and 79% Anglo- or other Americans, They came from 
families in which only 9% of the mothers and 15% of the fathers had 
college degrees. Ti\e responses were obtained in 1972, largely during 
the montiis of September through December, and during the first two weeks 
of 1973. 

The co-operation of local school officials was important to the 
Study's success, Ea<:h step in the data-gathering process was examined 
carefully for its possible effects upon each community involved. Inter- 
views, contacts, and correspondence within participating school districts 
were preceded by letters concerning the purpose of the Study, 

The Study Director conferr*2d personally with local school officials 
and spent some time in all 89 districts. He was offered access to the 
student records in all districts in which such access appeared to be 
necessary for information verification. 

Mu 1 1 ijg j.e-con t a c t strategies were used to intensify the search for 
members of the sample. School officials often were not the same as those 
of 1963-64; typically, the person being sought had not been seen or 
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heard from in several years. The staff had to deal with thousands of 
returned questionnaires marked by postmen as "addressee unknown," "moved 
and left no forwarding address "forwarding order expired," "no such 
person," "unclaimed," "bad dog tied by mail box,*' "no such street number," 
and "refused." When postmen did deliver the mail to the specified address, 
the persons receiving^ it often would retaliate with "married and moved 
away," "married name unknown," "living in Germany," "gone to California," 
or ^'You've got the wrong Smith," 

The following techniques were used persistently until the missing 
persons were found: 

• Repeat mailings of questionnaire. 

• Telephone or write former classmates of the person being sought 
and ask for all possible information. 

m Telephone or write school personnel. 

• Visit the school and check permanent records for all clues, 
such as name(s) of parent (s), siblings, parents* employers . 

• Look for person's name or parents' names i' telephone directory, 
Polk's or Hudspeth's city directories, college directories. 

• Ask telephone operator(s) for information. 

• As wanted persons are found, read names of their classmates over 
the telephone. 

• Call or write other persons having the same surname. 

• Check with last known employer of the subject (of his parent). 

• Ask the person having access to a telephone to contact persons 
without listed telephone numbers. 

• Use Criss-Cross references whenever telephone number is learned 
without other identifying information. (Mothers often give their 
daughter's number, but not married name, and vice versa.) 

• Stress accuracy of apartment numbers, since postmen and/or 
apartment managers have mail distribution problems in large complexes. 
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* 



• Ey telephone or home visit, explain importance of the Study to 
parent or other family member* 

D Encourage the interest of the person whose response is desired I 
by commenting upon the considerable information already obtained 
about his or her fellow classmates • 

• Advise potential respondents that the information is being sought 
"for the State Board of Education" and also to help the schools. 
If hesitancy occurs, refer to confidentiality of the Study. 

The interviewing technique worked most effectively in Windthorst, 
Hondo, Bridgeport, Sunray, Hamshire-Fannett , Terrell County, Somerset, 
Hardin, Talpa-Centennial, and Marion — communities in which the handicaps 
of distance and anonymity were easily overcome • The Study Director 
conducted interviews in most of the districts • In addd tioii-r^63'^'fPdepth 
telephone interviews of dropouts were conducted by a vocational consultant, 
Mr. Lanier • 

Early in the Study, it became apparent that interviews and mailed-in 
questionnaires (utilizing the same forms) provided essentially the same 
information. Respondents by mail often gave more information than could 
be obtained by interview. Persons too busy for an hour's interview can 
answer the same questions with deliberation and thoughtf ulness if 
permitted Zo choose their own time. As the total number ^of interview 
responses began to lag behind the staff's expectations, during the early 
months of 'the Study, the original priority — interview, and if not, 
reach by mail — was discarded in favor of obtaining as many completed 
questionnaires as possible, using any successful method of contact. 

Comprising les3 Than 10% of the total response, the questionnaires 
completed by interviewers could be eliminated from the printouts without 
causing 'major changes in the Study results. Data analysts were unable' 
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to find any significant differences between the forms that came by way of 
Interviewers and those mailed directly by the respondents. The scores of 
interviews conducted personally by the Study Director, as well as the 
staf f-conducted dropout Interviews, provided a context for data Inter- 
pretation and report writing that is valuable. The tenor of this report 
and Its validity are aided considerably by the attitudes and meanings 
that were transmitted In direct conversations. 
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PROCESSING OF QUESTIONNAIRES 



Each questionnaire was given an identification code and virtually 
all responses were precoded for the computer • Not precoded wert 
several open-ended questions concerning "the best teacher you had,*' 
present occupation, father *s occupation, the reasons some students 
Hrop out of school, and "suggestions for making the high school you 
attended more useful and beneficial -to^the-students who go there," 
Also not precoded were the responses to "Other" blanks (for answers not 
provided for in set categories). 

Identification of curriculum studied in high school was attempted 
on the basis of the courses listed by each respondent. Emphasis was 
placed upon making a correcc identification of all respondents who had 
taken at least three years of vocational education courses in high 
school — they were coded as "vocational." No criterion was set for 
determining whether a given curriculum was "general" or "pre-college" — 
if the coder felt uncomfortable while trying to make such a determination, 
he was advised to code the curriculum as "unknown." 

The staff selected ethnicity codes on the basis of Spanish surnames, 
lists on which Blacks had been identified, personal interviews or 
telephone conversations, and correspondence wiuh persons in the local 
communities* 

Four of the questions required interpretation by coding clerks prior 
to data punchiu^^ They were: 

"Indicate as precisely as possible the courses you wanted and 
could not take. Also, which course (s) did you take but now wish that 
you had not taken?" (Question 16) 
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"What did you expect the (post-secondary) school or training to 
prepare you to do?" (Question 24) 

"Which one of the courses you took in high school was (is) the 
most valuable to you in the work you did on the first job? on your 
present job (if employed)? (Question 38) 

"What is your present career goal (field) as you now see it?" 
(Question 39) 

Each set of punched computer cards (4 for each respondent) was 
grouped^ with others from the same school district. Printc ats on each 
school district were made during the verification or "debu^-gin^*' 
process. Sub-group printouts were made after the information w^is trans- 
ferred from cards to disc. 

All open-ended responses were typed: one copy of each transcrip- 
tion was sent to the superintendent of the school district to which it 
applied (with names and other identifying information removed, except 
names of best teachers). One copy of each transcript was delivered to 
the Commissioner of Education (with names of school districts removed) . 

Although precoded for the computer, four questions were not key- 
punched because of what appeared to be extremely low cell counts. These 
(see questionnaire) were questions 5, 36, 37, and 47, all of which were 
hand-tabulated. Coders had some difficulty reducing the answers to 
questions 2, 39, and 43 into proper code categories — they also were 
hand-tabulated. 

Present career goals sometimes were stated in such general terms 
as "live life to the fullest" and "to make more money." Present occupa- 
tion titles likewise could be fractionated into hundreds of categories, 
depending upon the judgment of the coder. The staff sought to avoid the 
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loss of data from too few categories. The computer totals were supple- 
mented by hand tabulations of questions 7, 13, 14, and 16. 

\ 

The following illustration includes the components that made up the 
identification code placed at the top of every questionnaire prior to 
the coding and keypunching of responses: 



Three-digit nuabert 
were given to e«ch 
respondent) In con- 
secutive order by 
high school': 



I 



Didtricts were 
numbered fron 
01 through 89. 



Year and Method of 
Leaving School and 
Source of the 
Questionnaire: 

1— * 64 Graduate (Mall) 

2— * 64 Dropout (Mail) 

3— 'd^^Graduate (Mail) 
6—* 69 Dropout (Mail) 

5— '64 Graduate (Interview) 

6 — '64 Dropout (Interview) 

7— '69 Graduate (Interview) 

8— '69 Dropout (Intetview) 



Ethnicity Identification 
Vat Aaaigned Only If Known: 
0*-Not Known 

1 — American Indian 

2— Black Anerican 

3 — ^Mexican American 

4— Oriental American 

5— Other American 

6— -Alien 



I 



Mobility of 
Respondent Baaed 
on Present Address: 

0«*Addresa Unknown 

1— Still in Same County 

2 — Now in Contiguous County 

3— Another County, Inside Texas 

4— Another State 

5— *0ut8ide United States 



T 



Sex. and 
Marital 
Status: 
1*-Slngle Male 

2— Single Temale 

3— Harried Hale 

4— Harried Female 

5— Other Male 

6— Other Female 



r 

Specialization, 
or Curziculum 
Followed in 
High School: 



2 



Fre-College 
G^iterai Education 
Vocatior.ll 
Special Education 
Not Known 



To facilitate making comparisons and studying various relationships 
in the data, the total Study sample was divided into 33 sub-groups 
according to size of school district, year of leaving high school, 
graduates, dropouts, ethnicity, specialization while in high school, 
sex, and marital status. ^ 
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STRENGTHS AND LIMITATIONS OF THE STUDY 

The Study's greatest strengths are the high percentage of responses 
obtained (4f% of the total potential) in comparison with percentages 
attained in similar studies in other states; the participation of all 
89 school districts included in the research design; and the quantity 
and quality of the data received. The computer printouts included 242 
variables. 

Private and parochial high schools are not included nor are public 
eleemosynary institutions and dropouts who left school prior to the 
ninth grade. The research design did not require that this Study be 
xepjresentatlve-of^the^whole society. There was not time to interview 
the seven non-respondents known to be or thought to be in the custody of 
the Texas Department of Corrections; no attempt was made to interview 
the girl (a high school graduate) now in the Austin State School for the 
Mentally Retarded. Several school districts submitted no dropout lists 
and les^ than half a dozen identified which students were classified as 
Special Education* 

There was no time to return to the schools with names of all 
interviewees and obtain post-response records information* The difficulty 
in identifying Special Education students, aliens, American Indians, and 
American Orientals could not be overcome, since no respondent was asked 
for such information* A surprisingly large number of foreign exchange 
students were included in the sample, but only one of them responded — 
from Australia* 
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A major weakness of any follow-up study involving thousands of 
subjects is the disproportionate percentages of responses likely to be 
received from (1) the more verbal, (2) the more visible, (3) the more 
affluent, (4) the more stable, and (5) the more "successful** members of 
the population being studied. The scaff tried to offset or compensate 
for these tendencies throughout the present Study. 

Other possible biases are recognized, although their effects on 
this Study are assumed to be insignificant: 

• Ethnic considerations were weighed during the data-gathering 
process, with Blacks contacting Blacks and Mexican Americans 
contacting Mexican Americans whenever feasible. 

• Non-members of the sample who completed and submitted question- 
naires were excluded from the Study. 

• Pranksters submitted less than half a dozen questionnaires, all 
of which were excluded from the Study. The staff is aware of 
no attempt by anyone to exert an undue influence on the Study. 

• Coding procedures, in preparation for keypunching, were reviewed 
to insure that the coding represented respondents* viewpoints. 

• Transcriptions of open-ended responses were reviewed; errors or 
omissions were corrected. 

• Completed questionnaires were kept in locked rooms. 

• Only one questionnaire is known to be lost; questionnaires were 
coded in such a way that they can be located readily. 

• Did some school official omit the name of a potentially-hostile 
respondent? The frank and often critical answers offered by 
respondents make this possibility almost an absurdity. 

• Were dormant Black high schools overlooked? High schools operat- 
ing in 1963-64 are listed in the Texas Public School Directory 
for that year. The staff asked two districts to supply names 
from Black high schools when it became apparent that dormant 
high schools had been overlooked. 

• Precautions were taken to be sure interviewers actually performed 
interviews. One interview was discarded by the staff in favor 

of a questionnaire completed by a sample member who had received 
an incomplete interview* 
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• The sample is br' •»dly representative of all major geographic areas 
of the state; he -ver, the random selection process used in choosing 
60 of the 89 school districts was based on size of district and this 
resulted in some counties* having three districts selected by chance 
(Bexar, Wise, Collin) while some populous counties (Smith, Tom Green, 
Victoria, Grayson, Denton) had none selected. 

• Some potential respondents did not participate because they were fearful 
of being identified. This viewpoint was expressed by one woman who 
returned a blank questionnaire with an explanatory note and another 
woman who telephoned. The staff was unable to determine how many 
other potential respondents failed to participate for this reason. 

• Although it is possible that an insignificant minority of respondents 
might have been influenced by what they thought was "expected of them" 
by school officials, the consensus of the staff is that more than 

99 percent of the responses are valid, honest statements from eligible 
respondents. 

•Although conscientious and repeated efforts were made to give each 
member of the sample an opportunity to participate, responses from 
some districts were higher (on a percentage basis) than those from 
others. The final tabulation is comparable to a heavy turnout of 
eligible voters in an election; the percentage of representation, 
by district, ranges from 15 to 91 percent. 

• The staff was unable to assess the possible influence resulting 

from postal officials' handling of mailed questionnaires. It is possible 
that some questionnaires were lost in the mail, or that postal workers 
in one community or militarjr." installation might have been more dili- 
gent in correcting outdated addresses than were the postmen in other 
communities or installations. 

• Although the staff attempted to contact members of the sample who 

had no telephone, it is impossible to determine whether the relatives, 
friends and neighbors who promised to contact these persons actually 
did; however, more than 90 percent of the persons in the* probability 
sample have telephones in their homes. 

• "Class spirit" probably influenced participation in the study; districts 
in which respondents expressed an active interest in their former 
classmates showed a higher percentage of participation than did 
districts in which there was little apparent interest. 

• Some staff members who contacted members of the sample by means 

of long-distance telephoning received a higher rate of f^ponse than 
did others. Callers were cautioned against saying things ^ 
that would bias the response. 

• The completeness of school lists, the length of time the lists 
were available to the staff, the interest shown by individual 
administrators, counselors, et^ al . , exerted some influence upon 
the percentage rate of responses from the various districts. 
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• The approaches used, including the wording and general tone ^ 
of correspondence, caused an undetermined number of potential 
respondents to refrain from participation in the Study. 

One man returned a blank questionnaire with a note explaining 
that he resented being classified as a "product." Another 
respondent objected to the wording on a flyer that categorized 
her as a "young adult." 

• The availability of telephone and city directories facilitated the 
location of potential respondents. However, .city directories for 
the smaller districts included in the sample were not available. 

• Males were more easily located than females, particularly in the 
1963-64 sample. Their mail, when forwarded j was more likely to be 
delivered. The location of females was difficult because of 
changes to husbands' surnames. 

• Persons having unusual surnames or g ven names were more easily 
located than persons with common names, particularly in the larger 
cities . 

• One male member of ? military service branch said he was forbidden 
b> security regulations to give anyone information abouc himself. 

• Killeen was the notable example of a school district with a high 
percentage of military families from othe'- states. To a lesseir 
extent, the mobility of federal employees also was a problem in 
the Bexar County, Abilene, Clear Creek, El Paso, and Corpus Chris ti 
schools. 

• Parents sometimes elected not to forward questionnaires. A frequent 
comment from a parent reached by telephone was, "Yes, two or three 

of the questionnaires came here, but I didn't know it was important." 
Some parents stated frankly that they had neither seen nor heard 
from their son or daughter for months. Others had forwarding 
addresses but indicated they had a communication problem. Some 
disapproved of their children's life styles and ideas. One mother 
said, "Anything he'll tell you about his school won't do you any 
good." 

Through additional analysis of the data, by giving more weight to 
respondent categories that are under- represented, the investigator could 
attempt corrections for each possible bias. An interested researcher might 
pull from this Study a structured sample (e. g. , 800 questionnaires) and 
make generalizations statistically similar to those that would have resulted 
if all 12,649 members of the probability sample (less deceased meml-^rs) 
had responded. One difficulty arising from that approach is finding or agreeing 
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upon the proper bases for stratification; another difficulty is that 

each questionnaire selected for the smaller sample would assume more than 

six times its former significance, - '-•t.io that would be magnified even 

further if weighting were applied. By having the raw data made available 

without weightings, the researchers who use this Study will be able 

to place their own emphases — including areas which they think need weighting. 

The staff noted remarkably small changes in the trends and percentages 
observed in the first computer printout (involving 700 questionnaires) and 
the final computer printout (involving 5,063 questionnaires). The first 
computer printout was used as the basis for a progress report made to the 
Texas Education Agency on October 30, 1972. The consistency between 
percentages in all areas included in the two printouts suggests that additional 
stratification techniques, if applied, would have produced few changes In 
the results obtained. (A similar evaluation, with similar results, was made 
of the 210 late-arriving questionnaires received in 1973 since the 5,063 
were fed into the computer.) 

The sheer magnitude of the results obtained, plus the fact that 
geographic, ethnic, and school district size factors were accounted for in 
the research design, provide a statij;tical framework within which minor 
flaws or fluctuations in data collection and data treatment could have 
insignificant impact on the results. 

When the data were divided into seven categories,' in which districts 
were grouped according to size, striking between-group similarities resulted 
in all 242 variables which were processed by computer. If in any school 
district, or even within a group of districts, there had been a deliberate 
attempt to contaminate ^*the results of the Study, the resulting computer 
printouts from the district (s) probably would have contained sufficient 
clues to reveal the bias. 

/ 
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RESPONSES FROM PERSONS NOT COUNTED IN THE STUDY 



Approximately two dozen former students who were contacted by inter- 
viewers, mai-^ or telephone said or wrote that they did not wish to partici- 
pate in the Texas Education Product Study, 

There was no way to ascertain the number who never intended to respond, 
but declined to express themselves. The staff estimate that at least 4,000 
eligible persons received the questionnaire and, for reasons never fully 
explained, failed to return it. 

Some respondents, including eligible members of the sample, chose to 
ignore the questionnaire in favor of writing comments generally about the 
study and its objectives. 

Comments Submitted in Lieu of the Questionnaire 

don't have the time to answer this. I'd appreciate not receiving 
any more of this, nor any more phone calls to my parents." 

"Thank you for sending me your 'Texas Education Product Study ques- 
tionnaire.' I have completed the questionnaire and will forward it to you 
upon receipt of $10.00, which is my fee for answering items such as these." 

"You can kindly tell the principle (sic) he has no right to give my 
name and address out, and please keep this form." 

"I really do not care to fill out the questionnaire." 
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Former Students Unable to Respond 

Two former students in the sample — one with a physical disability 
and the other, a mental disability — were unable to respond to the Product 
Study questionnaire. ^ 

The mother of/one of the former students returned the questionnaire 
'with the following note attached: "My son was in an accident in 1966 and 
has brain damage. He is not able to answer this study." 

The mother of the other ex-student, contacted by telephone, said her 
daughter currently is -taking vocational training at a State-operated insti- 
tution and would be unable to complete the questionnaire without assistance. 
The mother said that her daughter, although she had always been a slow 
learner, had been granted a high school diploma by her school district. 



Responses From Ineligible Persons 

Thirty-nine responses came from ineligible persons whose names were 
not included on the lists of former students submitted by school districts 
in the sample. Most of these questionnaires were returned by a brother, 
sister, or parent' of a former student in the sample. In some cases, ques- 
tionnaires were completed by spouses, friends or college roommates of stu- 
dents in the sample. 

One carefully-completed questionnaire was returned by a 56-year-old 
man who now is a supervisor at an oil refinery. "It has been 40 years since 
I left high school," he wrote. "I have no idea what courses are taught 
now." The questionnaire had been intended for his son, who had not been 
identified by the school as a "junior." 
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A 41-year-old father, now an ironworker, completed a questionnaire 
intended for his son. Interestingly, his answer closely resembled those 
of thejiil964 graduates in the sample. His main concern was that the small 
school he attended (only 17 members in his senior class) "didn't have 
enough vocational shop training." 

A 58-year-6ld retired Air Force master sergeant completed and returned 
a questionnaire intended for his son. "I left school to go to work when 
college graduates could not get jobs," he said. "I filled out this form 
at your request, however I did not attend a Texas school." He also said 
that "when I left 40 years ago, it was (a) small (school). It may be 
changed by now, at least, I hope so." 

The following note was attached to a partially-completed questionnaire 
sent by a 25-year-old woman: "I got this in the mail and started to fill 
it out when I found out it belonged to someone of the class of 1963-1964. 
This should go to my sister." 

The 20-year-old son of a deputy sheriff returned a completed question- 
naire with this brief comment attached: "I am his brother." 

A completed questionnaire was returned by a 20-year-old woman whose 
name was not listed among those included in the sample. A long-distance 
telephone call to her mother revealed that the questionnaire had been 
intended for her brother. 

A completed questionnaire received from a West Texas electrical engine 
bore this comment: "I graduated in 1958. My spouse has already completed 
and mailed one of these forms — so I took this opportunity to express my 
views . " 
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Anoth^*- came from the wife of a member of the sample ♦ 

A 21-year-old college student completed and returned a questionnaire 
intended for his roommate. The rooiranate, contacted by telephone, explained 
that he **just wanted to fill it out." 

Some questionnaires were inadvertently delivered to persons whose 
names were identical to those of members of the sample. 

"I left high school in 1933 because of the Depression," wrote a 
57-year-old woman. "I had to get out and work to help my father feed my 
younger brothers and sister. I only finished my sophomore year. I don't 
believe I am the person you keep writing to." 

A completed questionnaire was returned by a 30-year-old vocational 
counselor whose middle initial (but not middle name) was the same as that 
of a member of the sample. Interestingly, he gave an "unfavorable" rating 
in answer to question, "How do you value the help you received from 
counselors In planning your courses in high school and beyond?" He gave 
high school counselors a "favorable" rating in answer to the question, "How 
do you value the help from counselors In planning for a job or career." 

A 21-year-old respondent attached this note to a completed question- 
naire; "Your letter said my name was given to you by the Houston Independent 
School District. In order to keep you straight, I will clue you in on 
something. I graduated with honors from Lubbock. Thank you." 

Former Students Now Deceased 

Sixty-nine of the former students included in the sample are known 
to have died since leaving high school. 
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Eigrtteen vlied in motor vehicle accidents; two, in other accidents. 
Kleven were killed in Viet Nam. Three died of natural causes. Three 
wOi-e "he iccims of s layings. Cause of death was not reported for 31_ 
c: the dccea.^ed. 
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CHAPTER 2 



A PROFILE OF THE RESPONDENTS 



A PROFILE OF THE RESPONDENTS 



The table in this chapter illustrates the range of representation 
in the Study sample, by size of school district attended by respondents 
and by the year they left high school. The following observations arc 
based upon the tabJe: 



• Only half of the responding males were married. Two-thirds of 
the responding females were married, 

• The percentages of the females who had remained single were twice 
as high in large districts (Groups A through D) as the percentages 
of females remaining single in the small districts (Groups F and G) . 

• The percentages of participation in vocational curricula were 
significantly higher in smaller districts (30 to 52% in Groups E 
through G) than in larger districts (10 to 14% in Groups A through 

• Sixty- three percent of the respondents said the community in w'>lch 
they lived the longest while attending elementary school was a town 
or city with 5,000 or more population; 18% lived In smaller towns 
or cities and 19% grew up in a "farm or ranch or rural area/* 

• Seven percent of respondents were the only child in their family; 
24% had only one brother or sister; 26% had two siblings; and the 
remaining 43% came from families having four children or more, 

• Thirty-nine percent of the respondents said they were the oldest 
child ip the family; 31% had only one older sibling, 

• Twenty-six percent of the respondents' fathers and 21% of their 
mothers had only a grade school education, (Because of **Not appli- 
cable or do not know'* answers,** these percentages may be under- 
reported by as much as 3% for fathers and 1% for mothers,) 

• In thos^ families in which there was an *'oldest'* brother or sister, 
26% of the oldest siblings had completed formal education equiva- 
lent to or higher than a college degree. Only 16% of the fathers 
and 10% of the mothers — fr n\ the same families — had college 
degrees, 

• Thirty-seven percent of the 1963-64 r^.spondencs said they had a 
college degree or higher, in sharp contrast to the percentages 
given above for parents and oldest siblings. 
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The levels of education attained, generation to generation, continue 
to rise. The older siblings, in the families included in this .Study, had 
attained much higher levels of formal education than either parent. The 
following percentages, for the highest levels of formal education attained, 
differ from those in the preceding table because the "Not applicable; do 
not know'' responses aFe excluded: . ^ 



Amount of Formal Schooling Percentage Completing the Levels Shown ' 

Oldest Brother 
Father Mother or Sister 



No formal schooling 


2.9% 


3.3% 


0.2% 


Some grade school 


18.0 


11.5 


2.0 


Completed grade school 


7.7 


6.9 


2.4 ' 


Some* high school 


15.4 


19.1 


13.7 


High school graduate 


22.2 


31.3 


26.3 


Some college, business 
or vocational school ■ 
or technical training 


17.5 


17.9 


29.3 


Collf^e degree or higher 


16.2 


9.9 


26.1 



Mobility 

Educators who plan job training programs want to know whether trainees 
remain in the community where they attend high school. The following 
percentages, derived from the number of this Study's respondents found 
to be living in the same county in which they attended high school, indicate 
the relationship which exists between post-high school mobility and size 
of school district. 

Size of District Pet, in County Size of District Pet, in County 



50,000+ ADA 74% 
15,000 - 49,999 ADA 63 
5,000 - 14,999 ADA 56 



1,000 - 4,999 ADA 52% 
400 - 999 54 
Under 400 48 
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CHAPTER J 



SUMMARY OF FINDINGS RELATED TO HIGH SCHOOL KXPFRTENCKS 



SUMMARY OF FINDINGS RELATED TO HIGH SCHOr.. EXPERIENCES 



Both 1963-64 and 1968-69 groups gave their highest approval to 
courses in which practical skills were taught. For the entire sample, 
the rank order of approval given to high school courses is as follows: 







Neithe-»- Fav. 




Percent 


Subject Area 


Unfav. 


Nor Un£av. 


Fav. 


Favorable 


Vocational Agriculture 


69 


106 


545 


77.7% 


Vocational Office/Business 


50 


107 


559 


76.1 


Typing, Shorthand 


273- 


555 


2,637 


74.0 


Bookkeeping 


219 


299 


1,401 


73.0 


Vocational Homemaking 


207 


267 


1,272 


72.9 


Fine Arts 


346 


604 


2,058 


68.4 


Vocational Industrial Ed. 


66 


101 


338 


66.9 


English, Li^^erature 


663 


1,018 


3,250 


65.9 


Vocational Distrib. Ed. 


55 


110 


315 


65.6 


Health & Physical Ed. 


671 


990 


2,996 


64.3 


Mathematics 


773 


1,071 


3,009 


62.0 


Natural Sciences 


660 


1,216 


2,909 


60.8 


Social Sciences 


719 


1,213 


2,865 


59.7 


Vocational Health Occups. 


59 


100 


209 


56.8 


Foreign Languages 


926 


840 


1,603 


47.6 



Ratings of Specific Courses 



Each respondent was asked to rate each of his high school courses 
on a three-point scale: ''Favorable," "Neither Favorable Nor Unfavorable," 
or "Unfavorable." Each also had the option of checking another column 
headed "Not Applicable or No Opinion." The following discussion of ratings 
is based on a comparison of the frequencies in only the two columns headed 
"Favorable" and "Unfavorable." An 8:1 approval, for example, indicates 
that thare were approximately 8 times more favorable than unfavorable 



responses . 



Bookkeeping; Overall approval was 6:1, ranging from the highest 
ratios of 10:1 for Group D* and 9:1 for the 1969 Mexican Americans, 
down to an approval of only 2^:1 voiced by the Dropouts (both years). 
Above-average approval (all 8:1) came from Group C, the 1964 Blacks, 
the 1969 Blacks, the 1964 Vocational Students, and the 1964 Married Females. 

English, Literature: Overall approval was 5:1. Highest approvals 
came from the 1964 Married Females (8 1/2:1) and the 1969 Single Females 
(8:1). Lowest approval came from the 1969 Married Males (2 1/2:1), the 
1964 Married Males (3:1), the 1964 Single Males (3:1). the General 
Education group of 1964 (3 1/2:1) and the 1969 Dropouts (3 1/2:1). The 
1964 Single Females gave above-average approval (6 1/2:1). 

Fine Arts: Overall approval was 6:1. Highest approvals came from 
Groups C (9:1) and D (10:1). Lowest approvals came from Groups F (3 1/2:1) 
and G (2 1/2:1), 1964 Single Males (3:1), the 1964 Blacks (3 1/2:1), and 
the Dropouts of both years (3 1/2:1). 

(Had Fine Arts been considered by individual subjects, the overall 
approval ratios would have been: Drama, 17:1; Music, 10:1; Art, 8:1; 
and Speech, 6 1/2:1.) 

Foreign Languages; Overall approval was only 1 1/2:1. This area 
received 926 "Unfavorable" ratings, a significantly higher negative 
response than was given to any other area of the curriculum. (Mathematics 
had 773 "Unfavorable" responses, followed by the Social Sciences with 
719.) Despite the "Unfavorable" responses, however, the favorable 
opinions toward Foreign Languages were in the majority in 32 of the 33 
sub-groups that were analyzed. "Favorable" and "Unfavorable" ratings 

* Refer to footnote of table on Page 2-2 for "Group" identifications. 



were tied 39 to 39 in group G, The highest ratings came from the Mexican 
Americans of both years (4:1) and from the Blacks of both years (2 1/2:1) • 

Health and Physical Education: Overall approval was 4 1/2:1, with support 
coming predominantly from the small and medium-sized school districts 
(Groups D and E 5:1, Group F 6:1, and Group G 9:1), from the Mexican 
Americans (8:1 in 1964, 8 1/2:1 in 1969), the Blacks (7:1 in 1964, 
6 1/2:1 in 1969), and from the 1964 Dropouts (11 1/2:1), An interesting 
phenomenon was the low approval ratio from single persons (3 1/^:1) as 
compared to the above-average approval from married persons (almost 
5 1/2:1). The singles' vs.* the marrieds' opinions in this area appeared 
to be consistent within all eight of the sub-groups in which sex and 
marital status were considered. The marrieds gave a total of 1,861 
"Favorable" responses to 350 "Unfavorable" responses. The singles 
responded favorably by 1,106 to 312. The Single Females of 1969 
gave the lowest approval ratio, 3:1. 

Mathematics: Despite the above-mentioned heavy turnout of 
"Unfavorable" opinions. Mathematics emerged with an overall approval 
ratio of 4:1. Between-group comparisons revealed very small deviations, 
indicating that the state-wide opinions concerning Mathematics appear 
to be about the same, whatever the group Ot size of school district. 
'Dropouts gave slightly less than average approval. Highest approval 
ratios of 5:1 came from the Married Males of both years, the General 
Education students of 1964, and the 1969 Mexican Americans.. None of 
the deviations from the overall sample average appear^tp-be significantly 
large. 



Vocational Agriculture; Overall approval ratio was 11:1, virtually 
the same in 1964 and 1969, From groups containing the small- to medium- 
sized districts (group E, F, and G) there were 469 ''Favorable" responses 
to 29 "Unfavorable," an approval ratio of 15:1. Although 48 "Favorable" 
and 13 "Unfavorable" responses came from females, their approval ratio of 
slightly under 4:1 tended to pull the overall ratio down. Combined 
married persons approved 12:1 (338 to 28); combined single persons 
approved 9;1 (205 to 22). " 

Vocational Distributive Education: Overall approval ratio was 6:1. 
The 6 1/2:1 approval given by the 1969 respondents contrasts with the 4:1 
approval from the 1964 respondents. Combined females approved by 
8 1/2:1 (170 to 20), and combined males approved by 4:1 (140 to 35). 
Highest approvals came in Groups D (10:12 and B (9:1). 

Vocational Health Occupations: Overall approval ratio was 4 1/2:1. 
The 4 1/2:1 approval by 1969 respondents contrasts with the 2:1 approval 
given by 1969 Single Females, 14:1 by 1969 Blacks, and 11:1 by 1969 
Dropouts. In the entire sample, by sex, the males approved by 62 to 28, 
and the females approved by 144 to 31. 



erJc 



Vocational Homemaking: Overall approval ratio was 6:1. Approval 
ratio from both 1964 and 1969 respondents was also 6:1. Combined Blacks 
approved 18:1, combined Mexican Americans approved 9:1, and combined 
Dropouts approved 7:1. The 1964 Vocational Students approved 10:1, and 
the 1969 Vocational Students approved 16:1« Although males reacted 
favorably (65 to 23), they were less enthusiastic than the females 
(1,185 to 182, or a 6^^:1 ratio). 
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Vocational Industrial Education: Overall approval rat-io was 5:1, 
The 1964 respondents reacted favorably 4:1, and the 1969 respondents, 
6:1. Highest approvals came from school districts with an average daily 
attendance of more than 5,000 (Groups A, B, C, and D gave approvals of 
8:1 to 15:1). Approval of only 2:1 came from Groups F and G (the 
smallest districts). Single Females approved by 26 to 1 (actual count), 
and Married Females approved by 41 to 20. Males overall approved by 
256 to 45. 

Vocational Office/Business Education: Overall approval ratio was 
8:1. The 1964 respondents approved 7:1, and the 1969 respondents 

approved 8 1/2:1. Highest approvals (in actual frequency) came frcm the 

* 

1969 Single Females (20 to 0), the 1964 Mexican Americans (17 to 0), the 
1969 General Education group (14 to 1), and Group D (81 to 4). Combined 
females approved by 13:1 (459 to 34), and combined males approved by 3:1 
(103 to 35). 
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Each ex-student was asked whether hfs^high school had offered too 
many, about the right amount, or not enough courses In 15 subject areas < 
The following "net demand" summary resulted from subtracting the "too 
many courses" responses from the "not enough courses" responses: 



rina Arte 

(33.97)* 

Foreign Languages 
(38.39) 

Voc« Office Bufllnaas 

(9.97)^ 

Social SdtQcaa 

(63.71) 

Bookkeeping 
(29*78) 

Voc* Indus. Ed. 
(8.45) 

Voc. Health Occup. 
(6.79) 

Natural Sdencaa 

(71.20) 

Typing, Shorthand 

/CO ii> 

*— - - — # 

Voc. Distributive Ed. 
(10.38) 

Kathevatlca 

(72.66) 

Voc. floaemaklng 
(30.15) 
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(17.93) 

lealth 4 Physlcel Ed. 
(65.87) 
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* Under eech subject eree nened la the percentage of respondanta vho Indicated that 
About the Right Amount** of couraea were offered by the high achool. 



Slightly more than 30% (1,529) of the respondents reported that their 
opinions had changed concerning the value of courses they took in high 
school. Of these, 1,343 named specific courses about which opinions 



had changed* 



f 

The direction of opinion changes was favorable for all subject areas 
except Natural Sciences, Social Sciences, Foreign Languages, and Health 
and Physical Education. The chief targets of negative reactors were 
History, Chemistry, and Spanish. Highest favorable opinion changes were 
toward Bookkeeping (90%), Typing/Shorthand (86%), Vocational Industrial 
Education (73%), Vocational Office/Business (69%), and Vocational Home- 
making (68%). 

Respondents were asked to indicate "as precisely as possible the 
courses you wanted and could not take" and "the courses you now wish that 
you had not taken." The responses to those questions (pages 5-6) 
illustrate the dilemma facing the school adminiistrator desiring articu- 
lated programs that do more than just meet the greatest needs of the 
greatest numbers of students. For example, offsetting the 428 regrets 
because they took a foreign language were 445 "precise" indications that 
a foreign language was the course most desired but not taken. 

Similarly, from the same total of 5,063 respondents came 410 regrets 
for having taken Mathematics and 327 indications that a Mathematics course 
was the one most desired but not taken. Forty-six wanted advanced Math- 
ematics. While 111 regretted having taken Biology, 52 wish now that they 
had taken it; 42 of those who t^ook it would like to have had more 
advanced work in Biology. While 196 regretted having taken Chemistry, 84 
now wish that they had taken it; 34 of those who took it would like to 
have had more advanced work in Chemistry. 

Summarized on the next two pages is the information obtained from 
2,669 respondents who took courses they now wish they had not taken, and 
from 4,780 who said they wanted some course which they did (could) not 
take. 



♦ 
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f 

NUMBER WHO NOW WISH THEY ' NUMBER WHO WANTED TO TAKE THIS 

HAD NOT TAKEN THIS COURSE* ' COURSE BUT DID NOT OR COULD NOT 



7 (Auto) Mechanics 106 ===-======= 





13 


Office Education 


99 




«sss= 


28 


Industrial Shops 


87 






5 


Computer, Data P. 


61 






3 


Agriculture 


55 






18 


Distributive Ed. 


53 




CSS 


17 


Drafting 


42 






1 


Electronics, Elect 


.38 






0 


Health Careers 


36 




cs 


7 


Cosmetology 


28 


ESSS 




145 


Homemaking 


93 






2 


Crafts and Trades 


17 






3 


Photography 


16 






2 


Commercial Art 


9 






3 


Other Vocat.,Tech. 


83 





83 Bkkpg, Accounting 255 === 

10 Business Law, Law 22 == 

77 Shorthand 170 === 

86 Typing 137 === 

24 Other Business 282 === 



20 Sociology 278 «================== 

« 12 Psychology 248 «============—=== 

34 Economics 95 

116 Civics, Gov'ment 51 

:============= 171 History 73 ======+ 

« 13 Other Soc. Sci. 56 ====== 

1 Humanities 34 === 

1 Philosophy 33 "= 

3 Religion, Bible 16 == 

7 Calculus 120 ============ 

===== 41 Trigonometry 37 ==== 

============:3 131 Geometry 16 == 

++=========:== 128 Algebra 20 =+ 

= 11 Related Math 1 

+======== 92 Math, unspecified 179 =====«=======44-f+4- 



========== 96 


Physical Education 


56 ===== 


==== 39 


Health (Sciences) 


37 ==== 


=== 0 


Sex Education 


25 ==!- 


2 


Physiology 


12 = 


1 


Driver Education 


12 = 


= 8 


R.O.T.C. 


5 = 



*Each = or + sign on the graph represents ten responses or major 
fraction thereof. The + sign identifies advanced versions of the courses. 
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(continued from previous page) 

NUMBER WHO NOW WISH THEY NUMBER WHO WANTED TO TAKE THIS 

HAD NOT TAKEN THIS COURSE COURSE BUT DID NOT OR COULD NOT 



111 Biology 94 ===«=H-K-f 

196 Chemistry 118 ======:==4H-H- 

73 Physics 105 ==========+ 

15 General Science 7 = 

0 Geology 14 « 

0 Anatomy 12 

0 Zoology 5 = 

55 Other Sciences 65 



+4-H«=««=:=:««= 138 English, Literat. 138 
= 13 Journalism 41 
3 Reading 10 



50 Speech (Debate) 129 

11 Drama 67 

63 Music 111 

32 Art 183 

0 Fine Arts, unspec. 42 ==== 



53 French 76 =======+ 

« 23 German 53 ===== 

0 Russian H = 

==»««=== 189 Spanish 71 «=~==-^' 

sBs»a»«s=: 10 A Latin 14 = 

=====:=: 59 Langs. , unspec. 220 



0 Education 12 - 

1 Architecture ' 6 = 
0 Anthropology 13 

2 " Geography 5 = 
0 Statistics 5 « 
0 Archeology 3 

0 Ecology 3 

0 Engineering 4 



Not represented in th4 above compilation were the 17 respondents 
who said they wish now they had not taken "study hall" and a miscellany 
of requests for courses in astrology, pro-humanism, penmanship, wildlife, 
forestry, science fiction, human relations, human behavior, consumer 
education, lip reading, writing for children, fashions, film production, 
oceanography, "Tex-Mex," and charm. The "Humanities" total on the graph 
includes about a dozen requests each for Chicano and Black studies. 



The following percentages of teacher approval, by subject areas, are 
based only upon the ratings by the ex-students who took a stand; they do 
not include '^Neither Favorable Nor Unfavorable" and "No Opinion" responses- 



Sublect Area No. of 


Responses 


unx avo^ au j.c 


Per npnt 


Favoring Teacher 


Kc s p ons e s 


f aVwL du^c 


Voc. Office/Business 


475 


37 


92.8% 


Voc. Industrial Ed. 


278 


24 


92.1 


Voc. Agriculture 


512 


57 


90.0 


Fine Arts 


2,092 


281 


88.2 


Bookkeeping 


1,338 


193 


87.4 


Typing, Shorthand 


2,553 


393 


86.7 


Voc. Distributive Ed. 


255 


45 


85.0 . 


Voc. Health Occupations 


174 


31 


84.9 


English, Literature 


3,450 


621 


84.8 


Natural Sciences 


3,176 


602 


84.1 


Voc. Homemaking 


1,111 


216 


83.7 


Social Sciences 


3,115 


620 


83.4 


Mathematics 


3,048 


749 


80.3 


Health & Physical Ed. 


2,839 


715 


79.9 


Foreign Languages 


1,776 


693 


71.9 



Respondents from all ethnic groups and districts of all sizes joined 

positively in giving an overall favorable endorsement (by an 8:1 ratio) 

to their teachers. Only slightly less enthusiastic were the dropouts of 

both years, who gave 5:1 approval to their teachers. 

Seldom left unanswered was an open-ended question asking for the 

name and subject of the "best teacher" and the reasons for the selection. 

The following characteristics of the "best!' teachers are listed, along 

with th^-j)ercentage of the total response represented by each characteristic 

Ability to communicate with students and to create interest (38%) 
Interest in students as individuals (24%) 
Knowledge of subject matter (9.7%) 
Dedication to teaching (7%) 
Presentation of a challenge (4.6%) 
Maintenance of discipline in the classroom (3.4%) 
Personality^ including sense of humor (3.8%) 
Ability to prepare students for college (3.2%) 
Fair and equal treatment of students (2.8%) 
Ability to relate subject matter to students' lives (1.3%) 
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The applause for teachers was not universal. In response to an 
open-ended question concerning school improvement, 416 respondents 
(approximately 8% of the total) were critical of teacher performance. 
Suggestions for improving the quality of teaching came from 498 (slightly 
less than 10% of sample). The following tables show how these criticisms 
and suggestions were distributed by size of school district. 

of School OUtrlct* 





4 


B 


C 


D 


E 


F 


C 


Total 


Tucbcrs should shpu aor* conctrn 
for studtnrs individuals* 


26 


19 


14 


11 


41 


8 


7 


126 


Btttsr studcnr-teschsr coimi- 
catioo Is needed. 


15 


20 


13 


12 


28 


16 


3 


109 


TMchins Mthods should bs 
Isprovsd* 


13 


9 


8 


13 


13 


5 


2 


65 


TsAchsrs should bt sble to 
stiaulAts nors interest . 


9 


6 


4 


3 


8 


4 


2 


38. 


TsAchsrs should trest All studsnts 
squally sod fairly* 


9 


2 


3 


3 


10 


4 


2 


33 


Teachers stioulo put aore emphasis 
on discipline in the classrooa* 




* 


2 


1 


< 


•« 


3 


26 


teachers should put lesa evphaala 
on diccipline in the cXasaroon* 


2 


3 


5 


4 


2 


3 


0 


19 

TxS 


Headed Improvements 


















tepXoy bstter teachera. 


37 


36 


29 


3a 


90 


52 


31 


313 


Eaploy younger teachera. 


0 


3 


1 


12 


13 


6 




38 


Oiaaiaa or retire older teachera. 


2 


1 


3 


5 


10 


3 


4 


28 


Oiaadlaa or retire teachers vho 
*Srork only for the pay check." 


3 


3 


1 


3 


5 


7 


0 


22 


Oiaaiaa or retire* incospetent 
teachera. 


3 


4 


2 


2 


6 


3 


0 


21 


laprove rcachera' aalarlta. 


1 


2 


1 


6 


6 


4 


0 


20 


Be aore aelectivc in employing 
teachera . 


2 


1 


4 


4 


4 


3 


1 


19 


RcTlev teacher qualif icationa and 
affectiveneas periodically. 


3 


1 


4 


3 


5 


3 


0 


19 


Take athletic coaches out of 
academic claaarooma* 


2 


2 


1 


2 


4 


4 


1 


18 
498 



* These seven categories of district size were used: 
A — S largest (Houston, Dallas, San Antonio, Fort Worth, £1 Paso) 
B— Other, large city core districts (15,000 - 50,000 A.D.A.) 
C— Metro-fringe districts (15,000 - 50,000 A»D.A.) 

D— 5tOOO - 14,999 A.D.A. ; E—1 ,000-4 ,999 A.D.A*; F— 400 - 999 A.D.A*; 
G— 0 - 399 A*D.A. The A.D.A. figures used were for 1968-69. 
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Respondents who had contact with counselors seriously questioned 
the adequacy of assistance they received from counselors "in planning 
your courses in high school and beyond" and "in planning a job or career." 
A typical comment was, "Counselors are often way too forceful and seem to 
skip the fact of what the individual wants to do and try to make him want 
to do what his tests show he can do." 

A college senior, who recently became the first Mexican American 
accepted by a Kansas law school, recalled being told as a sophomore in 
high school that he was not college material. A cliff-hanging college 
student made this comment: "I took a test to see if I could go to 
college. I didn't pass them (sic). I was told you had to pass to go to 
college. Well, now I'm in college and I just finished my second semester 
with a 'C average. I don't think tests should be given." 

The tabulation of more than 3,000 ratings of counselors' assistance . 
indicated relatively higher approval of their work in 1968-69 than in 
1963-64: 

Counselors' Assistance in Planning Courses 

Group Unfavorable Response's Neither Fav. Nor Unfav . Fav. T^esponses 

1963-64 534 44.8% 292 24.5% 366 30.7% 

1968-69 860 39.1 '511 23.2 830 37.7 

Counselors' Assistance in Planning for a Job or Career 

1963-64 509 49.5 276 26.8 244 23.7 

1968-69 841 45.5 486 26.3 . 521 28.2 

« 

In their open-ended comments related to impioving the schools, the 
ex-students generally recommended that more counseling be provided, not 
only In career and course planning, but also in the area of personal 
counseling. The questionnaire did not elicit responses in the area of 
personal counseling, nor did it ask for a total evaluation of counselors. 
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Slightly more than one-half of the respondents (2,550 of 5,063) 
reacted favorably toward their high school principals. There were 840 
unfavorable responses, resulting in an approval ratio of 3:1. 

Respondents gave overwhelming approval to extracurricular activities 
in which they participated. Varsity Athletics received the highest 
favorable reaction (84%), followed by Student Publications (80%), Intra- 
mural Athletics (78%), Drama Club /Group (78%), Band/Orchestra (78%), 
Vocational Organizations (76%) , Choral/Voice/Music (76%) , Drill Team/Pep 
Squad (75%), Student Government (70%), Academic Clubs (60%), and Future 
Teachers Clubs (59%). 

Many non-participants were critical of Varsity Athletics, advocating 
more activities for women and non-participating males. An of ten-rftpeated 
criticism from non-participants was the overemphasis of athletics in 
comparison with academic programs. The smaller the school district, the 
larger was the percentage of students participating in extracurricular 
activities and the higher the percentages of approval given to these 
programs. 

Boredom, or lack of interest, was cited as the major reason for drop- 
outs by those who had not dropped out. Other reasons for dropping o^t 
cited by the graduates were (in order of frequency) family problems and 
lack of parental guidance, financial problems, apathy or hostility on the 
part of teachers and other ^chool personnel, emotional problems, 
"irrelevancy of school," lack of motivation, marriage and/or pregnancy, 
poor grades, insufficient opportunity for vocational training, and desire 
for independence. 
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Th.. most prevalent reason fo.r dropping out cited by the dropouts 
themselves was marriage and/or pregnancy. Other reasons' they gave (in 
order of frequency) were lack of interest in classes, financial problems, 
conflict with school authorities, problems at home, inability to relate 
high school to the "real" world, death or major illness in the family, 
exclusion from social or other status-conferring activities, inadequate 
preparation for high school, and general dissatisfaction with school. 

High school graduation was "the terminal point in the formal educa- 
tion of approximately one-fourth of the respondents for both years. The 
highest levels of formal education or training achieved are summarized: 
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CHAPTER 4 



THE HIGH SCHOOL'S PREPAIUTORY ROLK 



think the courses should give the students 
a broad sample of many occupations to make it 
easier to pick a career, i also think the 
students shouidn^t be pushed into ^oing to 
college. That is, that ho won't get anywhere 
in life if he dcesn^t go." 



THE HIGH SCHOOL'S PREPARATORY ROLE 

Most former students surveyed for this Study were content with 
their high school's effectiveness in preparing them for further formal 
schooling; a significant minority (1,060 or 23,5% of total responses to 
the question) expressed dissatisfaction with their school's effective- 
ness in preparing them for a job. The following statistics tell the 
story: 



Effectiveness of 
High School in: 



Preparing Student 
For Further Formal 
Education 

Preparing .Student 
For a Job 



Unfavorable 



Number Pet, 



Neither Favorable 
Nor Unfavorable 
Number Pet. 



Favorable 



Number Pet. 



645 14.2% 



1,060 23.5 



937 



18.5% 



1,294 28.6 



2,966 65.2% 



2,165 47.9 



(Excluded^ from the calculations of above percentages were 515 
"Not Applicable or No Opinion" responses to the formal education 
question and 544 such responses to the job question.) 



Respondents from small districts were highly favorable -toward their 
schools, especially as they related to preparation for good citizenship . 
and enjoying life. Small schools also led large schools in the percentage 
of their ex-students rating courses favorably for "holding your interest, "_ 
but they lagged far behind the large-city districts in the ratings they 
received for "courses preparing you for further formal schooling." 
Middle-sized districts (5,000 - 14,999 A.D»A.) achieved the highest ratings 
and the five largest districts the lowest ratings on the "relevance of 
courses to your plans and interests." Married females generally were 
happier with their high school courses than other sub-groups. 



The following summary of responses is based upon the entire sample: 

Unfavorable Neither Favorable Favorable 
Criteria for Nor Unfavorable 

Rc- >ting Courses Number Pet. Number Pet. Number Pet . 



Preparing Student 

To Enjoy Life 547 12.6% 1,425 32.8% 2,372 54.6% 

Preparing for Good 

Citizenship 418 9.2 1,211 26.7 2,903 64.1 

Relevanee "to your 

plans and interests" 876 19.5 1,438 32.1 2,lb7 48.4- 

Holding "your 

interest" 674 14.2 1,597 33.7 2,469 52.1 

("Not Applieable or No Opinion" responses exeluded from the per- 
eentage ealeulations above were 719, "Enjoying Life"; 531, "Citi- 
zenship"; 582, "Relevanee"; nnd 323, "Holding Interest.") 



Although persons expressing dissatisf aetion with the preparatory 
role of the high sehool were definitely in the minority, they were less 
ineliied than the satisfied respondents to suffer in silenee, as the 
various open-ended responses whieh follow will indieate. 

Comments Coneerning College Preparation 

"A wider variety of foreign languages and a few more 'solid' eourses 
— extra eleetives — would benefit students going to eollege." 

"We need more advaneed math eourses for those going to eollege.," 

"Have more soeial seienees and a greater variety of English — 
speeial eomposition eourses are very neeess-ry to suceess in eollege. 

'l^ake English programs standard. It's suicide to go to college 
without, a world literature background." 
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"Provide more subjects like chemistry and foreign language so you 
would be more prepared for college." 

"The school is small and therefore cannot offer courses that larger 
schools can. I found that the students from larger schools had a chance 
for so many courses and that college was tuned to them." 

"I feel that the high school should offer more advanced courses for 
preparing the student for college." 

« 

"Better preparation for college would be helpful, especially in theme 
writing, interpretation of literature, and more varied selection of subjects." 

"College English required me to write more composition than I was 
prepared for." 

"They should offer more fields in which students will be going to 
college for. It will help them in college." 

"Offer more college prep courses." ^ 
I ^^"For students wanting a college degree, more advanced subjects should 

be taujht in mathematics, natural sciences and social sciences." 

"Have a broader course of study to better prepare those who want to 
continue their education at the college level, as well as those who do not." 

Comments Concerning Teaching Methodology 

"Teach more like in college, or like teachers teach in a college, so 
students dou't have to adjust so much." 

"It would have been beneficial to me if speech had been required of 
the college-bound students, or if teachers had had students get up in front 
of the class to give reports. I was unprepared for that area of college 
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requirements." (Another respondent cited reports in front of the class as 
a factor in the dropping out of some students who felt they were shabbily 
or unstylishly dressed.) 

"Now most colleges request the students to discuss questions and 
problems in class, and also have debates in class between students. When 
I was in high school, if the student opened his mouth, he usually got 
thumped . " 

"In order to conform more with college style and to allow the student 
to use more of his acquired skills, I think the high school testing system 

A 

should change from being one of an objective nature to one that is more 
subjective (essay) . " 

"One thing is to require that all high school students take finals. 
This would help the student to know how to study for finals and large 
tests when he goes to college — aid in studying a large amount of material. 
» 

Comments Concerning Study Habits and Techniques 

"Students should be taught how to study so college won't be such a 
great change." 

"Help the students realize the importance of learning things in high 
school, because they'll have it all over again in college." 

"The schools need better training for college-bound students as far 
as study habits and techniques." 



Comments Concerning A "College-Type" Atmosphere 

"Have an open campus system, like in a university system. It instills 
more discipline as to class attendance, formation of a learning habit by 
desire, not pupil personel (sic). This discipline is needed as to college 
or work after high school." 

"Give the students more responsibility, more independence, to acquaint 
them with college life, or life in general." 

"My school needed to enlighten students on what college really is. It 
pushed preparing for college, but I was lost when I started." 

"A small orientation course for students going to college is needed." 

Preparation for College Vs. Career Education 

More than four percent of the respondents who offered suggestions for 
changing the schools suggested that some students are victims of school sys- 
tems that overemphasize preparation for college and give little attention 
to vocational or career education. 

Generally, the former students who presented this viewpoint expressed 
the feeling that their needs had beep ignored by the schools. Some said 
they felt they were being "pressured" to prepare for college rather than 
for a vocation. Others said that college-bound students 'also need training 
in a vocation. 

Typical comments include the following: 

"Hopefully, the school will teach subjects" more related to jobs 
without a college degree. Almost every teacher spoke of 'when you go to 
college. '" 



"High scbiool did not prepare students for a job if they were not 
going to college. I believe more vocational subjects should be offered. 
Not everyone should be encouraged or pushed into college." 

'^Schools should be offering more vocational courses, of all types, 
for both sexes. Not everyone wants to go to college I" 

"I believe they should have more vocational training so students 
could get a job when they finish high school, instead of having to go to 
college." 

"A set college curriculum is not applicable for many students. Some 
would do better if allowed to train as carpenters, etc." 

"The system of no vocational schools is sick. Some people don't want 
to go to college." 

"Instead of preparing 90 percent of the students for college, they 
should be preparing their students for some type of vocation and life in 
general." 

"More importance should be placed on enterir^ v,*cational training 
schools, and high schools should help counsel students to pursue fulfilling 
jobs. I feel that only about 20 percent of high school students should pre 
pare for degrees in senior college. Better and more efficient ways should 
be developed to train the student for a vocation after and during high 
school." 

"My high school 'prepared me very well for college — but I would have 
liked more pracjtical experience courses." 

"The courses offered for college-bound students did not cover enough 

7 0 

material, and no courses were required that would enable a college dropout 
to go to work." 



"College degrees seem to be losing importance today, and vocational 
programs could be beneficial." 

"The high school needs to put more emphasis on skills and less empha- 
sis on college required courses." 

"Less emphasis on college-prep courses. More technical training 
which is practical — I don*t mean just business courses." 

"Give proper education for trades for students whose parents cannot 

afford further education. Not all students are college material." 

1 

"offer vocational courses to train people for jobs, other than college 
degrees. Not every person can afford a college education." 

"offer more courses in business, nursing, etc., so thej ones who can*t 
afford to go to college can benefit from the courses above." 

"Not all students go to college, and this school needs to realize that 
it offers no vocational or any training to such students." 

"I believe that a school should prepare the student for an outside 
life, because it is known that not 50% of high school graduates ever graduate 
from college." 

"My high school needs vocational courses like machine shop, etc., 
industrial training, because all students are not college material." 

"Have more courses to help those unable to attend college be ready to 
find a job and have the righti qualifications." 

"I think too much importance is placed on college. More vocational^ 
training is needed." 

"Instigate vocational programs to help train those who cannot attend 
college to get good jobs." 



"Offer more courses applicable to everyday jobs. Not everyone wants 
a job that requires a degree." 

"A wider variety of technical courses need to be offered to the 
college-bound student and the stigma needs to be removed from those stu- 
dents who do not plan to attend college." 

"Give courses for which a student can w6rk at good jobs which require 
training but little college or no college." 

"In my opinion the high school I attendee? could be much more beneficial 
if it would stop placing so much emphasis on formal education and place more 
emphasis on actual vocations." 

"High school does not prepare a person for earning a living, only for 
going to college*" 

"At the time I attended high school they did not have enough courses 
to prepare a person for anything other than college. With courses of this 
type and maybe additional courses such as business to add to what little 
you already know (the students could benefit)." 

"Have more vocational studies for students, because colleges cannot 
hold all these students,, and some come out without hope of finding work. 
With the majors they have, vocational training would be favorable for most 
but not all." 

"I think the courses should give the students a broad sample of many 
occupations to make it easier to pick a career. I also think the student 
shouldn't be pushed into l^^g to college. That is, that he won't get any- 
where in life if he doesn't go. I think he should be told the truth, that 
there are many jobs that are available for technically-trained persons other 
than a college graduate." 
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"Perhaps a better vocational training program would be useful for 
many students, but I am not qualified to say. High schoo^. doesn't prepare 
one much for a specific job, which is probably bad for those not heading 
for college." 

"No saleable skills are taught. The staff is aimed at teaching college 
preparation, not life preparation." 

"The total school program was designed for the student preparing to 
go on to college. The others were passed by." 

"The general high school curriculum is college-orietited, fine for 
people like me who wish to go on. However, more attention needs to be 
given to the vocational student in high school, especially since there seems 
to be more in this category, according to my limited experience. Too many 
of these students find themselves unprepared u|on leaving high school. Many 
go on to college when they^^^n't really suited to such a pursuit." 

"Schools today need to offer courses that students who are not pur- 
suing a career that requires formal college education can take and become 
a part of the labor force." 

"Better training for job-oriented subjects. Less emphasis placed on 
'college is a necessity for life.'" 

"Institute more programs for people who are not interested in attending 
college and get away from the primarily college-oriented high school." 

"More stress on job training, rather than college prep. The majority 
of the young people in this area will not go to college. I think a school 
which would train a young person in a trade or art with a minimum of college 
(would be beneficial)." 



4 
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"^"Have more vocaLional courses instead of assuming everyone was 
going to college." 

"There should be more training courses available such as the like of 
D.E. or V.O.E. for students not planning to go to college that would help 
them in getting a job because nowadays a person applying for employment 
must state experience and a person just out of high school really" has not 
enough or no experience needed in obtaining work. This kind of teaching 
and schooling in my opinion would create more interest in school and create 
more determination in a person to further his education. This way a lot 
of unnecessary subjects that would not and do not help in getting a job 
could be made electives." 

"All schools need vocational courses to prepare kids to make a living. 
The college is for the birds." 

Preparation for Jobs or Careers^ 

More than 24 percent of the former students responding to the open- 
ended question concerning suggestions for changing schools advocated the 
addition or expansion of vocational training programs for high school stu- 
dents. 

Almost four percent of the former students commenting on factors that 
cause students to drop out of school cited a lack of opportunity for voca- 
tional training in the high school. 

The following are typical comments made in response to the two open- 
ended questions: 
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"I think some (dropouts) quit because their (sic) not interested in 
English, Math, etc. unless they can take some things they enjoy, like 
mechanics, electronics, welding, agriculture, carpentry, etc." 

"Some schools do not offer vocational courses students are interested 
in for a career." 

"The system is not designed to fit their (the dropouts') needs. 
Many need vocational training but are thrown in with students planning to 
go to college." r 

"School fails to offer them (the dropouts) what they needT^f^ want. 
The student feels one year or semester is enough preparation for what they 
need for their future job preparation." 

"In my opinion, high school does not give the student any idea of the 
opportunities available if you are going to work when you finish your edu- 
cation. I had no idea what I wanted to do or be. I didn't know of the 
things available that would (or would not) need special education. I think 
high schools should have a course that does nothing but tell you about all 
different kinds of job opportunities and what they are about. This would 
have certainly helped me decide what I wanted to do and give me the oppor- 
tunity to begin studies toward the goal set up at that time. I was 25 years 
old before I knew my goal and what I wanted to be. Isn't that kind of late?" 

"Our high school was aimed mainly at the people who wanted to go to 
college. It offered very little to the person who plans to begin working 
when he graduates." 

"Scho.^i offers too few opportunities for training in fields which non- 
college-bound students might be interested in." 
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"Not every student is academically-minded. Provisions should be 
made for those students also/' 

"They (dropouts) see no use for the things they have to take. They 
are wanting to find something they can use later when they get out of 
school — a trade," 

"It would be a strong motivation for students to finish school if 
they could relate it to a future job or career. Obviously, the student 
interested in becoming a mechanic or beautician is not interested in the 
usual college-preparatory classes." 

"The few vocational programs were outdated, or had few students finding 
a job in the field they were trained in." 

"Most high school curricula prepare students for college (not very 
well), but; not vocational opportunities. Students who do not have aptitude 
or desires for a job that requires a degree should be tested for vocational 
aptitudes and guided in this direction. Vocational -minded students should 
not be treated like second class citizens." 

"School don't (sic) offer enough training to prepare individuals ip 
some type of trade or skill. The reason most students didn't finish high 
school was that they^had no interest in the academic phase of school. If 
we would have had a trade or vocational school, a lot more students would 
have stayed in school. Actually, our high schools offered very little in 
preparing a student for the job market. Everyone took basic courses 
directed toward college, preparation, rather than learnii.g a saleable skill." 

"Perhaps one way to promote a greater interest would be to offer more 
vocational or industrial courses for them (potential dropouts) to train in." 
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"School needs an increase in vocational education and a bett' c arrange- 
mei*. of classes in order to permit a student to take any course without con- 
flict with other courses." 

"It should teach more in the way of careers. Like auto mechanics, and 
beauty classes." 

"The emphasis should be on the individual's career goal, rather than 

» 

a broad education." 

"More emphasis should be put on vocational training for those who 
wish to pursue their studies in pjuuctical jobs." 

"More business courses and business machines should be available." 

"Have vocational courses such as beauty school, and better hor«emaking 
courses." 

"I would lik^ to see more vocational courses." 

"Have more courses that deal with on-the-job training, such as cos- 
metology, or barber training, etc." 

"Have more field trips to introduce the 'ootside world,' see different 
occupations in action or have speakers to discuss various job opportunities, 
and let students see what they want to do and how to prepare for it before 
their senior year." 

"Classes could be offered to help a person specialize in a skill or 
trade." 

"Have more trade schooling." ^ 
"More craft training for those who do not wish to go to college." 
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Suggestions for Separate Curricula 

A statistical trace (less than one percent) of the former students 
responding to the open-ended question on suggestions for changing the 
schools said that separate curricula should be established fax college-bound 
and vocational students. 

The following are typical of their comments: 

"The school needs two programs. One for college orientation and one 

c? 

for the vocatlonal-orlen^grf. Many common courses would be appropriate. 

1 

I found that, for college success and probably^or success In many jobs, 
a belter preparation In paper writing and technical reading, as well as 
oral ^^esentatlon or expression, would have been useful." 

"I believe high school should be split Into two schools; one for 
learning trades, the other for those Interested In higher education." 

"Subdivide Into those who plan to go to college and those who want 
vocational training. Do not Imply that those who do not go to college 
are somehow failures." 

"Diversify the courses. Allow for advanced classes In academic areas 
and career-oriented classes for, students not going to college." 

"Have several courses of study — one for the college-bound students, 
one for vocational training, one for high school graduates only." 

"Have two different programs of schooling — one with certain required 
courses for the college-bound student, and another opeii curriculum for a | 
technical degree." 
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Comments From the Satisfied 

> 

"I feel my high school education .was valuable and relevant to my 
future (college) , 

"I am a self-employed farmer. I think I was well-prepared not only 
for college, but also for the) occupation I chose," 

"As for me, my high school offered enough courses." 
""I feel the program given by my high school was good, and it was the 
individual's fault if he did not benefit from it." ' 

"Thete is nothing I can see now that could have made my high school 
any veitter. We were exposed to the best that could be afforded and we 
made good use of everything available." 

"The material is there, and I think it is up to the student to grasp 
for it# Everyone was willing to help." 

"When I was in high school the curriculum fitted my needs quite well. 

"I haven't been to any other high ^school, but I don't see how it 
could be made any better^ It gave m^fell I needed from high school." 

"I was completely satisfied." 

"My high school was well-equipped in most areas." 
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CHAPTER 5 



THE CLASSROOM ENVIRONMENT 



*'As a senior, I was allowed co conduct a poetry 
seminar with fellow students. It was a benefi- 
cial experience for all concerned • The obvious 
division between teacher and students disappeared. 
As a matter of fact, the teacher took a seat with 
thB other students, I hope to teach some day with 
this inspiration." 



THE CLASSROOM ENVIRONMENT 

Approximately one in every five respondents (1,080 of 5,063) made 
some comment about improvements that could be made in the classroom 



environment. These expressions were in answer to an open-ended question, 
"What in your opinion would (or could) make the high school you attended 
more useful and beneficial to the students who go there?" 



The Need for "Better" Teachers 

The following quotations from respondents are concerned with 
teacher selection: 

"More qualified teachers should be Mred." 



were more interested in their work — their field, rather than a teaching 



"The teachers should be better trained, not only in specialized 
fields, but in^classroom presentation and aesthetic appreciation for 
students and life." 



"If all the teachers would discuss the lessons instead of teaching 
strictly by the book." 

"Have more Mexican-American teachers." 
"Have more Chicanes as teachers." 
"They need more Black teachers." 
"More Black teachers." 




primary field and 



job. 



ft 
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"Teachers who cared more about what they were teaching and how they 
conveyed it to their students." 
"More devoted 'teachers." 

"The major change I would suggest is a better teaching staff." 
"In my opinion, the school needs teachers who are good in their field 
and who are able to teach to the students' ur^erstanding," 
"More dynamic and dramatic teachers." 
"Better-qualified science teachers." 

"More competent teachers." , » 

"Schools must have better teachers wfip care (really care) about the 
students . " 

"Get teachers that know what they are teaching (some don't, or it 
seemed thac way)." 

"Teachers with better teaching methods." 

"Studies that can be made interesting and not boring by teachers who 
know how to keep their pupils from getting too bored, so that they will want 
to study." 

"Teachers better qualified, with more understanding for the students' 
benefit." 

"More teachers who see their jobs as professions, who care about the 
subjects and 'lie students and themselves, not just about getting through 'the 
day without having to think or answer questions or show humanity to those ^ 
younger and more confused than they." 

"Get local teachers, who will know the Iccal problems." 
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"Teachers who care about their work; there were* a lot who didn't" 
"The quality of teachers must be improved." 

"More experienced, qualified, good instructors in some f ields such 
as foreign languages." 

"Have more specialized teachers in the business field." 
"Teachers need to be better trained." 

"School needs better teachers. Some of the teachers are definitely too 
old and not well-qualified." 

"Better-educated teachers, who would teach courses faster and require 
more ground to be cpvered." 

"Higher quality of teaching staff." 

"Teachers who can inspire and motivate interest In classes." 
"Non-prejudiced teachers." 

"Try to get the qualified instructors to teach a wider range of subjects 
and vocations." 

"Get good teachers who really teach, not babysit." 

"Provide teachers with a better understanding of today's youth." 

"Better teachers than when I was there."" 

Need for "Younger" Teachers 

"Replacing the older 'outdated' teachers with those closer to the genera- 
tion now going to school. There would be less of a generation gap; therefore, 
students and teachers would be closer." 

"New teachers will be up with the generations to come." 

"Younger, more thought-provoking teachers." 



"Younger, or better-educated teachers." 

"Younger teachers that students can identify with — teachers that 
will counsel and take an interest in the students.." 

"Young teachers have better ideas and keep up with the times." 
,v-^'Younger teachers who understand students." 

"More younger and understanding teachers will make a stt^dent enjoy 
going to school, and not something that is forced upon them." 

"Younger, more learned and modern teachers." 

"Younger instructors who care about teaching and not just waiting 
for the day when they retire." 

"Younger and more progressive teachers." 
"Hire young graduates." 

"Bring in younger, more capable teachers and stop hiring friends of 
the school board and administration." 

"Get more younger, more understanding, and more interesting teachers." 
"More and better teachers, young ones." 

Removal of "Older" Teachers 

"Get rid of teachers who have been there for 20 years." 
"Promote the old teachers upstairs and let them do something else. 
These people have impaired the learning of so many students, it is bad." 
"Get rid of all the old teachers." 

"Get the best teacher, not old bags who are insane, like I had. I had 
one English teacher my junior year who was, in fact, nuts. He did not know 
how to teach — he was a nuisance of a teacher •" 



"Some of the teachers are antiquated and should be released/' 

''Get rid of the large collection of worthless, geriatric school 
teachers and update their staff with better teachers/' 

"Many of the teachers have been there too long, and they are hindering 
education instead of helping it." 

"I feel at least a couple of the older teachers should retire. They 
are boring, and one is physically unable to teach." 

"For the. older teachers to change with the times, or get younger ^ 
teachers . " 

"Retire older teachers." 

"Make the old teachers step down, so other and better teachers can 
step in." 

"Find a way to get rid of old teachers." 

"Ratch the age of teachers — a teacher at 55 might be too old to 
teach, but too young to retire." 

"They had the same teachers for so many years — they do not change 
with the time in regard to their study plans." 

"Cancel some older teachers' contracts who have not updated teaching 
techniques." 

Removal of Teachers "Who Work 0\1/ for the Paycheck" 

"For the district to get rid of teachers who have no interest or no 
desire to teach — who are simply there for the money." 

"Most teachers only worked because of money, and thought of nothing 

else." 



"I*m not against all teachers, but some weren't fit to teach* All 



teachers should be more active and eager to teach so students can feel . 
the same. It's not just a daily 8-hour job, they're there to teach young 
minds what they know." 



"Teachers that care more for school teaching than 4 o'clock and pay 

day." 



"Some of the teachers do not know how to present themselves to the 
class. Others are only there for an easy job." 



"Get rid of inept teachers." 

"Do away with teachers who are not really concerned with students." 
"Many teachers were incompetent in teaching skill and knowledge of 
their courses." 

"Unchanging, inflexible or erotic teachers should be dropped." 

"I think the best overall change that could be made in our high 
school is the hiring of more qualified teachers and the culling out of 
teachers not wholly dedicated to doing their jobs.'* 

"Do away with teachers who frustrate and hinder students." 

"Get rid of the teachers who are not interested in the advancement 
of education." 

"Fire or dismiss teachers who could care less about teaching." 
"Retire teachers who can't teach." 



Removal of "Incompetent" Teachers 
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"Teachers who hate to see Monday coming and can't wait until Friday 
naturally have dull classes, with sXudents who don't care whether they 
participate in them or not." 

"Many inept teachers are fine people, but they have no business 
teaching. They turn off and alienate more students from both their subject 
and school in general than they help. They must be replaced by competent 
teachers." 

"I believe I could have skipped high school altogether and gone to 
college and saved three years. I had one teacher in high school. The 
rest could only summarize or repeat out of a textbook." 

Improvement of Teachers' Salaries 

"Hire teachers who are best qualified and pay more to bring them in." 

"Better qualified teachers through higher salaries." 

"An increase in teachers* salaries would probably be enticing to good 
quality teachers." 

"Better teachers I I guess this all comes down to more money and more 
equipment. " 

"Offer better pay and smaller class sizes for teachers, to start." 
"Pay scale for teachers should be raised', so as to get more interested 
people." 

"Higher salaries for better instructors." 

"Higher salary for teachers in order to obtain the best teachers 
available." ♦ 
"Better (and^etter paid) teachers." 
"Pay them more money." 
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Athletic Coaches Who Teach Academic Subjects 

"Fewer coaches teaching classes other than P.E, or athletics/* 

"Take the coaches out of history classrooms, please, I have yet .o 
meet a good one/* 

"More qualified teachers of social sciences, instead of coaches who 
are only interested in Friday night's game/* 

"They need to get teachers that have been educated in certain fields 
to teach these fields, and not something they don*t know about/* 

**No coaches teaching academics. The poorest teachers in high school 

werr coaches and teachers who never supervised, just sat in offices 

\ 

or talked/* 

**Less history courses taught by unqualified coaches/* 

**In my high school, we had the basketball coach teaching health, 
American history, and civics, and to be perfectly frank about it, he didn't 
know much more about the subjects than we did when we entered the course. 
Due to this teacher's lack of concern for his students and the school's 
apparent need for a good basketball coach rather than a good history teacher, 
no one in my class or several of the preceding year's graduating class 
received the kind of background that is needed to be prepared to take 
college level courses in history or government/* 

"Discourage the use of physical education coaches from teaching 
biology or civics, etc/* 

"Let coaches teach only P.E., because they are usually not qualified 
to teach anything else. They don't take enough interest in it. The coaches 
show too much favoritism, and this reflects back on the students. They have 
too much control in the system.** 
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"Not requiring coaches to teach would help. Most coaches are poor 
teachers/* 

"The courses I disliked most were those taught by coaches who were 
unable to relate math, science or anything else to a room of students. 
If high school athletics has to be the gravitation point for all funds and 
activity, then the coaches should be kept out of the classroom and left in 
the gym." 

Teacher Selection 
"Better screening of teachers." 

"Psychological tests should be required of all teachers." 

"More qualified teachers (M.A. should be required)." 

"Fewer people should be allowed to obtain teaching certificates who 
got into the education field because they couldn't succeed in other fields." ^ 

"Have younger teachers and instructors — screen these people before 
hiring to determine their suitability so far "as personality and character 
goes, toward the young people of today. Also require that they have a 
genuine interest in the subject they teach." 

"Better screening practices in the hiring of teachers." 

"Strengthen the requirements for teaching certificates. There is such 
a lack of intelligence and creativity in secondary schools that a student 
usually has no epiphany of awareness until college and perhaps never." 

"I think that screening the teachers would be better for students, 
because in high school I had a few teachers who just didn't teach well or 
who were personally incompatible." 
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e selected wh 



ose personal life should not link 



together*4:j3Lint^rf ere with the respect of the students toward them/' 

"I feel that an upgrading of teacher requirements and/or teachers is 
needed. What is needed are teachers that can apply the information they 
teach to present times and life and maka subjects more interesting than 
just read Chapters 1 and 2." 

''Teachers should be screened more carefully for their ability to 
teach." 



"Have continual evaluation of effectiveness of courses and teachers, 
and flexibility in working with students/' 

"The teaching qualities of the teachers there should be reviewed, 



"Review their teachers by an objective board." 

"Evaluate the teachers better by requiring a proficiency examination 
and a personal interview with the teachers. This would improve the quality 
of our public schools and the citizens of this state." 

"Have a better system for getting rid of teachers who are not capable 
of teaching." 

"Test the teacher being more understanding with their students." 

"Teachers should be checked occasionally to be aware of ability." 
Have teacher evaluation, and fire the unworthy ones . " 

"Do away with radical teachers and require each district to submit an 
evaluation report on the function and characteristics of each teacher semi- 
annually." 



Teacher Evaluation 



and some changes of their ways of teaching should be required. 
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"Teachers should have an exarr. es'erv two years in order .0 toac:., 
not the perpetual re-enactr^ent of courses." 

"Require refresher courses in teaching niethods/' . 

"Many teachers needed to return to college' for refresher courses." 

"Schools ^houi.d r^^quire that teachers take refresner courses to 
introduce them to new material in their field." 

Concern for Stfudents as Individuals 

"For the teachers to have mor^^ interest in the students themselves 

y 

and to try to convince them just how ^'nportant an education is." 

i 

"In the field of foreign language, they should have instructors who 
care about their students and the subject they teach." 

Teachers who take interest in the students and not the newspapers or 
other teachers." 

"The ' ichers should be more interested in their students." 

"Have rome teachers who care." 

"The only important thing is for the teachers to really care aboi^ 
each student. The teacher should have empathy, not synpathy. The teacher 
should understand what makes the kids t^'-k." 

"Teachers that are personally concerned for each individual student." 
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"More friendly teachers who carv. about their students and not just 
how they rate as a teacher." 

"Teachers with a sincere interest in their pupils." 
"Teachers that really care." 

"Have teachers who are interested in the students." 

"Teachers who really care about kids as individuals and want to make 
sch.ol a pleasant, and not a fearful, experience." 

"Have the teachers more interested in the children and to take time 
to explain things to them." 

"For nil of the teachers to be fully interested in their pupils and 
not be working Just because it*s a job that their parents did." 

"The teachers need to be more friendly and take a better interest in 
their pupils." 

_ "For the teachers to better try to get along with the students and 
understanding their ideas and points of view and gi^e them a little credit 
for knowing the time of day." 

"Teachers and administrators were insensitive to student individuality." 

"Schools must have better teachers who care (really care) about the 
students ." 

"If teachers would show more perscal attention or interest to students." 
"Teachers who are sensitive to the students." 

"If * the teachers would take a greater interest in the students' ideals 
and questions about thcii. education.** 

"Teachers could display genuine interest in students." 
"Teachers could care more.** 



'*More teachers who are interested in each student as an individual 
and who are more understanding." ^, 

"More attention to individual students." |^ 

"Understanding and empathetic teachers. Coaches that treat kids as 
people and not as hunks of meat." 

"The teachers didn't take an interest in the students." 

"More interest in students by teacher^i" 

Need for Student/Teacher Communication 

"If the teachers and students would stop being so prejudiced and learn 
we all got to get together and get something out of life." 

"Have a closei student-teacher relationship. Teachers should not com- 
pare a student with older brothers or sisters." • 

"For the teacher to try and^ help more and for the board and teachers 
to try and get with the kids." 

"Develop good personal relationships between pupils and teachers." 

"Improving the communication gap between students and teachers." 

"Allowing closer relations between students and teachers." 

"Having the teachers and counselors understanding and trying to 
understand the students." 

"A better xelationship between the faculty and principal toward the 
'students. For counseling purposes, as well as friendship and closeness." 

"Better communication between students and faculty." 

"There is not enougli teacher-pupil communication in the classroom." 
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"Parent, student and teacher: relations." 

"Better faculty-school officials and student relationships/* 
"If teachers and students could really communicate with each other > 
it would create more interest for the students." 

"Better relations between teachers and students." 

"Better communication between teachers and students/* 

"Less formal student-teacher relationships/* 

"Try to have a closf^r student-teacher relationship/' 

"More understanding between teachers and students/* 

"For teachers and students to come to a better understanding/* 

**More student-teacher closeness/* 

**Students should be able to feel free to express their opinions. I 
founy that some teachers had their own and that, there were no others.** 

"Cooperate together and participate with teachers.** 

**Better communication between student and teacher — more exchange 
of ideas, rather than dictation of facts by the teacher/* 

*'Less teacher input, and more student input.** 

**When I went to school there, the relationship between the students 

and teachers was bad/* 

**Teachers who respect students as intelligent human beings, rather 

than as underlings.** 

*'More personal relationships and understanding between students and 
teachers and administrators/* 

**Better understanding between teachers and race minority groups/* 
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Need for Improved Teaching Methods 



*'Have better-trained teachers with better methods — offer major works 
courses in more subjects.** 

•'Instructors are needed who can motivate students and successfully 
translate material in terms students can understand." 

''A good teacher that knows how to use those methods of making a 
subject interesting. " 

"More freedom for teachers to teach relevant issues, even if they are 
controvers ial . " ^ 

"Less memorizing and formal teaching, more discussion." 

"Teaching should have been done differently. Students are bored when 

they have to keep their noses in books." 

"Teachers who could hold students* attention without using force or 

# 

threats." 

"The teachers should be better trained, not only in specialized fields, 
but in classroom presentation and aesthetic appreciation for students and 
life," 9 

"Have the teacher emphasize the ability to think, in students." 

"More enthusiastic and interesting teachers in all courses." 

"Get rid of 'busy work.'" 

"If all the teachers would discuss the lessons instead of t-eaohing 
strictly by the book." 

"Newer teaching techniques should be introduced, more personal freedom 
of expression from teachers and students." 
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"Teachers who cared more about wi^.at they were teaching and how they 
conveyed it to their students/' 

"Better qualified teachers, who keep up with current methods.'* ^ 
• "In my opinion, the school needs teachers who- are good in th( .r field, 
and who are able to teach to the students' understanding/* 

"For the teachers to take more concern and interest in their students 
and to have debates and make the subject interesting,** 

**Most teachers presented the information in an uninspiring, uninteresting 
manner (needed more^ field trips, community and related projects, experience- 
oriented activities)/* 

**Teachers rely too much on the textbooks, and don't bother (or know 
how) to bring a course alive by employing active student exchr-^»e or dis- 
cussion, or by inserting his or her own knowledge or information on a 
subject/' 

"Teachers that apply the encouragement principle with their students 

^ . II 

and who encourage creative thinking and creative problem-solving techniques, 

**Newer teaching techniques, more discussion, less lecture-type teaching/* 

"Updated teaching methods and better- trained teachers/' 

"Modern methods of teaching/* 

**More informed teachers, more informal classes/* 
*'Teachers with better teaching methods /^^ 

**They need to go slower on the subjects, expl|in to the fullest. Have 
more class*-oom di: .ussions, get everyone involved,'* 



**More informal classes with student participation." 

''Discontinue ihe teaching technique of 'funneling' information to 
students, R^ither, challenge students to search for their learning." 

"More teachers who are interested in the youth and who teach with 
enthusiasm and not by the book." 

"Make it more interesting for them to like, and the teacher more 
understanding to students." 

"Teachers should improve their teaching methods." 

"A, mpre \relaxed attitude from teachers." 

'Teachers that don't get in a rut day after day." 

"Try to teach part of a book well, instead of rushing through the 
whole book, teaching nothing." 

"More emphasis on seminars, rather than formal classes. If you're 
gonna (sic) change the high school experience, I suggest you had best begin 
with our awful system for preparing teachers in college." 

"Teachers should be a little more impartial in their grading and 
promotions." 

. "Teachers who can inspire and motivate interest in classes." 

"Interested and knowledgeable teachers are the most important ingredients 
in a good school. Once good teachers are secured, they shculd be given a 
much freer hand in deciding subject matter to be covered, and how much." 

"A contemporary and reasonable approach to teaching methods — not the 
'force feed' system of teacher lecture and student response through quizzes, 
but more interaction among students and faculty through common learning/' 
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"As a senior, I was allowed to conduct a poetry seminar with fellow 
students. It was a beneficial experience for all concerned. The obvious 
division between teacher and students disappeared. As a matter of fact, the 
teacher took a seat with the other students. I hope to teach some day with 
this inspiration. " 

Need for **More Interesting" Teachers 

"Teachers should add interest to courses in order to hold students' 
attention — few are able to do this.^ I~ think it's the hardest problem 



in teaching." 

"More enthusia:^m from the teachers for the subject they teach." 
"More teachers and students alike could get personally involved in 
the courses ." - - 

"It would help if the teachers were more excited about^ teaching." 
"Better, more interesting teachers." 

"First of all, studies that can be made interesting and not boring by 
teachers who know how to keep their pupils from getting tco bored so that 
they will want to study." 

"Just a more interesting presentation of the subjects so that the 
students will be interested and will get full value of the course." . 

"Find some way to hold interest longer." 

"Teachers should try to relate subjects to the students' plans and 
to life in general." 
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"Teachers could do a few more things to make students more interested 
in the courses they take.'* 

**The teachers need to care more and teach not just what is in a book. 
They need to make classes more interesting/' 

">Iako the subjects more interesting by having be*:ter material to 
work with/' 

"If the teachers would dedi^j6T?'**cheinselves toward making their classes 
more advanced, and, in the same manner, make the. material in study more 
interesting to the students and presentable in a fashion that is easy to 
understand. I feel that it does take a student to care if he or she would 
like to learn, but, at the same time, this is no reason for a teacher to 
slack off." 

"Teachers that honestly care and are concerned about teaching. Making 
a subject interesting enough that students would care to learn about it. 
If a teacher does not enjoy or care about his subject, how can he expect 
his students to?" 

"Have an instructor who is well trained, so the students will not lose 
interest in the subject." 

"Teachers with up-to-date training and more interesting material." 
"Some way to make every class interesting." 

"The teachers did not seem qualified to teach a A stimulate the 

1 _ 

.students." y 

"Larger range of subjects with teachers who can make the subjects 
interesting to students." 

"The teachers need to be more interesting and qualified." 
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Fair and Equal Treatn^ent of Students 

'*It would be more beneficial to the studiiats^^f the teachers would 
lake interest in all the children, not just a few./' 

"Some of the teachers should take an interest in all students, 
instead of a chosen few." 

"For the teachers not to show that \ie or she favors more of the *A* 
students, but also cares about the rest." 

"Teachers should not show favoritism to the drill team, football 
students, etc.'* 

"If there was less discrimination among the teachers, I believe this 
teaching system would work better." 

"By making ail students equal, instead of teachers and others patronizing 
the wealthy ones. Give everyone the same consideration." 

; better leaching faculty, with all students considered equal." 

More Discipline =in the Classroom 

"More uiscip.line in classes, and a staff interested in the students 
instead of personal gains." 

"The teachers (some) should be^ harder .on the students. Some are too 
easy. I believe* if the teachers were a little bit harder on the students 
it would help the students in the long run." 

"The teachers being stricter." 

"More control over students in the classroom." 
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"Schools need stricter teachers — some teachers are afraid of 
students 

"If more of the teachers were sincere about the courses they taught 
and really were strict, the student would learn more — also, they should 
buckle down about cheating, this was awfully bad in our school, and kids 
play ing— hooky • " 

"Teachers that control classrooms and know what they are teaching 
would be very beneficial." 

"The school could be better if it had teachers that would discipline 
the students." 

"T^e teachers were much t<yo_ lenient as far as discipline," 
"Sometimes the teachers were not strict enough or did not have a way 
of communicating wich sjtudents." 

"Most of the teachers seemed to be just for the day's pay, and 
couldn' t^ com classes." 



"Have the teachers keep their minds on teaching, instead of worrying 
about little things, like how long your dress is." 

"A little more teaching from the teachers and a little less worrying 
about hf>w long a skirt or a head of hair is (except in extreme cases)/' 

**If ,the teachers had different attitudes on this matter (strict dis- 
cipline) it would help the situation." 




Less Discipline in the Classroom 
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'*For the teachers to worry less about how |he students are dressed 
and to concentrate more on helping each student with his lessons." 

''Teachers need to have more interest in cheir work and less in 
discipline.'* 

"Teachers need to be more interested in each student, and not rules." 

Facilities and Teaching Materials 

Sixty-nine respondents, preponderantly from the smaller schooi dis- 
tricts, cited a need for improvement in textbooks, teaching materials, 
equipment, and facilities. 

The following are quotations from the respondents' comments concerning 
textbooks, teaching materials, equipment, and facilities: 

Textbooks 

"If the books were in better condition. Most of the books we used 
were used, and had many pages missing." 

"Unless already changed, new-books and equipment." 
"Have the school equipped with new books." 
"More books and equipment for student use." 

"Get away from the fairy-tale type history books and the approach 
of focusing historical topics around wars.*' 
"Obtain better textbooks." 
"Better books." 
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"Instead of using certain textbooks in each course, current works 
which relate to the particular field of study should be used.** 
"More up-to-date books." 

"New books." — 

^ ^ Teaching Materials 

"More teaching aids, to motivate students more." 

"^Teachers are too particular abour school supplies needed for 
individual classes that runs into money." 

"Some teachers need to update their teaching materials and methods." 

"More study aids, equipment, and visual aids and modern teaching 
practices." 

Equipment * 

"More equipped science laboratories." 
"Better equipment, facilities and supplies." 

"M.')re modern, up-to-date equipment and studies in the business world 
"It should be equipped and staffed w^th the best equipment and 
teachers." 

"Mainly electric typewriters, b/^cause all jobs now days (sic) requir 
electric typewriters." 

"Good equipment in chemistry lab, less emphasis on book learning." 

"Seek funds or funnel funds into areas where equipment is. needed for 
proper training in some "ses." 
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"More up-to-dnte teaching methods and equipir.ont . 
"More Dodern equipment." 

"When I was going, they needed n:ore equipment." 
"Better equipment . " 

"Teaclre f^ should have more up-to-da te equipment for student use." 
"Maintain a good, qualified staff and up-to-date equipment. 



Facilities 

"Put central air in the t/hole school." 
"Better lab facilities for science- and math courses." 
"Air conditioning." 
"All schools should provide the same educational quality tc students 
(including facilities)." 

"Expanded facilities." 

"Build a^ new school building." 

"Redoing facilities to make the school more inviting and enjoyable." 
"More modern facilities." 

'*More facilities such as buildings, labs, lab equipment, material 
and more sports facilities." 

"Upgrade the building so there is a better atmosphere for learnings" 

\ 

"Renovation of the building o that three or four class interaction 
sessions could be held. Team teaching, use of up-to-date audio-visual 
communications, and, in spme areas, introduction of pass-fail grading." 



^ "Facilities need to be updated." 
"Better library facilities so the students would know how to use a 
large library." f0 
"A more adequate library." 
"Needs more woodships." 

"Facilities such as labs, shops, libraries, air and heating units, 
and new buildings with more space. ^ 

"Have better facilities for them, such as a good library." 

"New and more facilities, and need to rebuild because within a few 
years it is going to fall apart." 

"I think better facilities would make a big difference in the atti- 
tudes the students create about the school they attend.." 

"More room." 

"The school was small, overcrowded and poorly staffed. Facilities 
expansion wAs the only answer." 
"A better library." 
"More modern classroom facilities." 

"The building needed some repair work done on it or possibly a new 
building so it would be less crowded." 

"We needed a larger library when I attended high school. I think this 
would be very beneficial to the students." 

"They need more labs with teachers showing you how to use them instead 
of trying to learn yourself." 
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Grading- and Testing System 

Typical comments^ about the grading system included: 
"By the use of class standards, some students are being held back. 
Our present grading system is unfair, unnecessary, and grossly inadequate. 
The system categorizes students on a very impersonal basis. I feei indi- 
vidualized instruction will soon become necessary and would be, in effect, 
more successful." 

"Inability to find meaning in a competitive grading system is a^cause 
Qf high school dropouts." 

"In order to conform more with college style and to allow the student to 
use more^of his acquired skills, I think the high school testing system 
should change from being one of an objective nature to one that is more sub- 
jective (essay)." 

"Require that all students take finals. This would help the scudent^to 
know how to study for finals and large tests when he goes to college — aid 
in studying a large amount of material." 

"Until something is done about the way grades are used as a measure of 

knowledge, I feel that most people will be indifferent about schools. There 

> 

is too much stress on whether you make an A or B in high school and college. 
Ninety percent of the students worry more about grades than whether they are 
learning anything or not. All courses should be on a pass-fail basis* Then 
you won't have to worry about A's or B's, but that you can actually learn 
the material." 

"Students should not feel that they have to meet standards set up by 
others — in other words, the grading system of 0-100." 

"Place a greater emphasis on learning, not on making a good grade. 
Grades are for parents; learning is for students." 

O 
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CFIAPTER 6 



INDIVIDUALIZED LEARNING 



"I feel schools are pushing theso kids lof^ 
hard. They need to bo on levels accorciinj^, 
to their ability." 



INDIVIDUALIZED LEARNI NG 

The need for increased individual attention — on both educational and 
personal levels — was a theme throughout the responses. of the former high 
school students who participated in the Texas .Education Product Study. 

More than 100 of the respondents, in reply to an open-ended question 
dealing generally with suggestions for changing the schools, entered a plea 
for personal^^zed attention in the classroom. Although the larger portion of 
these respondents asked for additional help for "slow learners," there were 
also requests for additional attention to the needs of "rapid learners." 
Others sought individual attention for -all students. 

. The following are quotations from the respondents' comments concerning 
the need for additional attention—to- students * problems in the classroom: 

Need for More Attention to "Slow Learners" 

"Provisions for slower students. As I am a special education teacher, 
this is of particular interest to me." 

♦ 

"For the teachers to give more attention to the ones who need help the 

most." 

"Teachers should be willing to help students after hours." 
"Better teachers with an interest upon helping their students." 
"Education courses should be integrated with vocational courses for 
slower learners, to avoid boredom and create interest." 

f 
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INDIVIDUALIZED LEARNING 

The need for increased individual attention — on both educational and 
personal levels — was a theme throughout the responses of the former high 
school students who participated in the Texas Education Product Study. 

More than 100 of the respondents, in reply to an open-ended question 
dealing generally with suggestions fjor changing the schools, entered a plea 
for personalized attention in th'i classroom. Although the larger portion of 
these resu .ndents asked for additional help for "slow learners," there were 
also rrauests for additional attention to the needs of "rapid learners.". 
Others sought individual attention for all students* 

The following are quotations from the respondents' comments concerning 
the need for additional attention to- students' problems in the classroom: 

■ 0 
Need for More Attention to "Slow Learners" 

^ "Provisions for slower students. As I am a special education teacher, 
this is ol particular interest to me." 

"For the teachers to give more attention to the ones who need help the 

most." 

"Teachers should be willing to help students after hours." 
"Better teachers with an interest upon helping their students." 
"Education courses should be integrated with vocational courses for 
slower learners, to avoid boredom and create interest." 



"Teachers should pinpoint the problems of hard-to-learn children and 
help them, not ignore them and barely pass them. Give them more help/' 

"If teachers could devote more time to the slow learning students." 

"The atmosphere in the classroom definitely has a bearing on whether 
some students learn or not. Some students are capable of learning in any 
atmosphere, but that is not fair to those students who find it difficult to 
blend in." 

"A student that has a low I.Q. would like to learn dit^ ;rent." 

"Teachers did not demand your attention. They became uninterested when 
a student fey. behind or need^ help." ^ 

"Classes should be so arranged that students needing special attention 
receive it, and the gifted students are not held back." 

"We need better classes and teachers for students who are slow in 
certain subjects." 

"The slow learner (and I was one) is often left behind and not given 
enough coaching by teachers. I am speaking specifically of a school which 
produces, consistently and solely, above-average students. The less capable 
in this environment is ignored." 

"The teachers do not take the time with students that are slow to learn 
especially from low-income families." 

"I feel schools are pushing these kids too hard. They need to be on 
levels according to their ability." 

"Children need individual attention. Teachers have to give special 
attention to the unable student to learn and to participate and to involve 
himself in every classroom." 



Need for Individual Attention 

"The most important thing is to have fewer students in each classroom, 
so that the teacher can relate to the students as individuals." 

"More individual training from teachers. Less students per teacher." 

"If the teacher could find more time for each individual to help them_ 
learn their subjects better." 

"Smaller , classes, where teacher-student relationships could be more 
personal . " 

"Teachers could not work with each student as they really should." 

"If the equipment was provided for handicapped people; and most of the 
teachers were a little less prejudiced against handicapped students." 

"They need more teachers to help explain things more careful (sic) and 
to help each student more on the subjects they take." 

"Maybe some of the classes should have more individualized instruction. 

"When I was there the teachers didn't really take enough time with the 
students. If they had taken more time> I might have done better." 

"Need to cut down on the size of classes, so more attention can be givs 
to each individual. The teacher must create an interest In each Individual 
to want to work outslSe of class." 

"Smaller classes — more individual participation." 

"More qualified teachers, to allow a smaller number of students per 
classroom, which would allow more attention to each student." 

"More Individualized programs." 

"I think more Individualized education would have been beneficial." 
"Classes are so big that Instructors do not have enough time to spend 
on Individuals." 



"Something to stimulate interest in classes. Individual learning so 
'slow' students can comprehend aid 'bright' students can learn more." 

^ "I"f^rachers could take the time w^th each student and help them with 
their questions and help them to understand." 

'•To get teachers who are willing to help a student individually if they 
do not understand the subject. Also to help the students become' more inter- 
ested in all school subjects." 

"More opportunity to advance at a pace suited to the individual." 

"Individualized programs •" 

"I feel that more space is ne^d^d as the nmber of students grows each 
year. Also, if possible, a closer ratio of teachers and students so that 
more could be gained by students.*' 

"I think if they would have smaller classrooms and more individual help 
for the students, especially the ones that are a little slower than others." 

Need for Moret Attention to "Rapid Learners" 

"There should be more advanced courses for the more rapid learners." 

"Teach more advanced levels to those that want it; for me, this concerns 
math and science." 

"More innovation and creativity among teachers, so as to not squelch 
i^at qualities the students do possess. Orientation for teachers into the 
problems of children of exceptional intellect, either at the dull normal 
level or the sup*erior intelligence level. (A true concern and feeling for 
the meaning of the word 'teacher'.)" 
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"Have advanced classes for faster students." 
"More advanced science courses with qualified teachers." 
"Personally, I feel I could have gone faster and learned more in some 
"areas." 

"Offer more advanced courses for those- capable to handle them." 

"Make the courses more challenging — some of them were too 'Mickey 
Mouse.* They should make the student think more and memorize less." 

"We need an accelerated format for advanced and bright students." 

"I think' a revision of advanced courses is needed so that students ' . 
who want to learn are encouraged to do so." 

"More advanced courses, possibly some fur college credit." 

The following is a summary of the 107 responses pointing to a need for 
special attention: 

Size of School District 
Need for S pec ia^^ tent ion A B C D " E F G Total 



More Attention Should be Given 5 
to Needs of Students who are 
"Slow Learners" 



7 6 3 17 6 2 46 



Student/Teacher Ratio Should 10 11 i 7 5.0 0 36 

be Reduced in Order to Allow 
for More Individual Attention 
to Students and their Problems 



More Advanced Courses Should 4 3 5 1 10 1 1 25 

be Provided for "Bright" 

Students 



CHAPTER 7 



CURRICULUM 



"There is more to managing a home than cooking 
and sewing and cleaning — also more for a 
father to do than bring in money* A course 
is needed to teach the family how to buy wisely, 
the laws on financing, budget living, how to 
invest, how to shop, how to manage a check 
book properly, and a little^psychology about 
how to get along together. This course should 
be a prerequisite for graduation." 



CURRICULUM 

Although the statistical summaries presented earlier in this 
~ report reflect the majority attitude of the ex-students, written 

comments about the curriculum came from a vocal minority whose ideHl 
are h*33t presented in their own words. The following comments were 
made in favor of additional graduation requirements: 

"I see why bookkeeping is essential. I think everybody should 
be required to have it." 

"Typing should be a mandatory course." 

"Offer more sociology and psychology-oriented courses, and make two 
foreign languages required ." 

"The requirement of more math, science, foreign languages and music 
is needed." 

"Require them to take more math and science courses." 
"Typing, bookkeeping and speech should be mandatory." 
^ "Every person in the Southwest part of the United States should take 

at least one course in Spanish." 

"Requiring courses in fine arts would be beneficial. Some students 
won't take courses unless they are required." 

"Require more courses relating to business." 

"Bookkeeping is a very general course. No individual can get away 
from keeping some form of book. It should be a requirement in my opinion." 

"It would have been more beneficial to me if speech had been required 
of all college-bound students."* 



"Better courses on true home management. Open for boys as well as 
girls. The financial situation of the American home could be improved by 
proper teaching of such a course. Thero is more to managing a home than 
cooking and sewing and cleaning — also more for a father to do than bring 
in money. A course to teach the family now to buy wisely, the laws on 
financing, budget living, how to invest, how to shop, how to manage a check 
book properly and a little psychology about how to get along together. This 
course should be a prerequisite for graduation." 

"High schools should require students to take higher mathematics-and^ 
sciences, whether or not they plan on going to college." 

"I feel art and speech should be required courses, just as English, 
math, etc\" 

"Make requirements stiff er." 

"Offer more basic courses, requiring more science courses for graduation." 

"I think every high school should have a one-semester course where a 
student is taught to balance a checkbook and consumer problems such as leases, 
other contracts, wills, making loans, buying a car, insurance, etc. I think 
it should be required. As a college Btudent I couldn^t balance a checkbook." 

^ Comments Favoring Alteration, Lessening or 

Abolition of Requirements 

"Less required courses and more enthusiastic and interesting teachers 
in all courses." 

"Less required standards, more of a variety of a curriculum and 
courses." 
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"wider range of electives and less student requirements, so that 
Interests of students could be follov^ed in specific areas." 

"More flexibility in course requirements, more emphasis on relevance 
in course materi^^l, more responsibility for those students capable of 
assuming it." 

"Change some of the requirements such as health which does not count 
for college credit and supply other courses in which st» -'^-^ts are more 
interested." 

"Have fewer required courses like sophomore English and offer a variety 
of English courses instead." 

"Allow each student to work for his or her own goals. This would T 
mean in some cases not forcing a student to take courses not needed. Make 
more courses available." 

' "Have more teachers, better teachers, expanded curriculum, less empha- 
sis on extracurricular activities, fewer restrictions (required courses, 
etc.)." 

"High school gives no sight to your future. It*s all required courses 
for graduation, not living. High school is a necessity to live, but it 
should show more to life. After graduation you have no idea of what*s ahead." 

"Less emphasis on required subjects (P.E., etc.) and changing the 
lecture technique of teach, memorization, and student regurgitation.'' 

"Have a greater variety of courses and fewer 'core' requirements to 
allow time to take extra courses of personal interest." 

"Give the students more of a variety in their choice of subjects. There 
were too many limitations due to graduation requirements." 



"Texas history should be dropped as a required subject. It is required 
in junior high school. In its place there should be a course to help one 
. express himself." 

"At least offer, and not require, old backward courses." 
r luate courses and nimisate those not necessary *for today's society. 
Allow students who know what field they wish to enter to take courses helpful 
in that field instead of required courses that are not." 

"I believe all the required courses are very important, yet more voca- 
tional courses would be much more useful." 

"Offer a wider variety of courses with a less structured set of require- 
ments." 

"Have uniform credits throughout the nation, and more selective courses. 
"Let the s;:udent pick his own courses. There should be no required 
subjects." 

"Let the students choose the courses they want, don't tell them what 
they have to take." 

"I believe more emphasis should be placed on what the individual wants 
to get from attending school and less on what they think you should be 
forced to take." 

"Do somethifi|-*^th the legislative history and civics requirements." 

"Have a wider selection of courses and not be required to take as 
many." ^ 

"Students need more freedom to choose courses they want to take, not 
just what was set up before they got there." 



"They should have given us a better selection of courses. Can't take 
courses you'd like to take because of mandatory courses and not enough 
teachers." 

"Change some of the requirements for graduation." 

"Limit the courses a student must study, i.e., required courses 
(English, history, government) if such is not his chosen field of study. 
Set up a system similar to German schools would provide above situations 
whereby a student would be able to study his chosen field with limited or 
no interference from studies irrelevant to his chosen field." 

"Get rid of math that will never >e used and put more secretarial 
training and office experience in." 

"The required courses are so geared to those going to college. This 
time could have been spent in vocational courses." 

"I feel that there should be no 'required* subjects." 

"Students want to learn, but reject if iX^s forced." 

Comments Concerning Graduation Requirements as 
a Factor in Causing Dropouts 

"A student may not do well in high school because his interest and 
talent does not lie in the required subjects." 

"There is no relation between their wants and what is mandatory." 

"The students may feel that the required subjects have no relevance to 
the type of career they would like to pursue." 

"The school should try to help these students instead of telling them 
that they have to take required courses to finish." 
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"Too many subjects are pushed that doesn't (sic) need to be for 
someone going into a trade." 

"Due to the rigid format of high school education and student who 
gets behind must play ^catch up' this is frustrating and discouraging." 

"Failure of the student to see relevance betT^een himself and the 
courses he is taking. The student often doesn't have enough choice about 
what he can take. Too many required courses are often shoved in his face 
and he feels suppressed and confused." 

"There are too many required subjects, I feel students should have 
the right to make their own schedules — with no subjects required. This 
way students would select subjects that interest them and as long as 
they're interested they will stay in school." 

"Courses which could be exciting are made dull by curriculum require- 
ments or uninterested teacher." 

"Federal government was a required course and was only offered the 
first semester of my senior year. I failed the course because I disliked 
my teacher and had no interest in the subject. I couldn't re-take the 
subject the second semester in order to graduate because there was no 
teacher available on that subject." 

"Cause (sic) the school board sayed (sic) I didn't lack enough credits 
to go back to school the next school year." 

"Required subjects didn't interest students. The school was too 
interested in courses pertaining to college preparation." 
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"I don't like some of the courses we had to take. Because I don't 
think it would help us all that much in the future." 

"Students possibly cannot relate high school requirements to life 
experiences . " 

"Mainly school is supposed to prepare a student for the future but 
when he's not studying what he'll be doing what's the use of going to 
school. More students today feel that a high school education isn't 
worth a dime because they knew what they're doing won't have anything to 
do with their work. Now I know that English, math, etc. are required and 
are useful but when they have typing, bookkeeping as a required subject 
in place of something like driver education, cosmetology, then they will 
accomplish something." 

Comments on Curricular Changes 

"Instead of always planning tue^courses ^-»r those going to college, they 
should be geared to help people get ready to live on their oim. High school 
or college didn't help me at all, so now I'm having to learn on my own." 

"Offer more courses which will 'ready* a person for a job. If the 
state would do that and forget the courses such as history and literature 
(those subjects which do not help one in getting and keeping a job today), 
the state may also eliminate a lot of welfare." A sufficiently trained 
person (which one could get from high school if the courses for outside 
living were offered) could find a job and keep it." 

"Eliminate courses that are of no value to students. Reduce the number 
of required courses, offer a wider variety of courses, and let the student 
decide what courses he wants to take." - . 



"More enrichment courses would possibly have shown more relevance 
than the isolated ones/' 

"Have more courses preparatory for either college-bound or vocational- 
boond students, and not a lacking, middle-of-the-road approach," 

"More subjects* should be offered, so that the students could develop 
their individual talents." 

"Schools need an increase in vocational education and a better arrange- 
ment of classes in order to permit a student to take any course without con- 
flict with other courses." 

"Better preparation for college would be helpful, especially in theme 
writing, interpretation of literature, and a more varied selection of subjects. 
When we were in high school, we were offered only the necessary subjects for 
graduation. This limited most in selecting a career field on graduating, if 
it required higher education." 

Comments on the Individual Subject Fields 

Fine Arts * 

"Many students are interested in art. I was, but it was not offered, 
and I. feel it should have been. It would have helped me a great deal." 

"I have become increasingly aware of the unnecessary shortcomings of 
music and art courses. They are so important for a f ully-developea hu^'u*. 
being, and are so underemphasized — especially muaic theory." 
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"I think I would have enjoyed (then, and in the future) skills and 
appreciation that can be gotten from fine arts or more vocational type 
subjects (such as sewing, cooking, chorus, etc.}*" 

"I would like to see more fine arts activities available to the 
students." 

"At the time, I would have appreciated art, photography, etc. Now I 
wish even more they had been available." 

"Have more specialized courses, such as .advanced foods > clothing, 
great novels courses, ceramics, to study design centered on nature in aft . 
class." 

"Add fine arts (speech, art, drama) — especially speech, since communi- 
cation is becoming mostly oral and not written." 

"Schools need more classes to widen the interests of the students, such 
as art and drama." 

"I feel art and speech should be required courses just as English and 
math. Students need to gain the confidence that they can speak well. Also, 
students should be told that everyone is artistically inclined. The talent 
just needs to be developed." 

"We need more courses in drama, music, and clerical training." 

"Have more fine arts courses." 

"Be sure to keep art courses, but teach art right." 
^'Speech is needed — no matter what line of work you're in, you need 
to be able to express, yourself best.'* 
"Offer more courses in speech." 
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Foreign Languages 

"Offer more language courses besides Spanish and Latin." 

"More foreign languages aside from Spanish are needed — it was the 
only-one offered." 

"I feel there should be more stress on the importance of foreign 
language — especially Spanish." 

"I think more foreign language should be stressed." 

"Make a requirement of foreign language and offer four years of training 
in several languages taught by exceptional teachers." 

"Possibly, more foreign language should be offered." 

"I believe that a foreign language should be mandatory, as it is in 
European countries (Germany, Russia, etc.)." 

"My school didn't have any foreign languages I wanted to take." 

"Foreign languages are required for a liberal arts degree — high 
schools in Texas should begin these languages much earlier, not only in 
Spanish, but also Latin, French, German, Russian, etc." 

"Make two foreign languages required ." 

"Schools should have a wider foreign language program." 

"Offer more foreign languages. Stress the importance of foreign lan- 
guages." 

"Schools need foreign language courses. 

Bookkeeping 

"Require students to take a basic vocational course such as book- 
keeping or marketing." 
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"Offer more business courses, espe..ially a full-time bookkeeping 
course (now it io offered only every other year) and possibly a Bookkeeping 
II course." 

English, Literature 

"Schools need more varied offerings in literature rather than just 
.survey courses (for example, modern poetry, essay writing)." 

"I think English is very important in life, but should be taught more 
than what I had." 

''English was fine, but I've never used it." 

"I think we should study more than just English literature. I'd like 
to see literature from other countries offered." 

"More courses should be available in English literature." 

"English teachers need to stress communication and teach students how 
to express themselves while requiring theme and/or teaching grammatical 
structure. " 

"Perhaps more English grammar and literature are needed in preparation 
for college." 

"More English literature courses are needed." 

"Higher level English courses dealing with writing are needed." 

Health and Physical Education 

"Offer more athletics for girls, such as tennis, swimming, etc." 
"More organized and supervised sports should be taught in physical 
education." 
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"There should be more variety in P.E. class activities/* 

"Emphasize physical well-being, rather than solely fbotball. Offer « 
other sports on an equal footing; e.g., fencing, karate, etc." 
"P.E. is important and should not be done away with.** 
"More interest should be placed on the varieties of sports in the . 
P.E. depar tment . ** 

**P.E. programs need to be available for those who would like to improve 
physical skills, strength, etc. Programs in effect while I was in high school 
offered only purely recreational type workouts.** 

**Physical education was good for exercise, but of little use (self- 
defense would have been better than badminton).** 

Mathematics 

**Get rid of math that will never be used." 
"Math didn't prepare enough for college calculus.** 

**Offer a larger selection of courses and provide courses which could 
apply towards college requirements (English, analytical geometry, calculus)." 
**Add a calculus course.** 
**Require more math.** 

**More higher math courses should be offered, and some engineering 
preparatory courses should be offered.** 

**More courses in mathematics are needed.** 
**Schools should require higher mathematics." 
**Math was not deep enough, not enough variety.** 
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"Increase math and engineering-oriented courses." 

"More advanced math courses are needed for those who are going to 
college. Differential and integral calculus, at the very least, are 
necessary." /<X 



"I see no point in taking algebra and higher math, unless you are 
going to be an engineer." 



"Offer more technical course^ in science." 
"Offer advanced courses in science." 

"More varied courses are needed (straight physics, chemistry, biology 



"Maintain a wide choice of college-preparatory courses for the college- 
bound student (advanced courses in math, biology, chemistry, etc.)*" 

"Increase the physical sciences of chmistry and biology." 

"Institution of laboratory courses in biology, chemistry and physics, 
in addition to the lectures, would be helpful." 

"Have more advanced courses to challenge the more intelligent students 
and better prepare them for college studies such as biology." 

Social Sciences 

"School should be relevant to the outside world. Courses in sociology, 
psychology, anthropology, philosophy, are needed." 




Natural Sciences 



— nothing diverse like marine biology, ecology, is offered). 
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"Schools should offer studies in humanity/' 

"Schools should offer a broader range of topics in such fields as 
history, English, psychology and political science." 
"There needs to be more social science." 

"Electives are needed to enable at least senior students to have an 
opportunity to specialize if desired — such as optional upper-level courses 
in history, government, math, science, etc." 

"I consider it a must to have studies on human relations." 

"More psychological and sociological studies are needed to help students 
understand themselves and to better integrate into society." 

"A wider variety of college-type electives should be offered, such as 
anthropology, sociology, psychology, etc." 

"Enlargement of the social sciences, communications and other technical 
programs is needed." 

"More course work is needed in social sciences." 

"Offer more sociology and psychology-oriented courses." 

"Have more classes available, on an elective basis, for students going 
to college for business management, sociology, psychology, etc." 

"Schools should be offering sociology and psychology courses in almost 
every »-areer goal a student might want to seek." 

"New. and interesting courses should be interjected into the Mgh 
school curriculum that those not attending college would otherwise miss. 
Several such courses might deal with psychology, anthropology, architecture, 
astronomy and many others." 
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"Have more courses in sociology, psychology — courses that help a 
person realize his values, morals and goals." 
"Offer more humanities." 

"More sociology and psychology are needed^— 

"Schools should offer sociology and psychology courses which will 
teach students about people around them and teach them to have respect for 
all kinds of people." 

"Sociology fields would help anyone." 

Typing and Shorthand 

"Shorthand, any business courses, should be offered." 
"In our time, shorthand doesjn't seem as valuable as typing, because 
so many offices have a dictaphone." 

"Schools need more hours on typing and shorthand and business courses 
"I would like to have taken more typing." 

"Shorthand is not as important as I thought, as dictaphones have 
taken the place of shorthand in most offices." 

Vocational Agriculture 

"Do away with useless courses such as F.F.A. If a survey is made, 
I'm sure no farmers come out of my high school. If it is kept, train 
them for a veterinary career." 



''A more advanced agricultural training and industrial training 
program is needed/* 

"There should be more agricultural courses offered for both girls 

and boys." 

"Though I enjoyed vocational agriculture , I really have not been 
able to utilize what I learned, nor have others (for the most part) who 
attended school with me." 

"More vocational courses are needed, because it is an agricultural 
part of the country." " " 

"Agribusin'iss and vocational agriculture are needed." 

Vocational Distributive Education 

"I believe that more students should be able to take courses (distribu- 
tive education) with on-the-job training." 

"Vocational distributive education gives the student a chance to 
s^^M;-fe^^to the business world ahead of graduation." 

"A business or corporate D.E. program is needed." 

"Offer more data processing courses and distributive education." 

"Distributive education should be offered in all high schools to enable 
'graduates the opportunity to get jobs who are unable to go to college or do 
not wish to go to college." 

Vocational Health Occupations 
"Offer more courses in the paramedical field." 
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•1 wish I had taken health occupations in high school, so I would 
have something to fall back cr in case something happens to my husband." 

"Other than the basic science, etc., courses required in all high 
schools, there were no courses in paramedics or related specifically to 
the health field." 

"Schools should offer anatomy and physiology as electives." 

"Health occupations should be offered." 

"Offer vocational training in becoming a nurse *s aide." 

Vocational Homemaking 

"Possibly a more specialized school of homemaking (i.e., home manage- 
ment, housekeeper motel, wedding consultant, etc.) is needed." 

"Our homemaking teacher didn^t teach the basics in sewing and cooking 
which are very important when starting a home." 

"When I went to school, vocational education was not stressed enough. 
There was no vocational course for child care, or preparing for becoming a 
wife or mother. They should have had a marriage and family course. They've 
got to know what type of responsibilities their sex drive will put them into. 

"Have better homemaking courses." 

Vocational Industrial Education 

"Offer courses that have not been introduced, like law enforcement, 
welding, and plumbing." 



"I feel 'shop' courses should be offered ~ possibly stressed — 
above the vocational agriculture courses offered, since few, if any, of 
my. classmates actually went into either agriculture or agricultural 
business," 

"The vocational industrial education course, although two years of 
it were offered, was not enough to fully get a knowledge of the basics 
of it," 

"Offer more education in heavy equipment operation," 
"Offer more vocational courses; i.e,, electronics, plumbing, elec- 
tricity, computer, carpentry, etc," 

"More vocational courses are needed .to train students for skilled 
jobs that do not require so much college," 

"Teach more technical shop courses for persons of low income," 
"Trade courses are needed; barber, TV and radio, etc," 

Vocational Office/Business 

"I would think there should be more business machines," 

"Offer a course in IBM keypunch or computers," 

"More data processing courses are needed," 

"Put more secretarial training and office experience in," 

"Offer more business courses for seniors," 

"Offer more varied courses in business," 

"Give training in a few of the business fields or maybe business 
machines besides typing," 
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"There is not enough vocational office or business training, and 
no job opportunity, unless further business training courses have been 
taken/' 

"Arrange closer contacts with the outside business and professional 
world in an advisory capacity." 

"Pay more attention to business courses for girls, such as key punch, 

etc." 

"Let the students enroll in the classes, such as vocational office 
education, sooner than their senior year in school." 
"Offer more advantages in secretarial studies." 

"High school would be useful if V.O.E. and D.E. teachers teach more 
students in office subjects. It would sure be useful for the students to 
get some experience for office jobs." 

"Have more business courses for people who do not want to attend 
college, such as PBX training." ^ 

"Today we live in a mc^-hine-working world. I would recommend more 
IBM machines." 

"Schools need more modern and up-to--date equipment and studies in 
the business world." 

General Business and Economics 

"More courses should be offered in fields other than the same old 
ones — such as computer science, aviation management, etc." 
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"From my standpoint as a business major, I feel that basic intro- 
ductory business and economics courses should be offered." 

"More business courses (such as economics) should have been offered 
to students who were goifig to college for a business degree." 

"Offer more accounting." 

"Set up special courses in business for students who will not get 
into college." 

"Offer raore^ college-type courses in business and business skills to 
help the untrained have as much experience as possible." 
"Have a business management course in high school." 

Industrial Arts 

"A better variety of industrial arts classes should be of fered," 

Education 

"Students wishing to go into the teaching field do not really have 
much of an idea of what education courses involve. They should be given 
courses in high school to give them an insight as to what to expect in 
college and in teaching experiences, so they can decide waether or not 
they wish to remain in this field before they get more than halfway 
through college and realize they are in the wrong field." 
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''For any student who wants/to teach school as an occupation, there 
should be a program set up to allow the student to participate in the 
elementary grades as an aide or occasionally teaching in the grade level 

of their choice," 

"I believe high schools should have a few education courses for 

those planning to teach." 



Sex Education 



"I believe strongly that courses dealing openly and informatively 
with sexual education should be placed in the otherwise censored system 



which existed when I was. in high school." 
"Offer more sex education." 
"Schools need a sex education class." 
"Teach more practical courses, such as sex education." 

Ethnic Studies 

* 

"They should have a Mexican- American studies program." 
"They should have a bilingual program." 

"Offer ethnic studies, required social work (see what lives some 
have)." 

"Have studies about real black culture." 
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Other Suggested Courses 

t 

"Have more courses that could be applied for credit that do pertain 
to bettering one's life, such as ecology, simplified home repairs, prac- 
tical application of home chemistry, prevention of illness, health mainte- 
nance." 

"I think there should be more practical courses offered. T think I 
would have benefited from a course in practical science or math," 

"Religious training should be offered (Bible literature)/' 

"Offer more humanities, art history, anthropology, philosophy, com- 
parative religion, more freedom in independent studies, contemporary arts, 
and media (cinema, filmmaking), psychology, health and nutrition, sex 
education, drug education, anything that appeals to contemporary students' 
curiosity and spontaneous needs." 

"Offer police school courses." 

"Offer a course on 'How to Study' in the freshman year of high school < 



Former Students' Comments 

Foreign Languages 

"I had no choice in language I wanted to take. French and Latin were 
given only when a certain number cf students asked for such — so I had to 
take Spanish. I would have preferred French." 

"I wish I had taken at least Spanish, since we live in Texas." 

"I had no selection of a foreign language — German was the only lan- 
guage offered." 

"Foreign language courses are unnecessary because English is spoken 
by more people all over the world than any other language/' 



Bookkeeping 

"I wanted to take bookkeeping. It seems to me there could have been 
a schedule that would have permitted this." 

"Bookkeeping would have helped me find a better job." 
"In today's business world, simple bookkeeping enters in nearly 
every day and, thus, is ver^ important." 

"Now that I^m in business for myself, record keeping really helps me." 
"I can see the importance of bookkeeping now." 

"I realize now that I really could have used it in a secretarial job 
I had." 

"I never took it, but perhaps if I had, it would be easier to find 
a job." 

"Bookkeeping is very important. I wish I had taken it, now." 

English, Literature 

"I find that, in the business world today, the proper English is very 
important." 

"English has proved invaluable in the field I am presently in." ^ 

"I realize the importance of English now." 

"English and math are useful instruments in everyday life." 

"English is more important to me than I thought it was." 

"I didn't understand that English and literature are the things you 
need to form a personality, communicate and have a basic understanding of 
people." ^ 

"I wish I had better and more English training." ^ 
"I think English is very important in life, . *■ 3hould be taught more 
than what^ had." 
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"I realize the importance of English, math and chemistry ' now, 
because I use each every day at work. I regret especially that I 
didn't learn chemistry very well. This and the fact that I did not 
continue my education is holding me back in my career." 




Typing and Shorthand 

"It's hard to get a job as an office clerk without typing. Anyone 
halfway interested in business should take this — boys and girls alike." 

"I didn't realize what value typing, shorthand and bookkeeping would 
have in the business world until I went to work. I am assistant manager 
of a store and run a full office using all three of the above skills." 

"Typing training assisted me in training in keypunch operations. 
Without having taken typing, I would not have worked as well for a 
company." 

"I wish the importance (of typing and shorthand) had been expressed 
more in jobs for women." 

"Shorthand has helped me greatly in getting a job before I had the 
opportunity to get the schooling in college." 

"I wish now I had done a better job in typing. I didn't type well 
enough to get the job I wanted." \ 

"One needs to know how to type if he is going to college, and many 
of the jobs offered to women require typing." 
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"It would have helped in my college courses by being able to lake notes 
in shorthand and typing my own term papers. It would also have been helpful 
in getting a better job'when I left college after only acquiring 48 college 
hours." 

"I wish the importance had been stressed more in jobs for women." 
"Offer more hours on typing and shorthand and business courses." 



"Typing helped me get a job." 

"It so happens that I took typing in school for an easy credit. But, 
most likely, it serves me good, which helps me in a lot of ways, which is 
my job here in the service." 

Social Sciences 

"Sociology wasn't even offered." 

"The school should have offered economics*" 

"Sociology was not offered — It should be, as well as general psychology. 
It might have made a difference in my college major. Also, kids who aren't 
going to college should have an opportunity to be exposed to these subjects." 

"Sociology classes were not offered. I feel this would be a valuable 
class. " 

"History and other social sciences are far more valuable to indivi- 
duals than many high school students realize." 

4^ 
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Fine Arts 

(Music) "I teach piano to several children, thanks to seven years 
in band and nine years of private lessons." 

"I fee] art and speech should be required courses, just as English, 
math, etc. Students need to gain the confidence that they can speak well." 

(Speech) "No matter what line of work you* re in, you need to be 
able to -express yourself best." 

"At the time, I would have appreciated art, photography, etc. Now, 
I wish even ipore they had beea available." *J 

"Hardly any fine arts courses were available." 

"I think I would have enjoyed (then, and in the future) skills and 
appreciations that can be gotten from fine arts." 
Mathematics 

"The ability to figure mathematics problems quickly is very important." 
"Math helps more than anything." 

"I didn*t take geometry. I wish I had. It would have helped me some 
on the job I have. It possibly would have helped me to get the engineering 
job I applied for and still hope to get." 

"At first, I did not think that I would need these types of courses 
to help flie get a good job, but now I'm glad that I went ahead and took 
them. " 

Natural Sciences 

"I thought chemistry was useless and too hard, but it gave me a good 
head start when I got into college chemistry. It was one of the few courses 
that helped me in nursing." 

"Perhaps a few more advanced courses, especially chemisciy and biology, 

in my case, were needed." 
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Vocational Agriculture 

"Vocational agriculture was just a relaxing course In high school, 
but I make my living out of what I learned In ag class," 

Vocational Distributive Education 

"Vocational distributive education was helpful in getting a job." 



"Vocational distributive education gives the student a chance to 
start into the btislness world ahead of graduation," 

Vocational Industrial Education 

"Courses in electric shop set me up for a job." 

Vocational Office/Business 

"Vocational office education has helped me in my job." 

Vocational Health Occupations 

"Other than the basic science, etc, courses required in all high 
schools, there were no courses in paramedics or related specifically to 
the health field." 

Health and Physical Education 

"The good physical condition I acquired in high school helped in 
various physically-demanding summer work I had between college semesters 
and in my military training," 
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CHAPTER 8 



LIFE-COPING SKILLS 



"There should be more opportunities for 
students who need and want to learn more 
on problem-solving; where they can go 
and what to look for when they are 
confronted with a problem." 



LIFE-COPING SKILLS 

Respondents were not questioned specifically on their perceptions 
of the goals of a high school education; however, a pattern emerged from 
their responses suggesting a desire for greater emphases on life-coping 
skills and humanistic values. Studic^s related to *'lif e-coping skills" 
could include philosophy, human relations, communications, sex education, 
consumer education, marriage and family living, and problem-solving. 

Eight former students specified the need for courses in marriage 
and family life, although such courses are being offered already through 
the Homemakiug departments of most Texas schools. 

Some respondents saw their own backgrounds as being jverly sheltered 
from the "real world" and regretted lack of exposure to issues and ideas 
rare in their home communities. They felt a need for courses in sociology 
and psychology that would enlighten them concerning people around them 
and — through that enlightenment — instill respect for all people. 
They said that perhaps schools need "a better or broader social fraterniza- 
tion with people of all races and backgrounds." 

Although only a few former students mentioned racial integration in 
connection with their schools, several offered the positive comment 
that integration is desirable and also very important in preparing students 
for a well-rounded view of life. 

Others commented that, with voting now beginning at age 18, more 
courses are needed to prepare students for roles as voting citizens. 
The quotations which comprise the remainder of this chapter offer clues 
to various life-coping concerns. 
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^ Citizenship and Government 

"Schools need to offer mote government to prepare a person with a 
more useful meaning of government." 

"Today's young people want to learn more about their world and need 
to train for tomorrow's betterment of this world and country." 

"You can't make a kid a 'good citizen' by cramming it down his throat." 

"The high school should allow for more diversity of opinion and inter- 
ests, and encourage sensible and humane views in its students, with the aim 
of developing well-adjusted, responsible and politically conscious citizens." 

"My senior government was especially good for me, in that it helped 
me realize how Important voting and keeping up with current events is." 

"Students should know more about civics and economics in everyday life 
and especially in voting." 

"One Important area of study I found to be in serious need of improve- 
ment was the social studies, specifically civics, and tn this case, the study 
of state and local government. I feel that, in order to be a good citizen, 
the individual must have a good grasp of the workings of government, especially 
of state and local government, for it is at this level that the individual is 
most affected. In order to have a civilized society, some form of government 
is needed, and, in order to have good government responsive to the needs of 
the people it presumes to represent, the people must have a working knowledge 
of how government operates so that they can make intelligent decisions when 
they vote. Therefore, civics is an important course to the individual 
whether he plans to dig a ditch or become a brain surgeon. I feel that the 
civioe courses in high school should be revamped with more emphasis on the 
state and, especially, on the local governments because it is at these levels 
that the individual can get Involved and truly become a good citizen." 
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"While in high school, I thought c5'vic8 was Ui*oecessary . Now I 
realize knowing about the government and the way it is run is very 
Import/int." 

"An interesting teacher in Political Science presented the American 
political v^ystem in a manner as to make us really understand the forces 
and influences behind voting behavior, etc." 

Current Issues and Problems • 

"We need a new teaching method to prepare students to go out into our 
fast-changing world, or they will be unable to understand and learn in our 
fast-changing society." 

"Modernize standards and acquaint teachers with .the everyday problems 
students will face when they leave school." 

"Schools need increased flexibility of curriculum, attempting to make 
the material relevant to tne students* present day-to-day n^ads as well as 
their future training." 

"Sociology and psychology courses will teach students^tibout people 
around them and will teach them to have respect for all kinds of people." 

"(Schools need) a bet*:er or broader social education fraternization 
. ch people of nil races. and backgrounds." 

"The very greatest lark in my high school education was its segregated 
nature. My career opportunities have been greatly hampered because I didn^t 
go to school with black people or chicanos. I think the lack of this kind 
of experience has been very hard to live with." 

"More freedom for teaching relevant issues, even if they are contro- 
versial." ' 
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Sex Education 



"Sex education would be totally beneficial to the students." 

"I believe strongly that courses dealing openly and Informatively 
with sexual education should be placed In the otherwise censored system 
which existed when I was In high school." 

"A coarse In sex education could be beneficial to all students Instead 
of general health." 

"Received no sex education, but It would have been good to have In 
Junior high curriculum." 

"Co-educatlonal sex education should be offered at the earliest possible 

age." 

"Health Is outmoded and should be replaced with sex education, drug 
Information, marriage and home life, or some similar course." 

Marriage and Famlly-Llf e 

"Should have had a marriage and family course. They've got to know 
what type of responsibilities their sex drive will put them Into." 

"In homemaklng the girls learned about home and family living, but It 
Isn't fair for the girl to know and her husband not to know« It takes two 
to raise children well." 

"Offer some sort of sex education and marrled-llf e courses." 

"I think for the mai.y girls who will be mothers they should offer 
courses In child care and psychology. There are too many young mothers 
neglecting their children In cleanliness, nutrition and stimulation their 
little minds need." 



"Make more subjects available for the student who is not college-bound, 
especially girls planning to marry. They teach you very little about married 
life or raising children, especially the emotional side of it.f There 
ought to be marriage counseling In high school." 

"Offering classes for family life later in years. Better sex education 
programs." 

"There should be fields in family planning, marriage and financial 
expenses. What to plan for just in living in today *s age." 

"I didn't learn how to raise children and how to handle marital prob- 
lems." 

"(High school needed) child-care courses." 

"More courses that could be applied for credit that do pertain to 
bettering one's life, such as ecology f simplified home repairs, practical 
application of home chemistry, prevention of illness, health maintenance." 

Social Problems 

"Totally beneficial to the students (would be) group discussions on 
drugs . " 

"Should have mandatory courses in pregnancy, drugs, alcohol and other 
problems, and how to deal with them." 

"High school should emphasize more practical education, such as . . . 
sex problems ... drug problems." 

"They could have had a good discussion from a doctor or nurse on 
venereal disease, mental hygiene, social problems, etc." 
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"Offer more humanities, art history, anthropology, philosophy, com- 
parative religion, more freedom in independent studies, contemporary arts 
and media, psychology, health and nutrition, sex education, drug education, 
anything that appeals to contemporary students' curiosity and spontaneous 
needs* Less moral pedantics in terms of life problems (sex, drugs)*" 

Religious Emphasis 

"Teachers having healthier attitudes toward religion and life in 
generals" 

Techniques of Problem*"Solving 

"If teachers and administration could present attitudes e.\d materials 
to show that no one has all the right answers, high school could be more 
educational and less of a leam*by-rote affair* While this would be most 
difficult, it would add to the student's awareness of people and events around 
him that are not what he is accustomed to*" 

"There should be more opportunities for students who need and want to 
learn more on problem-^solvitig; where they can go and what to look for when 
they are confronted with a problem*" 

"The main thing that would make the school more useful woikld be designing 
courses to teach students how to think, not how to memorize or mimic*" 

"(My 'best* teacher) showed me the importance of making up my own mind 
without help, whether right or wrong* This has helped me in every way of life." 
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Consumer Education 



"I think every high school should have a one-semester course where a 
student Is taught to balance a checkbook and consumer problems such as 
leases, other contracts, wills, making loans, buying a car. Insurance, etc« 
I think this should be a course called "Everyday Living," because not all 
students take bookkeeping or business courses* This course should deal with 
problems of living that everyone encounters regardless what his station in 
life, and should-be open to boys and girls. I think it should be required." 

"The^ys!tem could offer a more varied line of courses to cover the 
business field, in particular to prepare the fitudent to handle his financial 
affairs better." 

"What I didn't learn in high school or college was how to manage a home, 
a budget, buy groceries, clothes, furniture, how to buy a car, how to handle 
business relations." 

"High school should. emphasize more practical education such as dealing 
with people, employer-employee relations, money problems and ways of solving 
them, how to buy a home, car, etc., and ways of seeking jobs. 

"For students \Aio do not plan to go on to college (and even those that 
do) — a course in everyday money management, how to get a loan, investments, 
how to handle yourself at job interviews, how to really use a library, infor- 
mation on credit ratings, how to recognize dependable company from a bad one 
(i.e., how to get a good car), or how to go about getting insurance." 

"How to apply for a job and what the requirements for certain jobs are." 

"Provide courses dealing in simple everyday business (monetary) trans- 
actions." 
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A number of women respondents said homemaking courses offered inval- 
uable preparation for "life/^ The total value of homemaking courses 
was seen in some instances as far greater than learning sewing and 
cooking skills. The value of marriage and family life courses covering 
the responsibilities of married life, including child care, budgeting, 
and family management, was expressed frequently. 

Some responses touched on need for education about drugs, venereal 
disease, and mental hygiene. Some respondents quoted Scriptures and one 
strongly advocated the meditative arts. 

Specific consumer education needs mentioned were money management, 
budgeting, how to get a loan, investments, information on credit ratings, 
how to handle job interviews, and employer-employee relations. 

Typical comments from former students who saw a need for more emphasis 
on curriculum to enhance life-coping skills include the following: 

"When I was going to high school, the primary purpose was college 
preparatory and not grooming for life/* 

'*Even if an additional year or extra courses for the year are required 
a student should be aware of the variety of fields open to him. This would 
not just get aTjob ~ but would be to enrich their personal, private lives. 
"More social problems classes, psychology and involvement classes." 
"I didn't understand that English and literature are the things that 
you need to form a personality, communicate, and have a basic understanding 
of people*" 

"The high schools could offer more human relations courses. The high 
school cannot teach the stuCent everything. It can only guide him in 
the right direction." 

"Provide courses dealing in human relations." 
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"Not to stress the importance of college as much as offer more pracci 
cal courses, such as how to apply for a job and what the requirements for 
certain jobs are." 

Usefulness c£ Courses 

Respondents made numerous comments concerning the usefulness of 
high school courses, both in working and in "everyday living." The 
following are typical examples of these comments. 

"I don't like some of the courses we had to take. Because I don'r 
think it would help us all that much in the future." 

"Students possibly cannot relate high school requirements to life 
experiences." 
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CHAPTER 9 



COOPERATIVE VOCATIONAL TRAINING 
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COOPERATIVE VOCATIONAL TRAINING 



The majority of former high school students who participated in 
cooperative vocational training in high school now hold favorable opinions 
concerning the cooperative aspects of the programs • 

Of the 1,180 former cooperative vocational students surveyed in the 
Texas Education Product Study, 891 (just over 75%) reported a favorable 
attitude toward the cooperative aspects. Favorable opinions increased 
over the five-year period of 1964-1969. 

An analysis of the fomer students' opinions showed the following 
results : 



Favorable (891) 
1964 Graduates: 290 

1969 Graduates: 560 Total Graduates: 850 

Total Dropouts: 41 

1964 Dropouts: 16 
1969 Dropouts: 25 



Neither Favorable nor Unfavorable (201) 
1964 Graduates: 62 

1969 Graduates: 127 Total Graduates: 189 

Total Dropouts : 12 

1964 Dropouts: 7 * 
1969 Dropouts: 5 



Unfavorable 188) 



1964 Graduates: 32 
1969 Graduates: 49 



1964 Dropouts: 2 
1969 Dropouts: 5 



Total Graduates: 81 
Total Dropouts: 7 



A numerical summary of the "favorable" and "unfavorable" attitudes 
toward the cooperative programs is presented below. 



Courses and Opinions 



1963-64 
Graduates Dropouts 



Vocational Agriculture 

Favorable 108 

Neither Favorable nor Unfavorable 20 

Unfavorable 5 



Frequency 

1968-69 
Graduates Dropouts 



5 
1 
0 



147 
35 
10 



7 
0 
0 



Vocational Distributive Education 
Favorable 

Neither Favorable nor Unfavorable 
Unfavorable 



70 
22 
11 



1 
2 

1 



131 
37 
15 



Vocational Health Occupations 
Favorable 

Neither Favorable nor Unfavorable 
Unfavorable 



24 
10 

5 



2 
1 
2 



57 
30 
17 



6 
0 
0 



Vocational Homemaking 

Favorable 138 

Neither Favorable nor Unfavorable 21 

Unfavorable 16 



11 
2 
1 



249 
43 
29 



15 
1 



Vocational Industrial Education 
Favorable 

Neither Favorable nor Unfavorable 
Unfavorable 

Vocational Office/Business 

Favorable 

Neither Favorable nor Unfavorable 
Unfavorable 



48 
17 
10 



72 
11 
8 



1 
1 
2 



1 
0 
1 



91 
33 
14 



179 
29 
23 



3 

0 
1 



3 
0 
0 
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/The approximate times at which former cooperative students in both 
the 1963-64 and 1968-69 groups chose their career fields are summarized 
as follows: 



Approximate Time of Career Choic 




Frequency 
1963-64 1968-69 
Graduates Dropouts Graduates Dropouts 



During Elementary School 



20 



30 



During Junior High School Years 



During High School Years 



While Attending Junior or 
Senior College 



15 



71 



38 



0 



49 
171 
87 



While Working on a Job After 
Leaving Formal Education 



114 



144 



Whil'e Studying in a Proprietary 
School After Leaving Formal 
Education 



No Decision as Yet 



26 



11 



74 



The 1968-69 group of respondents perceived their first jobs to be 
more closely related to their high school training than did their coun- 
terparts of five years earlier. A comparison of the perceived relation- 
ships between high school training and first jobs is presented in the 
following table. 

1 
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Perceived Relationship Between High 
School Courses and First Jobs 

Almost Completely Unrelated 
Somewhat Related 
Closely Related 

Directly and Very Closely Related 



Frequency 

1963-64 1968-69 

Graduates Dropouts Graduates Dropouts 

49 4 73 1 

94 2 164 4 

29 0 49 5 

29 1 81 2 



Both the 1963-64 and 1968-69 groups of former cooperative vocational 
students rated Mathematics, Typing/Shorthand, and Vocational Agriculture (in 
that order) as their "most valuable high school course" in relation to their 
first jobs. 

Respondents from the 1968-69 group rated the same courses, in the 
- same order, as the "most valuable" in relation to their present jobs. 

Mathematics, English, and Typing/Shorthand (in order of frequency) 
were rated as the "most valuable" courses in relation to present jobs by 
respondents from the 1963-64 group. » 

4 
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A summary of the fields in which the former vocational students 
in'^icated they plan further studies is presented in the following table. 



Frequency 

Areas of Further Study or Training ^ 1963-64 1968-69 





Graduates 


Dropouts 


Graduates 


Dropouts 


Agriculture/Agribus iness 


10 


0 


35 


1 


Communications and Media 


6 


0 


16 


1 


Cons t rue t ion/Engineering 


8 


0 


29 


3 


Crafts or Trades (Skilled) 


14 


1 


49 


3 


Education 


53 ~ 


3 


114 


5 


Electricity/Electronics 


13 


1 


38 


2 


Equipment Operation 


3 


0 


17 


1 


Finance 


16 


0 


25 


0 


Government (Public Service) 


13 


0 


22 


2 


Health Occupations 


15 


1 


53 


0 


Manufacturing 


5 


2 


7 


0 


Marketing and Distribution 


13 


1 


26 


2 


Personal Services 


7 


1 


16 


0 


Office/Clerical 


27 


2 


71 


5 


Transportation 


4 


1 


9 


1 


Other* 


37 


0 


74 


5 



*This category includes: 



1963-64: Accounting, Art, Banking, Business Machines, Business Management, Com- 
puter Programming, Engineering, English, English History, Education, Fire Tech- 
nology, History, Homemaking, Law, Mechanics, Oriental Arts, Photography, Psychology, 
Real Estate, Respiratory Therapy, Religion, Social Work, and Veterinary Medicine. 

1968-69: Accounting, Air Conditioning, Art, Business Management, Computer Pro- 
gramming, Decorating, Flying, Game Warden, Homemaking, Inhalation Therapy, Law, 
Law Enforcement, Lab Technician, Liberal Arts, Library Science, Mechanics, Medical, 
Music, Nursing, ^Oil, Physical Education, Pharmacy, Photography, Religion, Social 
Work, Sociology, T^tiles, Welding, an4 Mechanical Design. 



A summary of the types of institutions in which the respondents 
plan to take further studies or training is presented in the following 
table* 



Frequency 

Types of Institutions 1963-64 1968-69 

Graduates Dropouts Graduates Dropouts 



Apprenticeship Training 


13 


1 


27 


3 


Correspondence School 


20 


6 


13 


2 


E\ening High School 


2 


2 


10 


3 


Vocational School 


7 


0 


33 


2 


Business College 


8 


1 


39 


1 


Technical Institute 


3 


' 0 


29 


1 


Junior College 


24 


1 


65 


5 


Senior College 


53 


1 


136 


1 


Professional or Graduate School 


45 


0 


87 


2 



CHAPTER 10 



OPINION CHANGES TOWARD COURSES SINCE HIGH SCHrt)L 



'*I'm still discovering books we should have 
had before graduation." 



OPINION CHMGES TOWARD COURSES SINCE HIGH SCHOOL 



Approximately 30% (1,529) of the 5,063 members of the sample 
reported that they haV;e changed their opinions about one or more courses 
they took in high school. 

Of those respondents who reported having changed opinions about 
courses, 1,343 named specific courses about which they had changed opinions. 
The percentages used in the following table are based on 1,343 responses as 
equalling 100%. 



SUBJECT AREA FREQUENCY OF PERCENTAGE OF TOTAL 

OPINION CHANGES OPINION CHANGES 



English and Literature 




322 


23.97% 


Mathematics 


9 


217 


16.15 


*Soc^l Sciences 




171 


12.73 


^Natural Sciences 




128 


9.53 


Typing/Shotthand 




117 


8.71 


^Foreign Languages 




91 


6.77 


Bookkeeping 




75 


5.58 


Fine Arts 




60 


4.A6 


ALL OTHERS 




162 


12.06 



* Courses toward which the opinion changes were predominantly negative. 
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The directions of opinion changes (whether now positive or now 
negative) in 13 subject areas are summarized in the following table. 



NEGATIVE POSITIVE 
SUBJECT AREA OPINION CHANGES OPINION CHANGES 



Bookkeeping 


10% 


90% 


English and Literature 


41 


59 


Fine Arts 


36 


64 


Foreign Languages 


53 


47 


Health and Physical Education 


50 


50 


Mathematics 


38 ^ 


62 


Natuial Sciences 


60r 


" 40^ 


Social Sciences 


55 


45 


1^ ping/Shorthand 


14 


86 


Vocational Agriculture 


37 


63 


Vocational Homemaking 


32 


68 


Vocational Industrial Education 


27 


73 


Vocational Office/Business 


31 


69 


ALL OTHER 


49 


51 



Reasons for Changing Opinions 

The reasons the respondents gave for their opinion cb^^nges may be 
categorized as follows: 
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• They found that the course was useful — or not useful ~ in a 
practical sense. 

• They either gained or lost interest in the subject after leaving 
high school. 

• They formed the realization that the high school teacher was 
either more or less competent than they had assumed at the time. 

• Upon entering college, they found that they were either well- or 
poorly-prepared by their high school courses. 

• Because of subsequent experiences, they changed their over-all 
attitude as to the value of high school education in general and 
elected to make generalized comments rather than to cite specific 
courses. 

• They realized they did not put sufficient effort into their high 
school studies. 

• They 'believed their high schools failed them in that courses they 
now believe to.^be important were not offered. 



Although most of the comments made by respondents about opinion 
changes were related to specific courses, a substantial number referred 
generally to college preparation, attdtude toward education, and student 
effort. Some generalized comments are as follows: 



Comments Concerning College Preparation 

"I was much better prepared for college than many of my fellow students 
*in college, due to the superior education I received." 

"I thought when I lef^ high school, I could have no trouble in college. 
Instead I found I was not as well preparea as people from other schools." 
"When I got to college, I realized I was not prepared." 
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"Quality as well as depth of course offerings (that were available to 
me) is markedly inferior to most people at my college." 

"I really felt good towards my high school until I reached college 
and found I was so unprepared," 

"I never realized what a good program my high school had until I saw 
other situations. Also, I never realized how well my high school prepared 
me for college." 

- "Different discipline required for c^jllege assignments; material covered 
in high school fine, but spoon-fed by teachers in small doses. . Result is 
almost complete shock and disorientation in college. Many drop out because 
they can't make such a radical mental shift of gears." 

"I thought public school was all right until I had to compete with 
fellow students at a^ private coll ege." 

"I found TuyaeXf better prepared than most other college students my 



age 



tt 



Comments Concerning Change in Attitude 
Toward Education 

"All courses, are far more favorable now." 
^•l have leat.ied the value of greater education." 
"I was disillusioned at the irrelevancy of most cources. Now I think 
the preparation was worthwhile." 

"I have matured a little since then and have realized how important 

education is." 



"I had a negative attitude toward school at the time, did not see the 
use in most courses until years later when they could be applied to real 
c ir cums t ance s . " 

"I now see how all these courses are a unity, and that they are not 
autonomous,, that they are one under God." 

"I just wish I could have been more motivated towards school as a 
whole." 

"Since growing older, I can now realize the benefit of education." 

"I feel better toward all of them now. It's best to know it all." 

"I have realized the value of all courses, and that I was much 
better prepared than I figured I was." 

"I now realize and appreciate the importance and usefulness of my high 
school training and am amazed at how much I use it in all phases of my life. 
In high school I wasn't aware of this." 

"I feel that all of the courses have more value in preparing anyone 
for being a more interested and interesting person than I realized at the 
time." 

"All of the subjects are important to all if only the experience 
you gain in knowing a little about each, even though the school didn't 
provide for some of the subjects listed." 

"I felt maybe the required subjects were a waste of time, but now I 
can look back and see they helped broaden my understanding and interest 
and helped make me a more rounded person." 

"Since I was required to take practically all of these courses, I 
naively assumed that all would be of value to me" 



"I took predominantly courses that prepared me for college, but since 
I didn't go, they haven't helped me much in getting a job." 

"Education is so general that it doesn't really prepare you for imme- 
diate employment." 

"The high school system is so general that it doesn't offer a lot 
for the person at either extreme, whether college-bound or going directly 
to a job." 

"I don't think that. I fully developed my potentials, and I think that 
if I had, I would have been better prepared to enter the outside world." 

Comments Concerning Student Effort 

"If I had applied myself during my school years, I would have bene- 
fitted from it." • 

"The Art class was used as a dumping ground for all the thugs. I 
took Art one semester in high school, then gave it up as a lost cause at, 
that school. I pursued it on my own and have taught Art for four years 
tt 

now. 

"I tried Shorthand, but couldn't quite get it. I realize if 1 had 
tried harder and had taken Bookkeeping, I would have* no problems getting 
a good job." 

"1 wish I had tried harder to study Math and English so that I could 
understand it better now." 
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"I made rather good grades in English Literature, but as far as 
literature was concerned, I really couldn't grasp it as well as I feel 
that I can now." 

"I should have applied myself more in Mathematics as I now love Math." 

"I didn't like English while I was in school. But now I wish that 
I understood it more." 

"I wish I had studied (History) harder as most of our political situa- 
tions are based on it, and I have to refer to my old books to refresh my 
memory." 

"If I could go back, IM work harder and get more out of the (Business) 
courses." 

"The problem was not the courses, but a happy-go-lucky attitude on 
my part." 

"More mature attitude toward (Art, English) and further education have 
increased my interest." 

"I wish I had been more attentive and tried to learn the material 
offered." 

Comments Concerning Subject Areas 

Typical comments, favorable and unfavorable, are listed below under 
the various subject headings. 
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Bookkeeping 

"I did not take Bookkeeping in high school and realize now that I 
really could have used it in a secretarial job I had for Ih years." 

never took (Bookkeeping), but perhaps if I had, it would be easier 
to find a job." 

"I had to learn (Bookkeeping) on my own from scratch when I started 
working . 

"I see why (Bookkeeping) is essential . I think everybody should be 
re(jUired to have it." 

"Now I'm in business for myself, Record Keeping really helps me." 

"I didn't realize what value (Typing, Shorthand, and Bookkeeping) 
would be in the business world until I went to work. I am assistant 
manager of a store and run a full office using all three of these skills," 

"Bookkeeping doesn't relate to future jobs. I wanted to take it for 
preparation in a future job, but it doesn't really teach you anything." 

"Bookkeeping gave me the background I needed to understand college 
accounting and assisted me personally in handling a^budget." 

"I didn't like (Bookkeeping) because it took so much time, but I'm 
a business major and would be doing better if I had taken it." - 

English Literature 

"In English Literature we learned too much poetry and didn't reach 
enough classics. I'm still discovering books we should have had before 
graduation." 
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/'In English more emphasis (should be put) on proper spelling and 
'How to Spell'." 

"I could not stand the English department, but now feel that it was 
great." 

"I think we should study more than just English Literature. I'd like 
to see literature from other countries." 

"A lot of the material (in English Literature) was presented with no 
relevance to your present situation or you personally or your age group, 
etc." 

"English course should have stressed vocabulary more — essentials — 
but not necessarily such things as diagramming." 

"School seems to have improved. English courses, etc., are more 
liberal and flexible." 

"I've discovered that my English courses were better than average." 

"The English Literature courses placed little emphasis on contemporary 
literature, and they were extremely hesitant to allow a book that wasn't of 
a puritanical nature." 

"I can truthfully say my freshman year of grammar in high school was 
a waste. That year is very important. Literature needs more emphasis for 
those who like it." 

"One learns a lot about life through English Literature. During high 
school years, I was not mature enough to realize the value." 

"English Literature was the area that gave me the most trouble in 
college, and it seemed a better high school background would have helped." 
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"I think there was not enough emphasis placed on composition and 
literature, as far as preparing for college." 

"I failed freshman English three times due to the shortcomings of 

my English training." 

"College English is concerned mostly with theme writing. No experience 

in high school." 

"High school OTiting composition fundamentals have proved relevant and 
valuable in college work on themes and .thesis." 

"Writing in English (essays, etc.) is helpful when you do research in 
college." 

"Ive found out that four years of English courses in high school is 
of great importance toward the preparation of English courses in college." 

"Preparation in English was very good. I validated freshman English." 

"(Because of English and Literature) I was prepared to write themes 
on any subject in a minute's notice or to interpret poems and other litera- 
ture that was extremely necessary in college." 

"I should have paid more attention to English. I need it now. I 
should have forced myself to have learned it." 

"Had I had to take (English Literature) again, I would take a different 
attitude towards it, trying to do my best and get the most out of it. I 
now find it to be more than just being in class and narrowly making it." 

"English Literature seemed boring to me, but now I would like to read 

some of the classics again." 

"Since completing 15 hours of college English, I can see greater rele- 
vance in literature and writing (expressing one's thoughts)." 
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"I think (English) is very important in life, but should be taught 
more than what I had." 

"English is needed by everyone in every walk of life/' 

"At the time, I was in high school, I considered (English) courses 
nonsense. But I now reali*:'^ the value of them/' 

"My English teacher and 1 did not get along, but once in college I 
came to appreciate what he had tav ght us in class — not only about English, 
but life as well. I will always remeiiiher him/' 

"While, in school, I could see no practical use for studying English. 
I could communicate with my friends very well at that time. But we used 
many words that were slang, and the words were not known outside our com- 
munity. While traveling abroad, I have met many foreigners who speak 
excellent English. But if you use slang, then you lose them and have a 
hard time communicating with them^ It's sad to think that you can't com- 
municate in your own language.:""^". 

"I felt at the time that my English Literature teacher was very well 
qualified, but since leaving high school, I have decided her to be a very 
poor one/' 

"My English teacher did teach me how to love books." 

Fine Arts 

"In Fine Arts I needed much more training." 

"Although Choir isn't as important as I once believed, it did help 
me to enjoy high school." 
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"I've learned to enjoy music of all kinds. There is lots of expres- 
sion in music.'* 

/ 

"I'm a music major in college and have become increasingly aware of 
the unnecessary shortcomings of music and art courses. They are so important 
for a fully developed human being and are so underemphasized. " 

"I feel that everyone should be encouraged to take at least one course 
in speech. I think that this helps the shy or introverted student gain 
self-confidence, and it helps them to realize that nearly everyone is a 
little reluctant to get up before a group of people and speak." 

"Speech — In college one has to interact with other people in class 
and out." 

"Study of Fine Arts on a university level, or any other subject that 
is of your interest is important." 

"Art and music are essential to a well-rounded education." 

"I could see no use in using Speech, but I can now." 

"Speech — because no matter what line of work you're in, you need to 
be able to express yourself best." 

"L^ter in junior college I realized how important public speaking can 

be." 

"There is a place of high repute for the Fine Arts in our society,' 
and there should be." 

"I thought I was going to coach. Instead, I entered the radio-announcing 
profession. I had no opinion of Speech; ultimately I needed it." 

"Speech is a very important subject that helps a person in learning 
how to communicate to others in this ever-growing world. A man who is 
-speechless in his life is a man who doesn't succeedl" 
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"Hardly any Fine Arts courses were available." 

"No Fine Arts were offered, but we had a very small Band." 

Foreign Languages 

"I feel there should be more stress on the importance of Foreign Lan- 
guage — especially Spanish." 

"I find that the little (Spanish) I know has helped me in a number of 

ways . " 

"My Foreign Language training has proved much more valuable than I 
would have thought it would be." 

"I didn't feel ^ need for Foreign Language in high school, and now I 
wish I had taken at least Spanish since we live in Texas." 

"Latin is more relevant, can see more use in college." 

"I believe that a Foreign Language should be mandatory as it is"" in 
European countries/* 

"Spanish was not helpful for understanding or speaking of the Spanish 

language." 

'•My Spanish teacher was more interested in flirting with the boys than 
in teaching." 

"French and Spanish were the least student -oriented courses. 
"If I would have taken Spanish for more than one year, my job would 
have been easier." 

I use some Spanish in my teaching of Texas History, so it has proved 

to be a useful course." 
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''In my work I sometimes come in contact with Spanish-speaking people/' 

'"^he teachers I took Foreign Languages from I feel were not as quali- 
fied as they should have been." ^ 

"Foreign Language is my major in college, and high school French and 
German did not help me at all — too elementary and too short of timespan. 
Should begin much earlier in school." 

"I've discovered that my French courses were barely adequate." 

"Foreign Languages (taught) mechanics but not working knowledge." 

"I have no use for (Spanish;, and I didn't learn it as well as I 
should -have." ^ 

"I thought Spanish would be of value. It has proved to be of no value 
to da^." 

"The Spanish language they teach in school does not help. I spex^t 
two years in Spain anu aad to learn it all from scratch. In school it is 
taught completely wrong." 

"I've been able to use the language in Spain on several occasions." 

"We didn't have enough Foreign Languages." 

Health and Physical Education 

♦ 

Physical Education was extremely useful in keeping me in shape, but 
useless — it made me antagonistic to 'athletic programs,' coaches responsible 
for them', and ^athletes* because of their unfair aiid imbalanced emphasis, 
especially on discipline for discipline's sake rath^er than for order's sake." 

"Health and Physical Education teachers at fault here as I enjoy and 
love sports." 
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"P.E. and Health were not much more than study halls or less." 

"In P.E. the facilities of the university are far superior and not in 
overall approach that much more expensive. I suggest an elective program 
of various activities with all academic* pressure taken off to enable* students 
to enjoy the activity itself." ^ 

"In Health and Physical Education, took few exercises and played. If 
you were uncoordinated, they didn't seem to help much." 

"P.E. program did 'not have enough activiMes offered. Not enough room 
for giJls to use." ) 

"P.E. program for girls was very poor — no ihterscholastic competition, 
no resl P.E. training other than the drill team. Gavelno competition or 
training in any sports." / 

VHealth was pretty good, taught by male coach in the summer." 

"I now real5 9:e the importance of keeping physically fit. In high 
school, P.E. was not presented in such a manner as to make me realize that 
P.E. was for my benefit. It was presented more as something everyone had 
to do, whether you were capabJ.'^ or not. I think P.E. should also teach why 
you are exeiTcisUkg everyday and why you are taught games, not only how to 
play." 

"As I got older (21)., I realized how important it is to be physically 
fit, to keep up general good health and tone of muscles. Weight is too 
easily put on when no regular program of exercise is practiced." 

"Health and P.E. need more stress." 

"I took Band instead of P.E., and I think I needed the exercise and 
coordination and athletic ability that P.E. teachers teach the students." 



"As Health ana l-.E. major in college, I see more relevance in them 



now." 



Mathematics 
"Math helps more than anything." 

"Mathematics has proven to be even more important and valuable then 
I had expected." 

"Advanced Math courses were of no use to me at all except on the 

CEEB exam at Texas U." — 

"Did not tio well in Geometry partly because the teacher was bored and 

boring. He was actually a coach." ^ 

"I have found how useful Math is- to the finance business and everyday 

problems. " 

"1 have really enjoyed the knowledge received in Mach, especially in 

my present field." - ^ , a 

"I see no point in taking Algebra affd Higher Math unless you are ^ 

going to be an engineer." 

"My Math teachers were really the worst I had overall. 1 never had 
one that could actually teach the course." 

"Math courses were then outdated and obsolete - did not even prepare 
students for college Mathematics." 



10-16 



"Math didn't equip me for advanced Math in college. I now realize 
that I should have had more introduction to calculus." 

"I thought I would need a good Math background if I went to college, 
and I found it was not necassary." 

^^"The only courses of true value to me^were Mathematics, necessary for 
college. With that exception, I could have afforded to skip high school 
entirely and go on to college." 

"Mathematics in high school was hard, and I realized later that while 
, it was difficult, it should have been.. I was prepared for college in Math." 

"Math wasn't deep enough, not enough variety. Courses in college go 
into more depth than is normally covered in high school." 

"l\feel students should have more of a background in Mathematics in 

) • 

elementary and junior high grades." 

"I have hardly ever used (Math) and now do not attach the same impor- 
tance to them I once did." ^ 

"The (Mathematics) courses I took in high school helped me in college. 
I didn't realize the value of them until I drew on my background knowledge 
in college." » 

"I didn't realize until I reached college how sound a background I had 
in the Math courses. We purchased a new type of textbook individually and 
approached Math by the 'new method.' Others graduating from schools In some 
other school districts did poorly in college algebra taught also by the 'new 
method' to which they had not been previously introduced." 

"Because I was able to take so much Math in high school, it made 
college e^ier. " 

"Algebra I is too easy for math-oriented students. Should offer more 
advanced courses." 
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"At the time I thought all (the Mafh) you needed was addition, sub- 
traction, and division. Now I realize I need to know a lot more like 
figuring ounces, yards, etc." 

"I wish I had taken the time and energy to full^ understand Geometry 
and Trige^nometry 

Natural Sciences 

"I enjoy the outdoors and am glad I can explain some of nature to my 
sons. I did not do well ii^ Biology in school, but I guess I did learn." 

"Chemistry had little value as to my work in college or to my present 

job." 

"I have no use for (Natural Sciences) in the field I am now pursuing 
— secretarial work." 

"Often they don't make exception (in Natural Sciences) for slower 
students." - ' 

'"Bad (Natural Sciences) teachers didn't kDOw their subject." 

"I realize now the value of (Biology) and that I had a good teacher.** 

"Chemistry was not hard enough." 

"Course in Physics was poorly managed due to no student participation.** 
"I was never interested in (Biology). My first job was as a Dental 

Assistant, and I really became interested in things I never liked before.** 
**The lab work (in Biology) was interesting — actual contact and 

application.^" 

^'After entering veterinary medicine my freshman year in college, I 
found I had a very poor background (in Chemistry and Biology) as compared 
to students from different schools.*' 
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"They taught you nothing (in Biology) that was of any use in college 
courses." 

"Courses in Natural Sciences did not put me on a level comparable to 
my peers in college." 

"I didn't realize how important (Chemis4:ry) xvras until I went to col- 
lege. I think students of agriculture who plan to get a formal education 
should be told about the importance of Chemistry, Biology, etc." 

"Had a very good chemistry teacher who prepared us for colJe^e chemistry 

"In high school I didn't feel like I learned much in Chemistry or 
Biology, but when I got into the college courses, I found that I had picked 
up more than I thought." 

"I thought (Chemistry) was useless and too hard, but it gave me a 
good head start when I got into college chemistry. It was one of the few 
courses that helped me in nursing." / 

"Had J devoted more time to (Natural ^Sciences) , it would have been 
easier to understand my environment." 

Social Sciences 

"History is very seldom needed now. What should be (taught) instead 
is some.'-.ang about problems of today." 

"Sociiil Sciences were taught without real concern on how the past can 
relate to today's problems. It was boring and very unuseful in life," 

"Civics should be drastically changed. Since 18-year-olds are voting, 
tlieyshoufexget a lot more information. (The course) needs revision." 

"I thought (Clv-'cs) might be useful once — it was worthless," 
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'*I've found (Civics and Economics) can be applied to everyday life. 
At that time they seemed unimportant." 

"Economics was not offered, and I didn't know eiiough about it to 
take it in college. Now I'm supposed to be able to teach it." 

"Sociology was not even taught." 

"\#ien *L took History in college, I found out that most of the things 
I was taught were half truths, slanted views, and actual lies to make the 
U.S. and some people look like heroes, which they weren't." 

"Courses (in Civics, History, Economics) were not presented realistic- 
ally, and material was mostly inaccurate." . 

"Why not have History courses where the study curriculum deals with * 
'now,' not only 1945 and back? I've had only one course where we actually 
reached World. War II, but none have gone any iiurther. l/d^refer to study 



Viet Nam or even Korea, so I'd better understanc^ vlnrtr^s happening now." 
"History was too repetitive. Not all the facts." 
"Sociology was too narrow in scope." 

"In college I find Economics very interesting and think more should 
be offered in high school." 

"I've developed an interest in World History that was very poorly 
presented in high school.'* *^ 

"History and Civics were more of good citizenship classes than true 
History and Civics. When I took History in college, it was like a complete 
different History." 

"Social Sciences were biased." 
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"I strongly believe the Civics and History courses are not good. 
There's a lot of room for improvement." 

"Need more Government to prepare a person with a more us£ful^meajiing 
of government . " 

"I would rate (History) favorably because today History is what 
improves the future." 

"The teachers (of Civics and Economics) didn't make it interesting. 
They went strictly by the book --^npt related to current events." 

"The teaching methods (of Social Sciences) were boring and the student 
grew tired of rote memorization." 

"Teacher held the class's interest (in Psychology) — did not teach 
from books. More personal opinion and class discussion." 

"History came alive through the teacher." ^ 

"In history you are always told how the pilgrims got here, how Columbus 
discovered America, but you ARE NEVER told how or why the Aztec or Maya 

Indians are never given credit as'^to them being the true first inhabitants 

^^^^ 

of America y and many more hidden truths." 

"History needs to be taught more in detail in high school." 

"The (Social Sciences) courses I took seemed to be out of date. There 
was not enough relevance concerning today." 

"(History) courses should be modern history instead of ' ancient 'history. " 

"History is very helpful because you need some La* !cground in it to 
be able to converse intelligently when an historical event is brought up." 

"Should be more emphasis on learning History and other Social Sciences. 
These courses are far more valuable to individuals later than many high 
school students realize." 




"I always knew History was valuable. However, having been around 
the world and in Europe, I wish I knew more." 

"I think now that the Social Sciences are important in our under- 
standing of our culture and our way of life and what's happening to our 
country." 

"Since I ha^e graduated, the material I covered (in Civics arid Eco- 
nomics) has come up almost daily. I would love to * repeat' these courses 
now that they seem more relevant to me." 

"The World Cultures History courses was enlightening. I discovered . 
the importance and relevance of this History course a few years later." 

"History was very poorly taught in high school, mainly because of 
uninterested teachers, really coaches, not teachers." 

"The (Social Science) teacher didn't giv^-<tudents a chance to develop 
ideas politically which differed from his own." 

"In college I realized that History is very important and can be very 
interesting if presented properly." 

9 "Social Sciences were taught by people who were more interested in 
sports than the meaning of social sciences." 

"I took (History, Civicsf'in summer school, taught by coaches. They 
were very easy, but I didn't lear?i anything." 

"My college studies convinced ne that my high scitool History had been 
simplistic and prejudiced, or rather the manner in which it was taught." 



Typing and/ or Shorthand 
"Typing and Shorthand helped me progress faster in business school." 



ERIC 
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"Typing assisted training in keypunch operations. Without having 
taken typing I would not have worked as well for a company/* 

"Itjs hard to get a job as (an office) clerk without typing. Anyone 
halfway, interested in business should take this — boys and girls alike." 

"Shorthand didn't seem important to me in high school, but now it 
helps me pay my rent (and that is fairly important, I would say)/* 

**Many of the jobs offered to women required Typing." 

"I took Typing in school for an easy credit. But most likely it serves 
me good which helps me in a lot of ways (in"^* my job in the service/* 

**Everyone should take typing. I cannot over-evaluate that course. I 
took heavy pre-college courses, which^I adored. However, when I went in to 
that different world of earning money, I realized the value of business and 
vocational courses. With my college I was highly trained for nothing that 
would support a family.** 

**When I left high school (with Typing and Shorthand training), there 
weren't any offices that would hire me without experience.** 

**I thought I would be good enough to get a job with (Typing and Short- 
hand) skills, but the courses were too brief." 

**I still feel that Shorthand was a waste of my time and everybody 
else's. Typing was advanced enough.** 

**Typing should be a mandatory course.** 

**I now realize how very important Typing and Shorthand education is 
even if one attends and graduates from college. This experience and knowl^ 
edge is indeed valuable.** 

"Typing and Shorthand are such dry subjects, they are hard to make 
interesting under the best of circumstances.** 
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"Typing is very important all throughout life. However, in high 
school I was never made to understand the real importance of it/* 

* "Typing has proved to be invaluable in both college and my job." 

"I didn't want to take Typing, but my mother urged me to. I didn't 
enjoy it then, but it has greatly helped me in college." 

"I wish now I had done a better job in Typing. I didn't type well 
enough to get the job I wanted." 

"When I was in school, I didn't plan on working, but now I have a 
family, and it has been very hard for me to find a job. A lot of places 
here want some one with the knowledge of (Bookkeeping, Mathematics, Short- 
hand), which I don't have. 

Vocational Agriculture 

"Vocational Agriculture was just a relaxing course in high school, 
but I make my living put of what I learned in Ag. class." 

'n high school Vocational Agriculture seemed rather ho-hum. Now I 
realize that Agriculture teacher teaching it like a science was a very 
important thing. It's not a 'Mickey Mouse' subjectc:lfke so many people 

think.*' \ 

"Though I enjoyed Vocational Agriculture, I really have not been 

able to utilize what I learned, nor have others (for the most part) who 

attended school with me." 

"Vocational Agriculture just doesn't apply to my field." 

"I now wish I had taken another course in Agriculture as I have become 

more interested in this field." 
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•'Agriculture was not as broad a subject as I think it should have 

been." 

"I didn't like Vocational Agriculture^t the time, but it helped a 
lot later. At the time I was in school, I just wasn't interested in any 
school work." 

Vocational Distributive Education 

"I realize now the importance of Distributive Education. Then I 
did not." 

"Vocational Distributive Education, (was), helpful in'getting a job." 
"Vocational Distributive Education gives the student a chance to 
start into the business world ahead of graduation." 

Vocational Health Occupations 

"Vocational Health Occupations was chosen because now I am a 
Licensed Vocational Nurse." 

"I wanted very much to become a Dental Assistant without having to 
have so much college and spend so much money. I wish I had taken Health 
Occupations in high school so I would have something to fall back^ on in 
case something happened to my husband." 

Vocational Homemaking 

"When I was- a student, home economics seemed like a waste of time, 
unjustified, because of lack of information concerning the material taught 



in the course. I never realized that consumer study, baby care, child 

development, etc., were taught in high school home ec." 

» 

"Homemaking's relevance has been less than anticipated vocationally." 

**Homemaking wasn't helpful in teaching. I didn't learn things that 
would have helped in later years." 

"Homemaking really does help after graduation, but not while you're 
in school." 

. "The (Hoinemaking) teacher was too limited — prejudiced — in what she 
was teaching. She was right-handed in sewing, and I was the only le^^t- 
handed. She found it harder to teach me." 

"Our Vocational Homemaking teacher didn't teach the basics in sewing 
and cooking which are important when starting a home." 

"I plan to marry in August — wish I had more education in Homemaking. 

"Homemaking is very helpful when you get married." 

"Homemaking seemed too elementary for my taste, but now some of the 
things help me in saving time as a wife." 

"I enjoyed homemaking, but it was not as important and essential as it 
is to me now. Some phases like vitamins really were boring, but now as a 
mother, I wish I had paid a little more attention to my teacher." 

Vocational Industrial Education 

"Courses in Electric Shop set me up for a job. (I am) more apprecia- 
tive nov;." 

"Shop was not offered." 
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"Initially poorly ori^ented (in Industrial Education); however, I can 
see the importance of this field today*" 

"I am a Voca xonal Industrial educator now and feel strongly about 
its future." 

"(My school) needs a better Industrial Education course." 

"The Vocational Industrial Education course, although two years of it 
were offered, was not enough to fully get a knowledge of the basics of it* 
The course itself was. |ir conditioning and refrigeration." ^ * 

"Drafting I and II were the best courses I took because they realljp^ 
helped me in working toward my college degree and in getting a job." 

m 

Vocational Office/Business 

"A woman needs to know something besides being a housewife (like 
Office/Business) if anything should happen to her husband." 

f ^'Vocational courses would have permitted me to observe a career in 
business more perceptively." 

- "I found that (Business and Office) were not advanced enough. Too 
simple. They did not go far enough into the buslnes^ world to really pre- 
pare you*" ^ 

Business Courses Generally 

"Business courses are helpful, but not as realistic to the business 
world as they claim." 
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"^here should be) more courses of Bookkeeping, Typing, ..nd Short- 
hand beyond first year courses.'* 

"I cook only one year of bookkeeping and no Business classes. Tlion 
after I graduated I decided this is what I wanted to do tor a job." 

"1 wish I nad taken mo're business courses than I did." 

"Wish I'd taken more business courses. I feel such would give me 
bet*:er marketable skills." 

"I only learned how to type on a manual typewriter. Businesses use 
electric typewrit<»rs; Dictaphones were not offered as a course." 

"I never took a business course in high school, bat found I enjoyed 
it in collage." 

General Vocational 

"At the time I felt the vocational courses offered by the school were 
-s good as could be expected. I still feel there should be many more voca- 
tional schools (as the o^e. in Houston).*' 

''My school lacks Vocational courses (except Vocational Agriculture and 
VocaJLional-^owemaking) which are importa^r and valuable to most students 
after high school." . * 

"Health Occupations, Vocational Industrial Education, and Distributive 
Education should le offered in all high schools to enable graduates the 
opportunity to gr t jobs who arre unable to go to college or (do 
go to college." 

"Vocational training. It* neve*: occurred to me to prepare for a job if 
college didn't work out in i.v.ar ye^vrs." 
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J'l realize now many of the (vocational) teachers were not qualified 
as thev should have been in ny school." 

/ 

Journalism 

"I enjoyed the Journalism courses, but there was no instructions to 
it. I learned what I did from another student." 

Journalism turned out to be excellent experience in many ways.*' 

Unclassified Comments Concerning Subjects 

Other comments made" by respondents referred to more than o^^^rea of 
subject matter in their high school curriculum. Typical remark^ are given 
below: * 

"They didn't prepare you (in English Literature, Foreign Languages, 
Social Sciences, Industrial Education) for college in the way that you 
should have been." 

"(Math, Trigonometry, Geometry) are a waste of time unless you plan t 
be a Math major. More emphasis on Foreign Languages due tu the requirement; 
for a degree in certain fields in college." 

learned at college that the English and Math I had were inadequate 
not advanced p.nough." 

"Some courses (English, Literature, Fine Arts, Social Sciences) wers 
not adequate to students entering college*" 

it 

"English and Math are the two most important in advancing one's educa 
tion. These are essential in forming a good basis for college work." 
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"While I always felt that Mathematics and Chemistry would benefit 
me in college, I had no idea how well they would prepare me for similar 
college courses." 

"If I hadn't had History, Government, Math, and Science, I'd lost 
in college." 

"I felt that I would be at a disadvantage coming from a small school, 
but^ found that I was at least equal to the others in my class as to back- 
grouno materials in (Science and Math).^' ' 

"I did not realize how valuable ^Science, Math and English)' were 
until I went to college and needed what I had learned." 

"In the Social Sciences and Mathematics, I realized I had learned 
more in high school when I began college cot'rses than T thought I had." 

"Though I found (Mathematics, Natural Sciences, Typing and Shorthand) 
enjoyable in high school, they became ii^creasingly important as I looked 
back in preparing me for coll^g^^nd nursing school. I feel they did give 
me a good basis for further study," 

"When I got to college, I began to realize how really good the courses 
in English, Typing and History had been. I was well prepared for college." 

"Fine Arts, Foreign Lang'^ages should be o^Jred more. In Fine Arts 
(Art, Drama, etc.) — more diversity. French and German should be offered 
and counselors should advise their value." 

"Not enough basic fundamentals were taught (in English, Speech, Math), 
making it hard on a freshman in college to be able to work efficiently 
without extensive study." 



10-30 



did not like (Bookkeeping and World History) or the teachers when 
I was taking them because I thought the teachers were too hard. I now 
realize that they were very good teachers and that what they made us do 
was for our own good." 

"After practical application (of Agriculture; Natural Sciences), I 
realize the value of these courses." 

"All courses (Bookkeeping, Fine Arts, and some Vocational courses) 
offered here are gooi, but to make a career out of most, you must further 
your education through college, which I do not believe is right." 

"I had some exceptional teachers who excited and stimulated learning, 
some who bored and discouraged, but most were just run-of-the-mill 'baby- 
sitters with textbooks.'" 

"English Literature and Math both helped me tremendously in college, 
even though J ^idnj_t especially enjoy them at the time." 

"I realized how much I had been exposed to in high school (English, 
Literature, Biology, Math) when T reached college.** 

"The school needed to offer Shorthand and at least one foreign lan- 
guage for future in business and/or college." 

^ "I took more (Science and Math) in college thnn I thought and what I 
had "in high school really helped." 

"Math and English proved very valuable in college." 

•'I felt that I had a good background in (Physics, Mathematics). How- 
ever, after one semester of college,, I realize that these two courses were 
outstanding at my high school and provided me excellent preparation for 
college." 
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"I realize now that I should have taken more interest in (English, 
Literature, Speech) and studied more than I did." 

"What I learned in Economics and Mathematics wasn't enough to cover 
a month's college work." 

"I would have taken such courses as Bookkeeping and Shorthand and 
more Typing to prepare myself a little better for the big world." 

"I found that coming from a small town school, the other kids had 
much more advancement on me in Math and Science and had an entirely dif- 
ferent analytical approach to, the literature they had had." | 

"Science is more relevant now, also Math. I understand the importance 
of Science and Math in our world's cure." 

"You have to know what's going on (History, Biology, English) to be 
able to get along in society." 

"Literature and History were presented very uncreatively . There was 
no ^levant discussion in class. Football coaches should not be pawned off 
on History; they are usually unprepared and very non-aware of the world 
outside football. " 

"I had some good and bad teachers in English, and I was really never 
punhed or really kept from being bored in my English classes. It seemed 
like in both English and Biology, the teacher didn't care if you passed or 
failed." 

"I have never used (Algebra, Plane Geometry) and see no use for me, 
but I wish I had had Business Math to take." 

**I find that in the business world today more than ever, the proper 
English and the abili.ty to figure mathematics problems quickly Is very 
important." 
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"English and Math have enabled me to get good jobs, and I feel they 
have made my personal Jife more desirable*'* 

'*It is a must for South Texas schools to have bilingual education." 

"Ei^lish and Speech are beneficial in communicating intelligently - 
with other people. Reading increases a person's knowledge. The Social 
Sciences help us learn the basic rules required in our society and ways 
to improve it." 

"I thought of (History, English, Government) as unimportant at the 
time, but now find they were among the most important." 

"Most courses were basic and lacked the bridge between theory and 
practical usage — practical application should be stressed." 

"I thought (Biology >^nd Mathematics) were irrelevant when 1 was in 
high school, and I now find I have more of an interest in them, but not 
enough basic background material stayed with me." 

"When taki^ Math and Chemistry, I thought they were boring. Now 1 
find Math and Chemistry to be fascinating subjects." 

"Drama and regimented English courses were not relevant — unable to 
apply learned material to life." ,^ 

- "I have only become more convinced than I already was that my aca- 
demic courses were a waste of time." 

"Foreign Language in high school was a paper exercise, not a speaking 
one. Unfortunately, Social Sciehces are too geared to the past and not the 

/resent or future." 

"Math and Foreign Language seemed adequate at the time, but actually 
were little help in preparation for the future." 



ERLC 
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"Hie purely academic courses such as Math and Science have been of^ 
no value because I have forgotten most of chem from disuse. Furthermore, 
these courses taught me nothing about learning on my own. They were pure 
jnemorization." ^ 

''I did not realize the extent of creativeness which was_lack±ng^T.n 
many of my high school teachers/' 

feel that the high schools are in need of instructors who know 
how to come down the level of the students when explaining how to work 
problems. I had two instructors who only confused me." 

"Some of the courses could have been more interesting to learn if 
the teachers had more understanding." ^ 

"The Math and reading program should be more extensive, and provisions 
shoul<f be made for more individualized instruction in these areas." 

"All instruction I received (in English, Natural Sciences, Social 
Sciences) was favorable, but today I think all education should be relative 
to the world of work." 

"English Literature was not presented both as Sociology and History. 
It was rote, dull, and required." 

"Courses (in English and Social Sciences) should be oriented more 
toward the relevance of life today. More open class discussion and stating 
of opinions by class members." 

"I enjoyed English Literature and History — but now it seems like a 
waste of time because I've forgotten what was learned.' 

"English and Math are useful instruments in everyday life.'' 
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"As a result of/changing socio-economic conditions in the U.S. and 
the world, the increasing level of international conununication and the 
increasing use of mathematical abstraction in business, courses (in Foreign 
Language, Mathematics, Social Sciences) give a person a better foundation 
upon which he can make intelligent decisions than if they were excluded 
^ from the basic curriculum." 

"I once would have rated both (Math, Foreign Languages) favorably, but 
1 find nop neither prepared me further study." 



"I couldn't understand what use I would have with (English Literature, 
Natural Sciences) until I was out of school and have realized that they 
have really come in handy.** 

"I now realize the reason why we had to take (English, Biology, Typing, 
and Shorthand) — their relevance — to help understand the changing world." 

"It wasn^t the teachers* fault they didn*t have time to make (History, 
Math, Sciences) in '.eresting, but some of them acted like they were not 
interested — lik3 they wer*? putting out an effort to teach. They didn't 
havfe time for slower students like I was in those subjects." 




ERIC 
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thp: "best" teacher 



"He war! a teacher ahead of his time in his 
sensitivity to our interests and opinions, 
and .concern for our individualities. He 
genuinely wanted us to learn and be 
interested. He was on fire." 



THE "BEST*^ TEACHER 

The "best" Texas high school teacher has the ability to create 
interest in his subject and to motivate the student, is interested in the 
students as individuals, is proficient in the subject taught, is dedicated 
to teaching as a profession, and inaintai..& discipline in his classroom. 

These and other qualities of the ''best" teacher described by the 



respondents are summarized 

- 


in the 


followintg 


table. 










CHARACTERISTIC 




SCHOOL DISTRICT SIZE* 




TOTAL 


A 


B 


C 


D 


E 


F 


G 


Ability to Communicate/ 
Create Student Interest 


7.2% 


4.3% 


3.9% 


4.2% 


12.1% 


4.3% 


2.0% 


38.0% 


Interest in the Students 
ae Individuals 


4.7 


2.6 


2.8 


2.7 


7.9 


2.5 


0.8 


24.0 


Knowledge of Subject 


1.9 


0.8 


0.9 


1.2 


3.2 


1.3 


0.4 


9.7 


Dedication to Teaching 


l.A. 


1.2 


1.2 


0.7 


1.7 


0.5 


0.3 . 


7.0 


Maintaining Discipline 


0.3 


0.3 


0.2 


0.5 


1.6 


0.3 


0.2 


3.4 


Preparing Students for 
College 


1.5 


0.^ 


0.43 


0.4 


1.2 


0.4 


0.0 


3.2 


Presented a Challenge 


0.8 


0.7 


0.5 


0.5 


1.4 


0.4 


0.3 


4.6 


Personality 


0.6 


0.7 


0.4 


1.5 


0.2 


0.2 


0.2 


3.8 


Treated Students Fairly 


0.5 


0.3 


0.2 


0.3 


1.0 


0.3 


0.2 


2.8 


Related Subject to 
Students' Ltttes__, 


0.3 


0.1 


0.1 


0.1 


0.5 


0.2 


0.03 


1.3 



11-1 



0 

Former Students' Cotncaents on the "Best Teacher" 

Ability to Communicate/Create Student Interest 

"He was an extremely good instructor. He knows how to keep the young 
people's attention." 

"She brought everything alive, the most interesting teacher I ever had. 
"She was enthusiastic, entertaining, and talked to students on their 

level. She knew how to encourage or scare a student into working. She was 

^ II 
understanding. 

"She was not much older than the students and had similar interests, 
r.is led to free communications in class." 

"The instructor required more than just listening to lectures and 
taking examinations. She stressed panel discussions, research, and Informal 
debates in hav class." 

"She taught us how to use perception and observation as sources of 
constructive problem solving." 

"She was willing to let our own minds develop. We didn't have to do 
things her way, exactly as we were told to. By letting me think for myself 
and not forcing me — she taught me a lot." 

*'She made learning fun — not a contest between students, but a con- 
test of a student with himself, always striving to learn more."^ 

"She made an effort to make her classes interesting and unusual." 

"She created an interest in the course material and motivated the 
students to learn the subject." 

"He had a rapport with students." 
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"She gave you the incentive to work. She enjoyed her work, so you 
enjoyed it also.*' 

"He allowed a degree of freedom in the course, and he encouraged 
creativity." 

"She was very good at explaining." 

"He is a well-informed teacher who has a real talent for instructing 
young people. He is also a very likeable individual," 

"She explained math so that I could understand!^ it in a way I would 
remember it." 

"He took time to explain. You would really get enthusiastic. He'd 
^ bring history back to life for you." 

"He was the only teacher that made me want to study." 
"She was able to create a pleasant atmosphere for even the dullest 
lessons." 

"She generated enthusiasm and concern. The processes of learning were 
geared up." 

"She could coimnunicate and get the message through better than any 
other teather. She also had amazing patience and deep understanding." 
. "She expected the best of us, and had the personality to get it." 

"He made it interesting, and I worked harder for my grades." 

"He put himself into his classes by demonstrating what we were 
learning." ^ 

"He wasn^t the best instructor. He was the best teacher," 

"He made an uninteresting course interesting." 

"He involved the student in the course." 

"He made the class interesting, and he encouraged active participation." 



"He always kept the attention of even the least-receptive pupils.** 
"He could explain to you — make things clear." 

"She tried new methods, she made us feel impelled to learn and free 
to be ourselves." 

"She was interesting, informative and patient. She had a definite 
flair for teaching." 

"She took the time to get through to as many students as possible* 
She never neglected any." 

Interest in the Students as Individuals 

"He was really understanding with each. student and worked with each 
individual." ^ 

"He acted like he cared about us, and we all learned a lot." 
"He got involved with ever^iE^|ie^ and did not think only of himself," 
"She is a friend as well as a teacher." ^ 
"She gave me time and personal attention." 

"She had a unique way of believing in someone that everyone else 
doubted." 

"She always treated us as adults, with as much respect as an adult. 
She was a guide more than a teacher." 

"He was considerate, listened to opinions, and was interested and 
helpful in any situation." 

"She taught as if she cared. She also gave me inspiration to continue 
my education when I needed it the most." 
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"He was always vllllng to help his students, as well as seeing to it 
that he had or ^de. time for us to have an opportunity to seek his advice 
and help.** 

**She took the time to ahov a little personal Interest in her students. 
She convinced me that I could do better in school than I was/* 

lUilf^^Rot?ed" a genuine Interest In her students and provided motivation 
for those of us who were not all that talented." 

"There were other good teachers, but she seemed to care about yoa and 
your future, and was able to r^ate this to you." 

"I always felt I could talk freely with her, no matter what my prob^ 
lems were. " 

"He was one of the teachers who ttDok time to understand the kids In 
his class." 

"She was most Interested In me, as a student and as an individual." 

"She was the teacher most Interested in the students." 

"He made you feel a part of the group, and your part counted just as 
much as anyone else's." 

"He was a teacher ahead of his time in his sensitivity to our inter- 
ests and opinions, and concern for our individualities. He genuinely wanted 
us to learn and be interested. He was on fire." 

"He viewed his students as persons, not as vessels for his factual 
outpourings. He taught his su ect well, but made it enjoyable for his 
students. Specifically concerning me, he took his time outside of class to 
be an educator and friend to me." 

"She had an actual interest in what the students did." 
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^:"He treated all of us as adults, and left us to our own to decide 
to make a grade or not." 

"She cared I She really cared what happened to each and every one of 

us." 

"She had compassion for all students." 
"She took interest in me as a person." 

"She was not only interested in us as her students, but as people. 
She took the time to talk to us about our problems." 

"I always felt that she was not only a_ teacher, but a friend. In 
my opinion, that is very important to a student." 

"He had a lot of understanding and patience for pupils." 
, ' "She had a more personal level with students; nobody wanted to give 
her trouble." 

"He was interested in your own personal opinion, and not Just looks • 
He would listen to the individual's point of view." 

. "She knew how to teach and be your friend at the same time, without 
ting^anyone get away with anything." 

"He was a friend, more interested in learning than teaching." 
"She took time to get to know her etudents. She understood our prob- 
lems and tried to help us discover how to solve them." - 

"He showed an interest in everyone and helped us develop a sense of 
responsibility. " 

"He treated us like people, not animals." 

"She treated each student as an individual worthy of dignity. She 
believed that each student had within him or her a hidden talent waiting 
to be used and developed." 
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"The teacher took an active interest not only in the students, but 
in the entire community." 

"She cared about me as an individual, accepted my idtis, and helped 
me mature into a better person." 

"If I had a problem, it was his problem, too." 
"She was very invblved with the students." 

"He was not, an unfeeling teaching machine. We were rot just numbers 
on a card to him." 

"He took a personal interest in his students." 

"She showed a deep interest in students, showing the ability to be 
their friend, but at the same time requiring that all work met her standards." 

Knowledge of Subject 

"The way the material was presented, one knew she was experienced in 
her field." 

"She had a great knowledge of the subject, and this made her enthusiastic 
in the teaching." 

"He knew his subject, and tried to pass along his knowledge." 
"She was competent in her field, articulate, enthusiastic, dedicated 
and congenial." 

"She knew what she was talking about, and left- us with enough to form — 
opinions on our own." 

"She knew her subject well, and made it Interesting." 

"He knew his subject matter and presented the subject in an interesting 
manner." 
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"He knew the material which he taught very well. He did not have 
to refer to vnritten notes. He could also answer questions very well." 

"He was well-organised and knew what he was doing." 

"She was well-educated. She knew her subject very well." 
_ "She was smart, and she knew tt^ subject she was teaching." ^ _ 

"She knew her subject thorou|Kxy, and how to put it across." 

"He was very knowledgeable in his field, and his class was interesting. 
He was respected." 

"She was very knowledgeable in this field and was enthusiastic about 
it. She encouraged us to *get involved.*" 

"He knew his material and could get across to his students. He was 
not afraid to discuss controversial issues.*' 

"He was very well-*'educated and made the classroom a desirable environ- 
ment to learn in." 

"She was always prepared, had interesting lectures, was in control of 
her class, was knowledgeable in her subject, and always had time to help 
the individual." 

"She had the experience, and could get tU§ lessons across to her stu- 
dents ♦ " 

"She knew the subject matter well and was able to apply and convey her 
knowledge to the students." 

"He was organized. He provided practical experience in lectures." 

"She knew very well the material she taught, and conveyed to us (her 
class) the intense love and interest she had in French literature." 

"She was a warm, friendly person who really knew her stuff (chemistry). 
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**She knew her subject backwards and forwards**' 

"He had personal interest in the student, a vast knowledge of his 
subject, and scrupulous attention and honesty." 

"He was intelligent, and always came to class prepared." 
"He knew what he was talking about." 

"He was very organized and knew his subject* matter perfectly." 

"She had the knowledge and patience to teach the students in her class 
and others who needed help." 

"She knew her subject and taught at a level that was mentally stimu- 
lating, in that she obviously expected a student to want to know 'why.'" 

Dedication to Teaching 

"She was always pleasant and she loved the subject. She made me love 
it, too." 

"She knew and loved English and cared enough about her- students to 
challenge them to do things which they hadn't thought they could do." 

"She was very interested and excited about her field of history, and 
she was able to communicate that excitement to me and make me interested." 

"She demonstrated interest in her own subject, as well as with the 
students*" 

"Sha loved her subject and conveyed that attitude to her students." 

"He seemed to take a personal interest in his work." 

"She was conscientious enough to be frustrated when she realized that 
a good number of her students were bored with her class and school in 
general*" 
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"She was dedicated, and made the subject interesting." 
"He was young and put a lot of feeling into his classes." 
"I think the two qualities that a really fine teacher possesses are 
enthusiasm and expertise in his field. This teaclier has both. 

"She was interested , and seemed excited about what she was doing." 
"He was very much dedicated." 

"She was a very good teacher because she enjoyed what she was doing." 

"She was there to teach, and that^s what she does." 

"She liked what she taught,- and was enthusiastic and funny." 

"Her interests involved only teaching her specific subject, and she 
knew virtually everything about that particular subject." 

"She had a keen and devoted interest in both students and English 
(and English literature)." 

"She tried harder and was always in good' spirits and always had- time 
to talk to you." 

"He showed interest in teaching." 

"She was truly enthusiastic. She knew what she wanted us to learn and 
she did her best in teaching us." 

"She was very enthusiastic about the subject and was one of the nicest 
persons I've /Bver met." 

"She wanted to make it serious for us. She wanted to teach us. She 
knew the subject." 

"She loved to teach and cared about her students. She was so enthused 
over her work that we just had to share her ^feelings." 

"She was dedicated and well-educated." 
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"She was very dedicated, and felt If you didn't do good, it would 
reflect on her." 

"Her presentation was enthusiastic and quite a production." 

"She was very devoted to teachir*g students literature, because she 
loved it so much* 

"She acted as if she cared whether learned chemistry or not, and 
was very thorough in her teaching methods." 

"She devoted herself to her job, and more to, help/' 3 us enjoy it." 

Maintaining Discipline 

"She kept very strict and very good discipline." 

"He was a no-nonsense type, but gave credit where it was due." 

"He knew when to be firm, but was easy-going." 

"He was very strict in class, yet he taught in such a way that you 
wanted to learn and did learn." 

"He was strict, and gave personal help." 

"She knew how to keep the class interesting, when to be firm, and 
when to be lenient." 

"She had very few discipline problems, even from kids who were 'holy 
terrors' in other classes." 

"She was hard on the student, and made sure we learned it." 

"They kept discipline and helped the students when needed." 

"There was good discipline in the class. 1^ou worked hard or you 
dropped out." 

"She was friendly, yet firm enoughs to earn the respect of the students. 
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"She demanded performance." 

"She was a very understanding — but firm — person."' 
"He had control over the class." 

"She didn^t let pupils talk or *goof off* in cla^" 
"He commands respect." 

"She was able to control the class and at the same time provide an 
atmosphere inducive to group discussion." 

"She was not too strict, but firm in class rules." 
"He was very understanding, yet strict." 

"She was very strict and would not tolerate talking or any other non- 
sense while the class was in session; therefore, I learned more in her 
class than all my other English classes put together." 

"She was the best teacher due to her experience, ability to discipline, 
and the respect she commanded and generated." 

"He knew how to be strict in a nice way. He could hold your attention 
and even reprimand you without putting you down." 

"I got about all the discipline they had, but that wasn't enough." 

Preparing Students for College 
"She prepared me ft>r college." 

"She- prepared me somewhat fo.r college courses and made EngXlPH literature 
more interesting than others*" 

"In grammar, she^aved the way for a good foundation in college." 

"In her teaching, she tried to help prepare us for what we migbt taeet 
in our college courses." 
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"He aided me in my decision to attend college." 

"She was the, best teacher, in that she prepared the students for a 
college education, but was realistic in the respect of understanding and 
aiding those who had no Intentions of attending college*" 

"Since I have taken college physics courses, I have found that he 

taught me far more than'^the average high school physics teacher," 

# 

"He taught us in terms of college preparation, which proved to be 
extremely valuable in freshman English, I felt I was better prepared for 
English composition than the average student." 

"Her class was a great help in college English courses." 

"He took much time with me for tournament preparation in speech, and 
this helped in college." 

"I feel she best prepared me for college in terms of subject matter, 
study habits to do her work assigned, and cognitive output." 

"The independent research required in senior English was valuable in 
preparing me for the work I subsequently did in college." 

"She taught a fine college prep course. I finally learned how to take 
good lecture notes." 

"She prepared me well for university math courses." 

"She not only taught her class well, but helped the student make 
decisions about their future and get them started in college." 

"She prepared us for college (English and otherwise)." 

"I still use his political science notes in college." 

"She stressed the portions of the curriculum which would be beneficial 
to us in college freshman English." 
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"She really prepared me for college work." 

"He started my interest in science, ^vhich later led to my physics 
degree in college*." 

"She did much to prepare her students for college, and made her 
course enjoyable. "* 

"She showed me a need for learning typing and shorthand for future 

college work." 

"She covered all aspects of the subject from a practical and an aca- 
demic view, and this was of much value in college accounting." 

"She gave me the best understanding of the subject and gave me a solid 
foundation applicable' tfo my college wor>v done -In the course. Taught you to 
do research, write papers, and so forth^" 

Presented A Challenge 
"He expected certain accomplishments from us and let us know what they 

were." 

"He made typing a challenging course, which he made me excell in." 
"She required prompt, correct - /^k." 
"He expected a lot of his str ' iits." 

"She had the ability to get the most productivity out of 90 percent 

of the students." 

"He was not satisfied with average work. He demanded more work and 
research th**u' any other teacher, and I was able to really learn from him." 

''He extended each student to the absolute limit of the student's capa- 
ability. One student finished enough math to achieve college level, while 
many others barely finished a semester's worth." 
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"She made me get down and do my work*" 

"She expected a lot from her students (gave them credit for being 
people who could think)." 

"She demanded, and got, the maximum from the students. In a way that 
made learning a pleasure." 

"He knew what He was talking about, and made his course Interesting 
by making It a challenge." ' 

"He made the course very challenging and maintained the student's - 
Interest to a great degree." 

"They were hard and made you get your lessons." 

"She Instituted a special seminar class in mathematics and stimulated 
me to work at my maximum capacity." 

"This teacher made me work hard * pass this course, and I did because 
it was interesting and she motivated me." 

"She's the only one who ever made me really exercise my mind." 

"She was so disorganized and demanding that if you survived her class, 
you could work under any boss, no matter how demanding he might be." 

"She had a very complete and varied course of study. She demanded 
a thought process and each individual's last effort." 

"She was very demanding, but she also made the course Interesting by 
putting a lot of energy into it." 

"She challenged us to think above and beyond." 

"She was a firm teacher that knew how to get the work out of you with- 
out your hating her for it." 

"He was very precise in what you were to learn. He was also able to 
instill in you the fact that you had to know the subject in order to pass 
the course." 
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"He made the subject interesting and a challenge — although I 
wasn't especially interested In biology." 

"He could teach more In three days than the rest could teach In 
three weeks. He made us work, and we loved him for It." 

"He forced the student to learn a greater amount of material, while 
simultaneously finding that studying and learning can actually be fun." 

"She gave a heavy workload and expected students to be mature and 
work Independently*" ^ 

» * 't 
Personality _ 

"He was lively, entertaining, as concerned as you were." 
"She explains and jokes a lot." 

"He was always friendly and was always willing to help out." 
"He was friendly and used humorous examples to make his points." 
"He was a rather light*-hearted personality, and talked to students 
instead of down to us." 

"He had a good personality." ^ 

"We got along together." 

"He was a very affable person." 

"She was kind, considerate and interested." 

"I liked his attitude and sense of humor." 

"She was very gentle and understanding." 

"He was very patient and had a great sense of humor." 

"He was kind and got along good with students," 

"She. was very friendly — good personality." 

I 
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•'He is down-to-earth, doesn^t compare one person to arvpther, and 
he is a friend to everyone/* 

"He had a very unique personality and a wonderful method of teaching.* 
**She showed she was a hunian being." 

"He was easy to get along with — a nice guy who understands." 
"He was good-natured; he wasn*t really strict; he was lots of fun." 
"He was a good old guy/* 
**He was a real nice teacher/* 
**He was pati'ent^and easy to talk to/* 
' **He didn't make you feel afraid of him/* 
**She was a kind and generous person, and probably still Is.** 
**She had a sparkling personality.** 

Treated Students Fairly 

**Both were hard, but fair,- and made the course interesting/* 
**He was net prejur^iced. ** 
"She had no 'pets.*** ^ 

**She treated students equally in all forms.** 
"He was demanding, but was a fair teacher.** 
**He treats students as equals/* 

**He treated you as an individual and was fair to all concerned/* 
"She took an interest in the individual, and not by your race, color 
or creed.** 

**He did not show favoritism between the students.** 

**He was a great man and he gave all of his students a fair chance.** 
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**He was hard, but fair. If you did the work, you made it and 
learned something. If not, you failed," 

**He treated his student? as equals, and all students admired him." 

"He was the fairest, uiost iatellij^ent and utterly fantastic instruc- 
tor I've ever had, bar none." 

"He was fair, and he made you feel like you learned something when 

you left the class." 

^ It 
"He wcs fair and nondiscriminatory. 

"He was fair and honest." 

"She was very fair. You really had to work in her class in order 
to pass." 

"She was a fair teacher to all, and you could do all right in her 
class if you applied yourself.*' 

"She didn't show favoritism toward one pupil. We all discussed and 
participated in everything." 

Related Subject to Students' Lives 
"She prepared you for the future." 

"He related past history with current events, showing how history 
repeats itself." 

"He taught a lot of things that would apply out of school, other 
than just book work." 

-He corresponded the past to events of the day, and taught the impor 
tance of establishing values." 

"He related the subject to current events 
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"She attempted to get her students involved in life." 

"They didn't try to soft-sell it. They told it like it was/' 

"He took interest in the students as people and tried to teach them 

something that they could use later in life." 

" le showed us things in real life, not out of the book," 

"He presented the subject matter in such a way that the student 

could see where the knowledge would benefit a^person later in life," 



Subjects Taught by the "Best Teacher" 

The "best teacher" named by individual former students cam from "'"^^ 
subject areas having the greatest number of class sections. The percentages 
following the courses listed below are based upon the number of times 
the "best teacher" came from that particular field. 



Course Frequency of Mention * 


Course Frequency 


of Mention 


English 


25,5% 


Shorthand 


2.2% 


Mathematics 


13.6 


Voc . Homemaking 


2,2 


History 


9t8 


Voc. Agriculture 


2,2 


Biology 


7.6 


Speech 


1,7 


Civics /Govt, 


5.1 


Physics 


1,5 


Chemistry 


4,3 


Physical Ed, 


1,5 


Typing 


3,6 


Genl, Science 


1,3 


Bookkeeping 


3.0 


Art 


1.0 


Foreign Lang, 


2,8 


Other* 


11,1 



^Subjects included in this category were mentioned by less than one 
percent of the former students. They are, in order of frequency of 
mention: Latin, Economics, Journalism, Vocational Office Education, 
Drama, Vocational Distributive Education, Vocational Industrial 



Education, :^usiness, Choir, Health, Drafting, Cosmetology, R,0,T.C,, 
and Psychology, 
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The "Worst" Teacher 
Although the former students were not asked to name the characteris- 
tics of the "worst teacher," a minority of those surveyed implied the 
teacher characteristics to which they objected in their comments on the 
"best" teacher. 

While the "worst" teacher is not precisely the antithesis of the "best" 
teacher, the contrasts in the quotations that follow are noteworthy. 

"He added to the course with background information not presented 
in the text, and presented everything in a way that was interesting." 

"He went beyond the standard approved textbook and took the course 
to the college level." 

"He appeared to enjoy the students and did not follow the book day 
in and day out. If something current had happened, we would discuss it. 
He was the only teacher that really prepared his students in going cut 
into the world." 

"He did not teach from the text. 'He tailght from data that he had 
compiled himself." 

"He didn't just follow the book. He*d add new material to the lecture.* 
"Their knowledge went beyond the textbooks. The only thing the other 

teachers were interested in was finishing the book, and if you didn't under- 

I 

stand it, that was your tough luck. These two teachers offered a give-and- 
take class, and they treated you like adults ;r- not tape recorders." 

"He did not go by the book. He knew the subject and he coufd talk 
to us to help us understand." 

"He supplemented the elementary subjects covered in the textbook with 
material he had read." 

"She incorporated materials other than texts." 
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"He was the best because he dldn^t give grades* Either you got It 
right away by studying and asking for help, or you didn't get it*" 

"She seemed very concerned with the fact that we learned something, 
rather than just working on a grad<»." 



"She knew her subject — it was never dry or boring/* 
"She knew — as, I'm sorry to say, many didn't — what she was talking 
about." 

"She made us work to learn the material, unlike the majority of 

teachers I had. ' 

"He knew more about his subjects and made them interesting*" 

"He really cared that each student understand the subject, and he 

was always willing to help. My other math teachers couldn't have cared 



"She took time to explain the things you didn't understand, and she 

didn't rush through everything." 

"She was interested in us learning concepts, not trivia*" 

"She could hold your interest and did not try to stuff it down your 

throat." 

"He gave more details on what the subject was about." 
"She was the one teacher I had who could make the classes interesting* 
We were allowed to have discussions and render opinions*" 

"She was the first teacher to make literature interesting." 



Competence 




less* 



It 



11-21 



"First, she would smile at the students. Then she would stimulate 
their own intellectual talents, instead of presenting facts to be mem- 
orized." 

"She kept my interest throughout the course and stressed the most 
interesting points in history, rather than dragging the course out on 
non- important facts." 

"He tried to teac\ us something, where the rest of the teachers 
didn't seem to care if you learned or not." 

"He taught, not just readi" 

"He would let us express our ideas and let us use our minds in order 
to tell what we thought and knew, rather than just make us take in all his 
thoughts on subjects discussed." 

"He had a very interesting presentation. It was not the boring-type 
class situation in which you sat and took notes." 

"He did not push you. He merely made a brief suggestion, then stood 
back and helped you when you neeued it." 

"He was able to hold your interest, and he was able to teach without 
you thinking it was being shoved down your throat." 

"He wasn't a date nut. He was more concerned that we knew the why, 
where, who and what. He discussed our views with us and then gave us his. 
After being in his class, I felt ready for college." 

"She was a teacher, not a study aid like most high school teachers." 

"She knew what she was doing. Most of the other teachers were incompe- 
tent and boring in their special fields." 

"He showed an interest in me and my work. This was not just a job 
to him." 
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Humanistic Values 

"These teachers cared about the students, not just making money." 

"She said it like it was, not your typical ultra-conservative high 
school teacher." 

"She didn't make me feel inferior." 

"He talked to students, instead of down to us." 

"She was young Enough to understand her class better." 

"He was able to coiranunicate on our level — so many act above. He 
was literally one of us, yet highly respected." 

"She had a genuine interest in her students. This was lacking in 
other teachers." 

"He wasn't all business." 

"She did not try to put herself above the student." 
"He wasn't just a teacher." 

"She gave ad about her students and the subject matter." 

"She is a very pleasant person, more liberal than most instructors, 
presents a variety of activi^3';*lieve^^ old routine." 

"The instructor was interested in individual students and was inter- 
ested in conveying knowledge instead of conveying grades." 

"Older teachers made us feel ill at ease." 

Teacher Personality Vs. Competence 

Several former students admitted that they did not particularly like 
the person whom they selected as the "best teacher" — and that the teacher 
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they liked most was not necessarily the most competent. The following 
are their comments: 

"I didn't particularly like her at the time, and I did not make good 
grades in her class, but she was an excellent teacher, because she made 
you work for what you got." 

"I didn't like her, but she taught me everything I needed to know 
in the field/' 

"Some of the teachers I 'liked' as persons were still not competent 

in their field." ^ 

"She made us learn the real way to write a theme. I didn't like her 
as a person, but I learned more from her than other English teachers." 

"She knew her work, but she did not know people (students)." 

General Comments | 

A minority of the former students preferred not to name a "best 
teacher," but did choose to comment on teachers in a general manner. 

Positive Comments 

"I do not feel I can rate any one teacher above the others, because 
even in my most difficult class (English). my teachers were extremely 
patient with me." 

"I believe they were all good. I think probably I was a bad student." 

"I don't think I had a best teacher. I believe the ones who taught 
me were all very good, and it was up to me whether I made good or bad 
grades. I got along well with all my teachers." 

. / 
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considered all my teachers to be good instructors." ^ 
"At the present time, no teacher stands out as the 'best' teacher. 
Each one was different, and this made each course have variety or interest 
in my case. Also, I would like to add that my self -motivation was high, 
because I wanted to do the best I could and attend college." 

"I had several good teachers. They were truthful and honest about 
things they weren't sure of." 

"I like all my teachers." 

"The teachers I learned more from were those who could convey pro- 
fessionalism and command respect > but at the same time had an awareness 
of 'the teenage world.*" 

Negative Comments 

"I do not remember, and I do not recall, a particularly dynamic 
instructor during my high school career." 

"I did my work, admired many of them, but was really primarily just 
'nobody.' I do not have a favorite one. All were good teachers, but none 
seemed really to care." 

"I don't remember any as being outstanding." 

"I didn't have one." 4. 
"I can't remember any that really turned me on.'* 
"I don't recall any being exceptionally good." 

"None of my teachers cared enough about the student as an individual 
They jnly cared about material and grades. I didn't have good teachers 
until college." 

"I did not have a 'best' instructor." 

"My teachers teached (sic) from a book. Today's students want to 
know more than the writings of a book. They want to know 'why'." 
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